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Attention Members: WSASP has provided information in this SCOPE on how to address special education evaluations and referrals. The PWN comes out every 2 weeks, please read to remain updated,

President’s Message
The Presidential Message I wrote at the end of February seems not quite appropriate as I write this after the
first full week of school closure. So much has changed so quickly! Everything about the way we do our jobs
is in flux. It has only been a few days, and I am already missing my usual social connections at work, at the
gym, at church, and at book club.

When I started as WSASP President last year, the two topics I wanted to focus on were Connections and SelfCare. In this time, I cannot think of anything more important!
Staying connected with our school psychology colleagues, as well as with our teachers, students and their
families, is so important in a time of anxiety and changing expectations. Taking care of ourselves is critical
before we can do our jobs.
The CDC says just what I was thinking:
https://www.cdc.gov/coronavirus/2019-ncov/prepare/managing-stress-anxiety.html
(Continued on next page)
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Continued: President’s Message
Things you can do to support yourself
• Take breaks from watching, reading, or listening to news stories, including social media. Hearing about the
pandemic repeatedly can be upsetting.
• Take care of your body. Take deep breaths, stretch, or meditate. Try to eat healthy, well-balanced meals,
exercise regularly, get plenty of sleep, and avoid alcohol and drugs.
• Make time to unwind. Try to do some other activities you enjoy.
• Connect with others. Talk with people you trust about your concerns and how you are feeling.
Connecting with others is a form of self-care. Now that we are not seeing our colleagues every day, and our other
groups and activities are cancelled, we must get creative about how to keep those connections alive. This week my
book club and my district school psychologist group met via an online meeting platform. Online meetings are not as
satisfying as gathering together in the same room, but if you have the technology, use it. Old-fashioned phone calls
work too!
For those of us who are expected to keep working remotely, having trusted colleagues who support each other and who
are willing to help and give suggestions makes this difficult job easier. Keep in touch with your district colleagues.
Reach out to WSASP. Join the WSASP Facebook group https://www.facebook.com/groups/165483750137189/. It
can be a place to ask questions and catch up on what other school psychologists are doing. Or join the “Said no school
psychologist ever” Facebook group for thoughts from school psychologists around the country.
If you have been to the NASP Public Policy Institute, you have seen this slide. I have it in my office with my Gumby
figure. Remember: We can be flexible, and we will get through this!

WE ARE BETTER TOGETHER!
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Special Education
Guidance for COVID-19
If a district is not providing educational services to students during the closure, then there is not a
requirement to provide special education services during the same time period. Districts will want to
consider special education needs on a case-by-case basis during the closure to address health and
safety needs of students with disabilities.
The page includes in-depth guidance related to, among other topics:

•
•
•

Providing services during the school closure
Communicating with parents and families
Continuing to hold eligibility, transition, or IEP meetings or child find screenings using distance technology
• Safety Net and funding
• Working with Non-Public Agencies
• Extended School Year services
• Compensatory services
The U.S. Department of Education’s Q&A from March 12, 2020 is another helpful resource.

Continuous Learning during School Facility Closure
Guidance Document: Supporting Inclusionary Practices during School Facility Closure
The purpose of this document is to share guidance, suggestions, and resources for providing instructional supports to students with disabilities through continuous learning opportunities during school closures.
Resource List: Online (and Offline) Resources to Support Continuous Learning for Students with
Disabilities - Updated 4/3/2020 - In response to school closures due to COVID-19, OSPI content experts
have curated a selection of links to external organizations to support students with disabilities through
school closures. These resources include courses, lessons, videos, educational games, physical and outdoor activity suggestions, and a section for supporting students with disabilities. We have also noted resources that include offline activity options, such as downloadable worksheets, lesson plans, and activities. The resources can be filtered by content area, grade span, and whether the link includes supports
and activities for teachers, parents, and/or students.
Online Trainings: Professional Development Opportunities for Supporting Students with Disabilities Updated 4/3/2020 - This document lists online professional development opportunities across multiple
topics. The information includes the level (e.g., primary, high school, etc.), the topic area, the title, the format, where to find the professional development, the source/developer, any associated costs, clock
hours available, and the date developed.

