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WSASP President
Dr. Tracy Pennington
Tacoma School District

Attention Members: State-Wide Contract Language Survey is coming out by October
30, 2017. This will be sent out through union presidents and WSASP.

President’s Message
Hello Fellow School Psychologists!
Ready or not, the 2017-2018 school year has started! I am hoping that each and every one of you found
some time this summer to unwind and recharge so that you’re ready to do your best work for the students of Washington State. Your Washington State Association of School Psychologist’s (WSASP)
executive board kicked off the summer with a retreat to plan for the upcoming school year. We are
committed to serving our members to the best of our ability, in order to “unite school psychologists to
support all students through advocacy, leadership and professional development because we believe
that school psychologists are an integral and dynamic force in fostering student success” (WSASP
mission/vision statements).
To assist us in fulfilling our mission, Jill Davidson, Carrie Suchy, and I were fortunate enough to attend the National Association of School Psychologists (NASP) Public Policy Institute (PPI) in July
located at George Washington University in Washington D.C. The NASP PPI enabled us to learn how
policies are made, the barriers to implementation, and the changing federal role in education.
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President’s Message continued

We were afforded the opportunity to engage with national leaders and experience firsthand how legislation is created and advanced on Capitol Hill. We met with legislative staff in the offices of Senator Maria Cantwell, Senator Patty Murray, and Representative Derek Kilmer. We also met personally with
Representative Denny Heck. We thanked them for their continuing support of the Reducing Barriers to
Learning Act, the Therapeutic Fraud Prevention Act, and the Equality Act. We asked them for continued support on the Mental Health in Schools Act, as well as the IDEA Full Funding Act. We will continue to have these conversations with our state legislatures and I personally invite anyone who has
interest to join us, please contact gpr@wsasp.org.
In addition to increasing our skills in regards to governmental public affairs, a group of us from Tacoma
Public Schools committed to expanding our roles to include mental health intervention and received
training from the Office of Superintendent of Public Instruction (OSPI)/Project AWARE. Project
AWARE (Advancing Wellness and Resilience in Education) increases awareness of mental health issues among school-aged youth, including training in mental health for school personnel, families and
community members. Cognitive Behavioral Interventions for Trauma in Schools (CBITS) is a skills
based group intervention that is aimed at relieving symptoms of Post-Traumatic Stress Disorder
(PTSD), depression, and general anxiety among children exposed to trauma. Given the time intensity of
this program, our challenge will be strategizing a way in which we can begin to implement it in our district. With the shortage of school psychologists state-wide, we have to get creative and join forces if we
are to be viewed as professionals who are capable of doing more than testing and placing students in
special education. Throughout this school year, we will keep you posted on our progress. I’d love to
hear what you are doing in your districts to promote mental wellness…no matter how small you may
think it is. Remember that all of the “small” things you do on a daily basis, lighten the load that many
students bring with them to school, and can add up to make a BIG difference. Please email me personally at president@wsasp.org to share your stories so that we can highlight them for all to see. By sharing,
you may inspire someone to try something that they haven’t considered. I also invite you to email me if
you have ideas about how WSASP can support you in your role as a school psychologist. WSASP is
your association and we are here for you.
I want to remind you to be looking for emails from your area representatives. They will share information about the upcoming fall conference, opportunities for WSASP involvement, as well as general
information about the happenings in the state that impact education and the work we do for students.
I am wishing you all a smooth start to the school year. CHEERS!
Tracy Pennington, PhD., NCSP
WSASP President
tpennin@tacoma.k12.wa.us
Freeman High School
On behalf of the Washington State Association of School Psychologists, we would like to express our sincere condolences to those touched by the tragedy at Freeman High School, especially to Sam Strahan’s
family. Sam was killed by a gunshot while trying to stop a classmate from harming others. Events such as
this are painful reminders of why we must continue to advocate for increased mental health services to be
provided in schools. Due to school psychologist shortages, it Is imperative that we come together with our
colleagues-counselors, social workers, and nurses in order to impact the mental wellness of our students.
A PREPaRE team was able to support Freeman High School by providing crisis intervention care.
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Current ESA Re-Certification Requirements
On August 31, 2017 the Washington State Association of School Psychologists represented by Dr. Tracy Pennington and Dr. Laurie Harrison, along with WSASP’s University Representatives, Dr. Susan Ruby and Dr. Jamie
Chaffin were invited to have a conversation with Maren Johnson, NBCT, Program Manager for the Professional
Educators Standards Board, regarding recommendations and input on the re-certification of school psychologists.
The following information was sent to us by Maren Johnson, NBCT, Program Manager, Policy Development, Educator Credentialing, and Continuing Education, Professional Educator Standards Board on September 28, 2017

“I wanted to provide you with an update regarding the decisions the PESB made last Friday, September
22, around certification for school counselors, school psychologists, and other educator roles.
Residency, professional, and continuing certificate holders in the roles of teacher, administrator, and
ESA may renew in five year intervals with:

• 100 clock hours or the equivalent in college credit
• Or, by completing four annual Professional Growth Plans (PGPs) during the five-year validity date of
the certificate
• Or, by combining completed PGPs with clock hours for a total of 100 hours. (e.g. 3 PGPs + 25 Clock
Hours = 100 Clock Hours)
This means that school counselors and school psychologists are no longer required to pursue second tier
licensure. School counselors and school psychologists may choose, if they wish, to pursue a continuing
ESA certificate with 150 clock hours aligned to the state school counselor or school psychologist domains. School counselors may choose to pursue a professional certificate through National Board certification, and school psychologists may choose to pursue a professional certificate through the NCSP
from the NASP.
Here are a few resources you may find helpful:
·
PESB Certification Update slide deck: https://docs.google.com/presentation/
d/1ZSbvnSLnvBG7cejN1Mw4iZqwEWdEeKHOQp9SYKyaxiQ/edit?usp=sharing
·
FAQ on recent certification changes: https://docs.google.com/document/
d/1VfXpDuVeOMZz3t2t4S3QnrVPHjS0BMMsbGMNR5PHcdQ/edit?usp=sharing
·
Why PGPs? A one page flyer for educators on the PGP process: https://docs.google.com/
document/d/15uopY6keGGbB1ZE6hZhVT9Zx7fzsgoVBjQ6ilyeRf5w/edit?usp=sharing”
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Lessons learned from Carl Corbin’s 504/Manifestation Determination presentation at Washington
State Association of School Psychologist Summer Institute and NWESD
by Steve Hirsch, Ph.D., NCSP, WSASP Professional Development Chair


If a parent revokes consent for special education services, the parent is also revoking the right to
have a Section 504 plan developed for the student. Letter to McKethan (OCR 12-31-96) 25 IDELR
295. Or are they? However, two courts contradicted each other on this ruling. The advice is to
offer a 504 plan even if parent revoked special education services.



Implementation of interventions cannot be used to delay evaluation for either special education
services or 504 plan. Six to eight weeks of interventions too long.



Disability: Limitation in a Major Life Activity – Do not forget to consider impact on eating, sleeping,
speaking, concentrating, thinking, communicating, NOT JUST LEARNING, when considering a 504
plan. Determination must be made independent of any mitigating measure such as: medication,
assistive technology, and/or behavioral modifications



Limitation (disability) must be for at least six months or it is simply transitory.



An impairment is a disability when it substantially limits the ability of an individual to perform a
major life activity as compared to most people in the general population.



Significant impact is when the disability substantially limits the ability of an individual to perform a
major life activity as compared to most people in the general population, not other students in ‘AP
Chemistry’.



No medical diagnosis is required for 504 eligibility. If we insist, then we might be paying for it.



Santa Rosa City Schools (3-6-13) Hearing Decision: 16-year-old student with diagnosed ADHD who
had cumulative GPA of 4.10 and class schedule with mostly Advanced Placement and International
Baccalaureate classes, and in optional “zero” period Latin class and also played on varsity soccer
team was found by hearing officer not to be eligible under Section 504 because she was able to
“access her education at least as well as most student in her school and is able to learn at a level
that is at or above the average person in the general population” , despite parents’ complaint that
student spent a lot of time on homework and she was “easily distracted.”



The Office of Civil Rights reviewed above case and said that the Santa Rosa City Schools, was correct, because it considered more than just grades and conducted a thorough assessment.



The Office of Civil Rights found Santa Rosa City Schools out-of-compliance because the district
focused solely on the impact of the student’s ADHD on the major life activity of learning (student
had good grades and standardized test scores) and the district did not consider other major life activities such as thinking, concentrating, etc.
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Lessons learned from Carl Corbin’s 504/Manifestation Determination presentation continued


When in doubt, treat Section 504 as IDEA-won’t go wrong (does not include IDEA strict time frame

requirements.


Section 504 has a Childfind component-we can’t wait till parent comes forward with concern to
offer to assess for a 504 plan.



You can ask parent to wait for an intervention to work on an individual basis but not as a ‘typical’
process. Courts frown on practice of asking parents to wait 6-8 weeks to see if an intervention
works.



504 students can receive special education instruction but there is no funding so if a student
needs special instruction-consider special education evaluation-in fact this should be automatic if
a student is that needy.



Because part one of 504 eligibility includes, “be regarded as having such an impairment”, school
psychologists should be prepared to identify whether a child ‘looks’ disabled. Be familiar with
Diagnostic Statistical Manual and be ready to conduct a school-based assessment to determine
impact.



Health plans should be rolled over into 504 plans and students then have all the rights and protections of 504 e.g., Manifestation Determination.



If impairment is anticipated to be longer than 6 months, the student is eligible for a 504 plan.



Repeated exposures to test in order to maximize performance not appropriate for “adequately
meeting needs of non-handicapped persons”. One