Q&A Provision of Services to Students with Disabilities
This guidance is current as of March 24, 2020. This Q&A will be updated frequently to reflect current
guidance as it is released, including the March 21, 2020 Supplemental Fact Sheet from the U.S. Department of Education (USDOE). Refer also to pages 4 through 9 of OSPI’s Bulletin 019-20 and this website
for additional information regarding the provision of services to students with disabilities during school
closures. If you have questions, please email Glenna Gallo, Assistant Superintendent of Special Education, or call at 360-725-6075.
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Summary of the WSASP Guidance for Special Education Evaluations during the
COVID-19 Closure
The Washington State Association of School Psychologists (WSASP) recognizes that in the current unprecedented times, school psychologists need to do our work in different ways. In-person
evaluations are not possible, but we can gather data and complete evaluations in flexible ways.
Some evaluations will be fairly easy to complete with existing data, some will not be possible to
complete until schools reopen, while others may be possible to complete, or at least to start, with
some creative problem-solving. Questions to guide our practice are:
● What is best for the student?
● Does the team have means to access all the data needed to complete this evaluation?
• Is the parent or adult student comfortable proceeding with an evaluation during this
time?
Evaluation reports need to include discussion of the assessments and review of data that supports
the conclusion regarding eligibility including additional information required under WAC 392-172A03080 for students with specific learning disabilities; In many cases, this does not require individually-administered standardized cognitive or achievement tests. Teacher-collected data, state testing, and review of other records can help answer our questions. Direct observation may not be
possible, but school psychologists can use teacher observations or even observations of students
in their home environment (for example, video of the student reading to a parent). Behavior ratings
can be sent through the publisher's online services; however copying/scanning questionnaires is a
violation of copyright. Remote assessments are not recommended unless the school psychologist
has the required training and technology on both their side and the student/family side.
The Washington Administrative Code (WAC) requires a comprehensive evaluation in all areas of
suspected disability, even those that are not commonly linked to the disability in question. If other
team members are not able to complete their parts of the evaluation without in-person assessment,
the team may need to complete a partial evaluation, recommending needs for services in some
areas, while also clearly documenting that a re-evaluation or assessment revision will be needed
when schools open and in-person assessment is possible.
Parents/guardians have the right to decline proceeding with evaluations or meetings when
in-person assessments and meetings are not possible.
Referrals may be processed and initial evaluations started, if the team has sufficient information to
make the required decisions. Even if not all information is available, it may be helpful for the team
to gather the available information now, while the student’s current teachers are available, rather
than wait until fall when new teachers will need time to get to know the student. Documenting the
team’s process and decisions as well as documenting the meeting platform and who attended is
critical during this time.
OSPI has noted that “school days” as referred to in our compliance requirements refer to any days
when instruction was provided to all students. Initial evaluations and some re-evaluations may
need to be extended until schools open.
For further information, please see the WSASP COVID-19 Guidance Document. Additional
information and updates will be provided in the WSASP Prior Written Notice e-newsletter.
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WSASP Guidance for Standardized Assessment During
COVID-19 School Closure
School psychologists spend the vast majority of their assessment duties administering standardized tests.
The term ‘standardized’ refers to the effort to have such tests administered and scored the same way every
time. Questions are asked, directions are delivered, and queries are made in an identical manner for each
administration. Most standardized tests are thus administered in a face-to-face manner. These demands
make the administration of standardized testing particularly problematic with current social distancing
protocols. The intent of this section is to identify the options for face-to-face testing and to clarify the reasons for WSASP’s limited support for remote administration of standardized tests.
Providing cognitive assessments is a consistent role for school psychologists. The vast majority of these
tests require face-to-face assessment with students. The value of administering these tests in the manner
prescribed include:


A high degree of reliability, making the test results more interpretable



The opportunity to observe testing (problem-solving) behavior of the student



The ability to maintain student confidentiality



Extensive training in the administration and scoring of such tests



Guaranteed equity for students, in terms of being able to access the test



No other personnel, equipment, or new training necessary, with no demands on family members



Availability of student and quiet environment free of distraction



Ability to ensure professional ethical standards of test administration

Recently, the option of remotely-administered, online cognitive testing has surfaced due to the COVID-19
school closure. The provided list of values associated with face-to-face testing becomes a list of concerns if
the cognitive assessment is conducted remotely. The WAC provides guidance about standardized assessments, stating that school psychologists should use technically sound instruments, which are used for the
purposes for which the assessments or measures are valid and reliable, and which are administered by
trained and knowledgeable personnel (WAC 392-172a-03020). While school psychologists are trained to
administer these assessments face to face, virtual assessment procedures and physical materials are different and require specific training. Most school psychologists lack adequate training to provide virtual
assessment at this time. Existing testing kits and materials are not appropriate to use in a virtual assessment setting and are not valid when used in this manner.
(Continued on next page)
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WSASP Guidance for Standardized Assessment During COVID-19 School Closure
Additionally, distractions that take place in the home, the availability of a trained adult to proctor materials
in the home, lack of confidentiality, additional technology and psychologist training required, and prohibitive cost all result in a situation that may violate the NASP Principles for Professional Ethics, and this may
result in invalid results that do not reflect student ability level. Virtual assessment could be a strategy
adopted over time, but it will require significant investment in materials and training to be a viable option
producing valid results.
There is a further and final consideration for the use of direct standardized assessment with students during this extraordinary time: we are all experiencing a time of crisis. Most school psychologists will refrain
from testing students prior to a break, during preferred classes or activities, after a trauma in the family, or
after a school crisis. School psychologists refrain from testing in these circumstances due to concerns that
students do not perform their best under those emotionally trying circumstances. The COVID-19 pandemic
is a school crisis, a home crisis, and a public health crisis. COVID-19 is extraordinary in how it has impacted
everyone’s daily lives. To administer a standardized assessment in this time and presume the results are
generalizable to a student’s typical ability may be unjustified. School psychologists must consider the appropriateness of any assessments we give in these circumstances.
WSASP recommends that school psychologists and evaluation teams carefully consider the need for current cognitive assessment as part of the current evaluation. The team should consider past data that may
reflect current levels of cognitive functioning, as well as if the suspected disability category requires cognitive assessment. If such assessment is required, evaluation teams should consider those options outlined in
the WSASP Guidance for Special Education Evaluations During the COVID-19 Closure document to complete
the evaluation in the fall.

Virtual Online MTSS Fest 2020 - A free
online learning experience.

h
C
C
e

Please join us for the first ever Virtual MTSS Fest April 22, 2020! We will be offering FREE sessions
on a variety of MTSS topics.This will be started by a message from Superintendent Chris Reykdal to
kick off the event. George Sugai will keynote. We will broadcast a number of morning and afternoon
sessions. All are welcome to attend! The sessions will be facilitated from leaders in our MTSS Community, OSPI Staff, and ESD 113.
Please use the link below to review all the updated information: https://www.k12.wa.us/studentsuccess/support-programs/multi-tiered-system-supports-mtss/mtss-fest-2020
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The Importance of School-Based Evaluations and Eligibility for
State Disability Services
Cecilia Hernandez, Area 5 Co-Representative, Olympia School District
As School Psychologists, we evaluate students through the lens of special education eligibility. While
evaluating for special education eligibility is one of our primary roles, helping students and families access
outside agencies and services is something that should also be considered, especially as students reach
age 16 when transition must be considered in their IEPs. School-based evaluations can be used as one
data source to help determine eligibility for outside services. Yes, we have full caseloads, and it can be
tempting to think of this role as more to add to our plates. However, if the evaluation team can plan the
school-based evaluation by giving thoughtful consideration to the state disability services, then the team
may decrease the likelihood of an out-of-cycle evaluation request or a last-minute scramble at the
secondary level to apply for services.
Two commonly accessed services are the Developmental Disability Administration (DDA) and the Division
of Vocational Rehabilitation (DVR), which fall within the Department of Social and Health Services
(DSHS).
Through their five waiver programs, DDA can provide the following: 1) personal care provider services; 2)
respite services; 3) medical insurance coverage; 4) assistive technology; and 5) supported employment as
students enter adulthood, to name just a few. Students can become eligible and access services under
DDA starting at birth. Prior to age 4 years, services are typically accessed through birth to 3 programs.
DDA has six areas students can be found eligible and they can be found here: DDA Eligibility Conditions.

Nearly all of the DDA eligibility conditions require an adaptive behavior functioning assessment and three
conditions (Intellectual Disability, Autism Spectrum Disorder, “Other Neurological Condition”) require a Full
-Scale IQ. DDA provides a list of accepted assessments, most if not all of which school psychologists
commonly administer. A Full-Scale IQ of 69 or below for Intellectual Disability and 84 or below for an
Autism Spectrum Disorder are needed for eligibility in those areas, along with an adaptive behavior
functioning score of 69 or below.
Here are a few DDA takeaways to consider:
● Many of our students may be able to access services through DDA at a younger age than typically
thought. There may be students in your school’s preschool program who could be eligible for DDA services.
● If you suspect a student might be eligible for DDA services, and the student is due for evaluation,
make sure there has been an adaptive behavior and cognitive assessment done within the past 36
months.
● For students with ASD: If a student’s FSIQ is 84 or below, and the student has not had standardized
adaptive behavior testing done before, have the team consider doing adaptive testing on their next reevaluation.
● Conduct a good file/history review. Help document a timeline of need and disability, since there must
be documentation that the student’s disability originated prior to the age of 18.
● At age 20 there is an eligibility/evaluation review. If you have a student who will be exiting school prior
to age 20, it would be a good idea to have updated testing at their last re-evaluation.
(Continued on next page)
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Continued: The Importance of School-Based Evaluations and Eligibility for State Disability Services

•

Report scores in the evaluation report. I have been contacted by DDA case managers and
families that needed updated testing because the school’s evaluation did not report standard
scores. There may be times when as professionals we need to report that due to the testing
situation or the impact of the student’s disability that the standard scores might not be a valid
reflection of the student’s ability. Other times, we might feel pressure from families or others
who may not agree with the standard scores or may not observe a significant impact of the
student’s disability. If reporting an extremely low standard score is not warranted, then consider
including statements that reflect the impact of the student’s disability and where the standard
score may fall in relation to standard deviations below the mean.

Contact your local DDA supervisor for additional information and support. The DDA supervisor I
spoke with welcomed school psychologists and districts contacting her and the other supervisors.
They are available to speak to districts about DDA and eligibility. DDA has three supervisors in the
state, based upon your county:
County

Phone Number

Adams, Asotin, Benton, Chelan, Columbia, Douglas, Ferry, Frank- (800) 462-0624
lin, Garfield, Grant, Kittitas, Klickitat, Lincoln, Okanogan, Pend
Oreille, Spokane, Stevens, Walla Walla, Whitman, Yakima

Island, King, San Juan, Skagit, Snohomish, Whatcom

(800) 788-2053

Clallam, Clark, Cowlitz, Grays Harbor, Jefferson, Kitsap, Lewis,
Mason, Pacific, Pierce, Skamania, Thurston, Wahkiakum

(800) 248-0949

Unlike DDA, which has specific eligibility criteria defined WACs, the eligibility for DVR services is
defined only as having a physical, mental, or sensory impairment that results in a substantial
barrier to employment. There are no specific tests or standard scores required. If there is a mental
health diagnosis, it must be diagnosed by a mental health professional. A school psychologist can
and should cite that diagnosis in the school-based evaluation and include the mental health
professional who made the diagnosis. As stated above, conducting a thorough evaluation with a
well-documented timeline of disability and need, especially at the secondary level, can aid in the
eligibility process for DVR services. These services can include pre-employment services that can
be accessed prior to graduation. After a student graduates, services can include vocational
rehabilitation counseling and employment services. https://www.dshs.wa.gov/dvr
As a parent of a child who is eligible for and receives DDA services and hopefully one day DVR
services, I have found that these services play a vital role in our family’s day-to-day life. In our work
as school psychologists, we may be one of the first people to work with families of students with
disabilities, and we should be knowledgeable about these resources and their eligibility criteria.
Presenting families with information about additional safety nets and supports for their children is
something that should be considered during a school-based evaluation, even if it is something the
family may choose not to access at this time.
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GPR Committee Update: Medicaid Billing
Sherri Bentley, M.S. WSASP Government and Public Relations Co-Chair,
Area 5 Representative
On January 31st, members from your GPR committee met with Tania May and Camille Goldy from OSPI regarding Medicaid billing for school psychologists, mainly billing concerning mental health interventions. Shanna Muirhead, from the
Health Care Authority (HCA) was not in attendance, but she provided input prior to this meeting. Outlining the history of
this process, members of WSASP GPR met with folks from both OSPI and HCA in the past (2017 and 2018), and stayed in
touch regarding the issue, which resulted in some collaborative conversations but not much movement in our actual
ability to bill for our districts for such services.
It is important to note that our state (OSPI, HCA, DOH, DCYF) is participating on a national level in the Healthy Students,
Promising Futures Learning Collaborative, along with 16 other states. This collaboration is promising, with a focus on increasing access to Medicaid services, and hopefully changing Medicaid billing options. The state is also piloting a program, the Children’s Regional Behavioral Health Pilot Program, with ESDs 101 and 113 participating. All of these efforts
could lead to some shifts in our ability to provide behavioral health supports in schools, and to bill Medicaid for those services.
The January 31st meeting was fairly productive. We continue to realize there are barriers to implementation but have established a plan to attempt forward motion. The HCA interpretation of federal and state law is more restrictive than national directives. A number of states do not apply the same restrictive interpretation. Participating members of OSPI and
WSASP GPR decided to identify the barriers that we are experiencing in this process, and to create a plan with small, focused, implementable steps to address the concern. Susan Ruby, our NASP Delegate and a member of the GPR committee has volunteered to oversee this collaborative liaison relationship. Her first steps are to explore addressing the issue with the Special Education Advisory Council (SEAC) at their May meeting in Medical Lake.

How To Contact Your Area Representative
Area Represented

Name

Email

1A

Aliina Crandell & Liz Jones

Area1A@wsasp.org

1B

Michael Pletan & Cassandra Mulivrana

Area1B@wsasp.org

1C

Jessica Kesseler & Mikael Olson

Area1C@wsasp.org

1D

Elizabeth Gibson-Myers & Jessica Chandler

Area1D@wsasp.org

2

Danielle Howell-Hansen

Area2@wsasp.org

3

Nathan Cattarin

Area3@wsasp.org

4

Jill Davidson & Donna Guise

Area4@wsasp.org

5

Sherri Bentley & Cecilia Hernandez

Area5@wsasp.org

6

Danna Williams & Carrie Bishop

Area6@wsasp.org

7

Laree Foster

Area7@wsasp.org

8

Katherine Blair & Rachelle Mattingly-Gore

Area 8@wsasp.org

9

Michael Kirlin & Karen Harper

Area9@wsasp.org

10

Valerie Herron & Lore’K Garofola

Area10@wsasp.org
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School-Based Autism Evaluations
Laree Foster M.Ed, M.A., NCSP - Vancouver School District
and Jason Parkin , Ph.D., NCSP - Seattle University
on behalf of the WSASP Assessment Committee
Autism spectrum disorders (ASD) have rapidly increased in prevalence over the last decades. From the
year 2000 to 2014, the prevalence rate virtually tripled; the Center for Disease Control currently estimates
the prevalence rate as 1:59 (Baio et. al., 2018). Schools have a mandate to actively identify youth with
ASD. As the prevalence rate climbs, the need for effective school-based evaluations likewise increases.
We know that ASD evaluation practices vary substantially across Washington State. Informally, we
queried school psychologists in geographically diverse districts to understand some of the evaluation
practices school districts currently employ. After briefly describing the targets or objectives of autism
evaluations and reporting some of the tools often used, we describe some of the current practices in the
state.
School-Based Evaluations
The DSM-5 broadly categorizes ASD as a neurodevelopmental disorder (American Psychiatric Association, 2014). Its characteristics include persistent deficits in social communication and social interaction,
as well as restricted, repetitive patterns of behavior, interests and activities. The DSM-5 stresses that
these characteristics should be present in early development, though acknowledges that they may not be
particularly evident or impairing until environmental social demands exceed the child’s capabilities.
Further, to receive a diagnosis, these characteristics should impair functioning in one or more domains.
Similarly, WAC 291-172A-01035 refers to Autism as a developmental disability that affects verbal and
nonverbal communication and social interactions. It is usually evident before age three, and the condition
can also include unusual sensory responses, stereotyped movement, repetitive activities, or resistance to
changes in environment and routines. As with any IDEA eligibility, a student who qualifies for special
education also demonstrates some type of adverse educational impact and requires specially designed
instruction.
As there is a large degree of overlap between the DSM-5 and WAC definitions, both provide a framework
for school-based evaluations. ASD and Autism will be used interchangeably for the purposes of this
article. Multidisciplinary teams assess student functioning to capture current and historical a) social
reciprocity and communication skills, b) level of restricted/repetitive behavior and interests, c) highlight
how any challenges in those areas impact educational functioning, and d) describe whether that impact
requires specially designed instruction. We list these out to demonstrate that these targets of evaluation
are broad, and as a result they require multiple methods and instruments. When evaluating for a possible
Autism eligibility, most everyone on the multidisciplinary team often has a significant number of tasks to
accomplish.
Evaluations targeting ASD are comprehensive. Gathering information in these areas likely requires
interviews with multiple stakeholders, a review of available medical and educational records, multiple sets
of rating scales, standardized tests measuring cognitive, academic, language, other neurocognitive skills,
and both informal and standardized observations. Klose, Plotss, Kozeneski, & Skinner-Foster (2012)
reviewed multiple tools often used in school-based evaluations. They endorsed the Autism Diagnostic
Interview-Revised (ADI-R; Rutter, Lecouteur, & Lord, 2003); and the Autism Diagnostic Observation
System (ADOS-2; Lord et. al., 2012) as some of the strongest tools to describe functioning related to
reciprocal social interaction and restricted or repetitive behavior and interests. To many, these
instruments represent the “gold standard” (Camodeca, Todd, & Croyle, 2020).
(Continued on next page)
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Continued: School-Based Autism Evaluations
Informal Survey of School-Based Practices
Some school districts are beginning to bolster Autism evaluation practices. This is likely due to increasing
prevalence rates of ASD, frequently lengthy waitlists for private evaluations, and may also include the
consideration of potential litigation. Based on a study by Perry A. Zirkel (2011) that reviewed FAPE/LRE
cases, the percentage of litigation cases attributable to students with ASD was almost 10 times higher than
their percentage in the special education population. Below we share some evaluation practices from
around the state. Each respondent is a school psychologist currently working in public schools, and will be
referred to the WSASP Area in which they serve geographically. Their responses do not represent the entirety of an Area’s practices, but rather an example of one district’s practices within the given WSASP Area.

Who is involved in evaluations for an autism eligibility? Is it a school-based team, and if so, which
roles (SLP, nurse, school psych, OT, etc.)?
Area 3: The team is the same as it would be for any other special education evaluation – depending on areas of concern, the Multi-Disciplinary Team can be made up of school psych, SLP, OT, and/or PT.
Area 7: Generally the school psych, SLP, OT, and special education teacher are involved in the evaluation.
Sometimes a school-based counselor may contribute to the evaluation, as well. The school nurse would
conduct a review of the student's medical file and medical info provided by the parent, as well as routine
hearing and vision screening. A release of information for outside medical providers may in some cases be
obtained.
Area 8: All school-based, as we know very well that we aren’t required to have a medical diagnosis. We
often get one but don’t NEED one based on WACs. We don’t do this often as the school is so tiny but it
would include the school psych, the SLP, likely the nurse if there were any records, and any teachers who
had worked with the student. OT only if it were appropriate.
Area 1b: ASD evaluations typically consist of team members including a School Psychologist, Speech Language Pathologist, and Occupational Therapist, and a Physical Therapist can be involved as well. The
nurse's involvement depends on each building at my school district. The School Psychologist is the
evaluation case manager and assesses in cognitive, academic, social/emotional/behavioral, organizational,
and adaptive skill areas. The Speech Language Pathologist can assess in expressive, receptive, and
pragmatic areas. The Occupational Therapist assesses in fine motor and/or sensory.
What are the different areas to be assessed in evaluations for an autism eligibility? (communication,
sensory, cognitive, etc.)
Area 3: Similar to any other special education evaluation, it is dependent on areas of concern; we do not
have specific requirements.
Area 7: Evaluations would typically include the following areas: Review of existing data, Medical/physical,
General education, Social/emotional, Communication, Occupational therapy, Cognitive (review or update),
Academic (as needed), and observation. The evaluation may also include a functional behavior assessment
based on student need.
Area 8: Yes to all of the above. Depends on the student. Social, for sure.
Area 1b: The different areas to be assessed in evaluations for ASD include cognitive, academic, social/
emotional/behavioral, organization, adaptive, communication (expressive, receptive, pragmatic), fine motor,
sensory, gross motor, and medical history. It will depend on the needs of the student.
(Continued on next page)
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Continued: School-Based Autism Evaluations
Which specific instruments are used that measure indicators of an autism eligibility? (ASRS, GARS3, CARS-2, ADI-R, SRS-2, SCQ, MIGDAS-2, etc .)
Area 3: Our district uses the ASRS and SRS screeners, and the CARS-2.
Area 7: School psychologists use a variety of instruments. The ASRS and GARS-3 are, in my experience,
used most often.
Area 8: This depends. I’ve used the CARS and the GARS, SSIS, etc. It would depend on what the district
had available. It would depend on what was appropriate for the student and how verbal they were as well.
Every evaluation is individualized.
Area 1b: The specific instruments that are used in my district to measure indicators of ASD include GARS-3,
CARS-2, SRS-2, and SSIS.
Who, if anyone, in your district is trained to administer the ADOS-2? If so, under what conditions
would it be included in an evaluation for an autism eligibility?
Area 3: We have two psychologists and one SLP who completed the ADOS-2 training and are participating
in ongoing PD to develop inter-rater reliability. We actually just purchased the ADOS-2 this month as we are
close to being able to independently administer it! We haven’t set up specific conditions for when it would be
administered (yet).
Area 7: I do not believe we have an ADOS-2 in our district, but several psychologists have expressed
interest in learning more about this tool.
Area 8: I am but we have not used it in district. I believe [someone] was trained on the ADOS but I’m not
sure about the ADOS-2.
Area 1b: The ADOS-2 is not administered in my district.
Does your district require a student to have a medical diagnosis to be eligible for the special
education category of Autism?
Area 3: We focused on Autism assessment during the 17-18 school year, as a psych PD group, and no
longer required a medical diagnosis starting in 18-19. However, we prefer to use Developmental Delay prior
to age 9, instead of the category Autism, if there is not a medical diagnosis.
Area 7: No, a medical diagnosis of Autism is not required for a student to be eligible for special education
services under the category of Autism. Evaluation teams base their educational determination on a collection of evidence that the student's academic performance is significantly impacted by their verbal/nonverbal
communication, social skills, sensory needs, rigidity, etc. Of course, if a student had a medical diagnosis of
Autism from their doctor, the team would consider that as part of the reevaluation data.|
Area 8: No.
Area 1b: My district does require a student to have a medical diagnosis to be eligible for the special
education category of Autism.

(Continued on next page)
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Continued: School-Based Autism Evaluations
Does your district have an Autism specialist or team? If so, please describe the role they play in your district.
Area 3: We do not have a specific autism evaluation team. We have an autism specialist TOSA who works with IEP
teams to determine appropriate placements for students with autism, but they are not part of the assessment team and
do not have assessment experience or credentials.
Area 7: Yes, our district has an Autism specialist and a fantastic (but stretched thin) behavior support team that is
deployed to schools as needed and after admin/school psych submit behavior support request paperwork.
Area 8: No…but again, this is a very, very tiny district.
Area 1b: My district does not have an Autism specialist or team.
WSASP Practice Survey
The responses gathered from school psychologists provide insight into how much school-based evaluations for Autism
vary. Further, an informal WSASP survey of 395 Washington school psychologists in November 2019 found that only
38% reported being permitted to make an educational classification of Autism without a medical diagnosis in their
district. This suggests a large portion of our state’s school-based practitioners may not be using the eligibility category
of Autism for students without a diagnosis, despite Washington being a state that does not prohibit school
psychologists from identifying ASD, does not require healthcare provider verification of the disorder, and does not require medical information be obtained from the child’s healthcare provider for the purposes of special education
eligibility (Schutte et al., 2017). Although the access to specific assessments and specialists may differ across districts,
school psychologists are qualified to identify and provide an educational classification of Autism through a
multidisciplinary evaluation. The school psychologists surveyed above provide examples of how evaluations for Autism
are conducted in their respective districts, and provide insight into how school-based evaluations continue to evolve
based on trends, resources, and training.
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GROWTH MINDSET
Laurie Engelbeck, Ph.D., NCSP, WSASP President

We keep hearing about the need to develop a growth mindset. More and more teachers are teaching this
concept to their students and trying to develop it in our staff as well. In this time of school closures and
daily changes in expectations, as well as the upcoming changes in the role of school psychologists in
Washington, having a growth mindset is important. I’m certainly not an expert in growth mindset, but
here’s some information from Carol Dweck, who is an expert.
“In a growth mindset, people believe that their most basic abilities can be developed through dedication
and hard work—brains and talent are just the starting point. This view creates a love of learning and a
resilience that is essential for great accomplishment.”
Here are some tips for us and for our students. I hope you will read over this list and make use of what you
can during these challenging times.
1. Acknowledge and embrace imperfections. Hiding from your weaknesses means you’ll never overcome
them.
2. View challenges as opportunities. Having a growth mindset means relishing opportunities for selfimprovement.
3. Try different learning tactics. There’s no one-size-fits-all model for learning. What works for one person
may not work for you.
4. Follow the research on brain plasticity. The brain isn’t fixed; the mind shouldn’t be either.
5. Replace the word “failing” with the word “learning.” When you make a mistake or fall short of a goal, you
haven’t failed; you’ve learned.
6. Stop seeking approval. When you prioritize approval over learning, you sacrifice your own potential for
growth.

7. Value the process over the end result. Intelligent people enjoy the learning process, and don’t mind
when it continues beyond an expected time frame.
8. Cultivate a sense of purpose. Dweck’s research also showed that students with a growth mindset had a
greater sense of purpose. Keep the big picture in mind.
9. Celebrate growth with others. If you truly appreciate growth, you’ll want to share your progress with others.
10. Emphasize growth over speed. Learning fast isn’t the same as learning well, and learning well sometimes requires allowing time for mistakes
(Continued on next page)
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Continued: Growth Mindset
11. Reward actions, not traits. Tell students when they’re doing something smart, not just being smart.
12. Redefine “genius.” The myth’s been busted: genius requires hard work, not talent alone.
13. Portray criticism as positive. You don’t have to used that hackneyed term, “constructive criticism,” but
you do have to believe in the concept.
14. Disassociate improvement from failure. Stop assuming that “room for improvement” translates into failure.
15. Provide regular opportunities for reflection. Let students reflect on their learning at least once a day.
16. Place effort before talent. Hard work should always be rewarded before inherent skill.
17. Highlight the relationship between learning and “brain training.” The brain is like a muscle that needs to
be worked out, just like the body.
18. Cultivate grit. Students with that extra bit of determination will be more likely to seek approval from
themselves rather than others.
19. Abandon the image. “Naturally smart” sounds just about as believable as “spontaneous generation.”
You won’t achieve the image if you’re not ready for the work.
20. Use the word “yet.” Dweck says “not yet” has become one of her favorite phrases. Whenever you see
students struggling with a task, just tell them they haven’t mastered it yet.
21. Learn from other people’s mistakes. It’s not always wise to compare yourself to others, but it is important to realize that humans share the same weaknesses.
22. Make a new goal for every goal accomplished. You’ll never be done learning. Just because your midterm
exam is over doesn’t mean you should stop being interested in a subject. Growth-minded people know how
to constantly create new goals to keep themselves stimulated.
23. Take risks in the company of others. Stop trying to save face all the time and just let yourself goof up
now and then. It will make it easier to take risks in the future.
24. Think realistically about time and effort. It takes time to learn. Don’t expect to master every topic under
the sun in one sitting.
25. Take ownership over your attitude. Once you develop a growth mindset, own it. Acknowledge yourself
as someone who possesses a growth mentality and be proud to let it guide you throughout your educational career.
https://www.opencolleges.edu.au/informed/features/develop-a-growth-mindset/
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Continued: Growth Mindset
When I look at this list, some of the tips seem contrary to the strategies I have developed to survive in my
job as a school psychologist. Imperfections are not expected, sometimes not even tolerated, in our evaluation reports. Emphasizing growth over speed doesn’t work well when our focus is on compliance with deadlines. So many of us school psychologists have that perfectionist style that helps us to do quality work in
limited timeframes. However, looking more closely at this list, I see areas where I can grow, and where I can
support newer school psychologists. Taking risks, being willing to ask for help from others, having the grit
and persistence to keep going when the work seems overwhelming, taking time to reflect on what we are
doing and why we are doing it; these are all skills that are useful to school psychologists.

One of the very best tips I learned from my internship supervisor, a school psychologist with many years of
experience, was that it was ok, even recommended, to ask for help or advice when you are unsure. I had
always thought that asking for advice meant that you were not smart enough, but I quickly learned that asking for help can be quicker than trying to figure out things on my own, and can lead to much better results
than doing something the wrong way and having to do it over.
Viewing challenges as opportunities is a big one for us right now. We can learn new ways to use technology
to connect with colleagues, students, and families. We can find ways to manage our time when we are unexpectedly at home, whether that be with other family members or alone. While Dweck says “Having a
growth mindset means relishing opportunities for self-improvement,” I would settle for “accepting what
happens and learning from it.”
Especially during these stressful times, having a growth mindset can help us to keep focused and keep
going.

WSASP Archived Spring Lecture Series
WSASP maintains a library of archived Spring Lecture Series Webinars that is available to all school psychologists for a minimal fee. Recorded Spring Lecture Series sessions are archived from 2014-2019, and
cover a wide range of topics that can be watched any time from the comfort of your home. You can pick and
select whichever individual talks catch your interest. Once you have completed payment, we will send you
the applicable video links via email, usually within a day or two. This is a convenient way to obtain quality
professional development, as well as earn additional clock hours for recertification. Click here for more information, or to register on the WSASP website. Please contact Curt Blair, WSASP Office Manager if you
have any questions or need assistance registering.
WSASP will be offering free access to archived Spring Lecture Series presentations to current graduate students completing their internship and practicum, to support professional growth and development during the
school closure.
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Prototypical School Funding Model and School Psychologists

By Carrie Suchy, NCSP, GPR Co-Chair, and Alexandra Franks-Thomas, NCSP,
President-Elect

The OSPI Staffing Enrichment Workgroup was tasked with making recommendations for reducing educational opportunity gaps in Washington State. The group’s first directive was to make recommendations for the Prototypical School Funding Model based on I-1351, the class size and workload initiative
that passed several years ago. A report with recommendations was released during the fall, which was
of concern to many WSASP members. Your GPR Committee would like to provide clarification and understanding about what the Prototypical School Funding Model is, how school psychologist roles are typically funded, and the advocacy work that WSASP engages in on this topic.
What is the Prototypical School Funding Model?
The premise of the Prototypical School Funding Model is that school need is linked to student enrollment,
so state funds are distributed based on recommended staffing ratios. For example, the Prototypical
School Funding Model might recommend funding for a staffing ratio of 1.25 administrators for 600 high
school students. So, a high school of 1200 students would receive funding for 2.5 administrator positions.
Local differences are also accounted for by allowing districts to have local control over how they spend
this money (with some exceptions dictated specifically by legislation). Most basic education funding dollars are linked to the “prototypical” ratios, but can be spent however the district sees fit. The Legislature
appropriates the dollars as opposed to mandating specific uses with the exception of K-3 class sizes.
How are School Psychologists typically funded?
We do not have hard data on this; however, most school psychologists in Washington are funded from
what are called Categorical Special Education Funds. Because of this, most school psychologists have to
sign an affidavit each year attesting to the fact that they only worked with students suspected of having or
identified as having a disability, with a 10 to 15% allowance for other professional activities such as prevention efforts. As we move towards statewide MTSS implementation and work to expand our roles as
school psychologists, you can see that this limitation will cripple our ability to support all students. (Keep
that in mind, we’ll come back to this.)
What was in the Staffing Enrichment Workgroup Report from fall 2019?
Several WSASP members, including your GPR Committee, were concerned by several references to
School Psychologists in this report. The report cited several different recommended school psych/student
ratios throughout the report, many of which were not reflective of current NASP recommendations (WEA
helped to provide NASP Best Practice Model information to the committee). The larger concern, though,
was the Workgroup’s recommendation for school psychologists. They clearly recommend one school
psychologist for every 8,060 students. This is obviously nowhere near the NASP recommended ratio of
1:500-700 students. The important detail with this recommendation, though, is that this is a recommendation for general education funding for school psychologist positions.
Below is a comparison of the current Prototypical School Funding Model, the Workgroup’s recommended
changes for the funding model, and the proposed ratios for Senate Bill 6615.
(We have calculated the student ratios for you: for the current ratios and the actual proposed ratios in
Senate Bill 6615 we did the math to convert the given decimal into a school psychologist to student ratio.
For the recommendations in the report, it was reverse math to determine the decimal.)
(Continued on next page)
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Continued: Prototypical School Funding Model and School Psychologists

Grade Level
High School (600 students
grades 9-12)
Middle School (432 students
grade 7-8)
Elementary School (400
students grades K-6)

Current Gen Ed
Funding

Recommended
Gen Ed
Actual Proposed Bill for Funding
Funding

.017 (1:34,800)

.074 (1:8060)

.041 (1:14,634)

.002 (1:216,000) .053 (1:8060)

.028 (1:15,428)

007 (1:56,000)

.130 (1:3076)

.05 (1:8060)

The current general education funding for school psychologist positions is negligible. It provides funding
for just minutes per week at the middle school. So, while we were all reasonably concerned to see a
recommendation of 1:8060, this is actually a huge increase in funding from general education dollars
for school psychologists and could provide funding for additional school psych FTE! The actual bill went
with the numbers listed in the far-right column, which is an average of 1:11,046 across the grade levels.
So, yes, 1:8060 is nowhere close to recommended staffing ratios for school psychologists. But, also,
the proposed funding ratio of 1:8060 funded from general education dollars is a huge improvement.
Keep in mind, however, that it is all still up to local districts to decide how they allocate these funds. Also, as a final caution, this is only a proposed law at this point. Nothing has changed yet.
What is WSASP doing?
WSASP will be advocating in favor of this bill, which also reduces class sizes, and will advocate for further improvements to these ratios. In addition, WEA is advocating for a full-time school psychologist,
school nurse, school counselor, or school social worker in every school across the state; it would be a
local decision as to which position is hired. WEA and WSASP are also consistently advocating for the
1:500 ratio, the NASP recommendation, at the legislative level.
Funding is complicated, and we hope this improves your understanding of the advocacy decisions
WSASP GPR is making to support you and Washington’s students.

2020 WSASP Election Results: President-Elect, Treasurer, and even-numbered Area
Representatives were elected this year. They will take their positions in June.
President Elect - Cassie Mulivrana
Area 1B - Jennifer Much
Area 1D - Elizabeth Gibson-Myers and Jessica Chandler
Area 2 - Nicole Preston
Area 4 - Donna Guise
Area 6 - Danna Williams and Sara Allen
Area 8 - Samantha Gerber and Jennifer Heinecke
Area 10 - Mary Bauer and Lore’K Garofola

Treasurer - Arick Branen
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WSASP 2020 Spring Lecture Series
Registration is now open for the 2020 Spring Lecture Series! This great PD opportunity features state- and nationally-recognized
speakers, and can be accessed from your home or office. A total of 24 clock hours are available, and are included with registration. Registration is $200 for WSASP members, and $300 for non-WSASP members. Clock hours are only available to the registered individual. Click here to register today! The brochure with abstracts and author biographies is available here.
January 17, 2020
AM Session:
Title: Cognitive Profile Analysis in School Psychology: Caveat Emptor
Speaker: Ryan McGill, Ph.D., BCBA-D, NCSP, Assistant Professor & Director, School Psychology Program, William & Mary
PM Session:
Title: Supporting Students Who Have Been Displaced or Recently Immigrated
Speaker : Tracey Scherr, Ph.D., NCSP, Professor, School Psychology Program, University of Wisconsin-Whitewater
March 20th, 2020
AM Session:
Title: Optimizing Technology: Applications for School Psychologists
Speaker: Dan Florell, Ph.D., NCSP, Associate Professor, School Psychology Program, Eastern Kentucky University
PM Session:
Title: Cyberbullying: The Offspring of Social Media and Adolescent Development
Speaker: Dan Florell, Ph.D., NCSP, Associate Professor, School Psychology Program, Eastern Kentucky University
April 10th, 2020
AM Session:
Title: The Identification of Emotional Disturbance: Addressing Disproportionality (Part One)
Speaker: Stephen Brock, NCSP, LEP, Professor & Program Coordinator, School Psychology Program, California State University
PM Session:
Title: The Identification of Emotional Disturbance: Addressing Disproportionality (Part Two)
Speaker: Stephen Brock, NCSP, LEP, Professor & Program Coordinator, School Psychology Program, California State University
May 1st, 2020
AM Session:
Title: Building and Sustaining MTSS Implementation to Improve Inclusionary Practices
Speaker: Justyn Poulos, Director of MTSS, OSPI; Lee Collyer, Program Supervisor, Special Education Outcomes/Restraint and Isolation, OSPI
PM Session:
Title: Decreasing Bias and Increasing Representation of Gifted Students from Culturally and Linguistically Diverse Backgrounds
Speaker: Desiree Vega, Ph.D., NCSP, Associate Professor, School Psychology Program, University of Arizona
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Interested in Advertising in the SCOPE?

~Approximately 600 school psychologists & other educators currently subscribe to the SCOPE~
1) The services or products offered (advertised) shall provide potential direct and/or indirect benefit for school
psychologists; children; and/or families. Benefits are not to be limited to the field of education.
2) The advertisements must be in good taste, meaning suitable for viewing by children and otherwise nonoffensive i.e. non-sexist, nonracist, etc.
3) The company purchasing the advertisement space must be an established company in business for over five
years and with known products. If the company's status does not meet this criteria, WSASP may require a catalog of products or services offered; a sample of products offered to preview; and/or references of prior service
recipients. If the product/services are judged to be of likely benefit, the account will be accepted.
4) Product and service accounts are to be encouraged. Paid political advertisements and paid public policy statements will not be accepted unless approved by the executive board.
5) The Scope Editor will use the above guidelines to accept or decline advertising accounts.
6) The Scope Editor will refer questionable accounts to the WSASP executive board when the guidelines above
aren't sufficient to make judgment.
7) The WSASP executive board reserves the right to reject any accounts deemed below our standards of professionalism or of possible detriment to our Scope readers or association. The WSASP Board has approved these
guidelines for organizations or individuals interested in advertising in our newsletter.
8) WSASP address is: 816 W Francis Ave, #216, Spokane, WA 99205
* For rates and conditions please email: SCOPE@wsasp.org
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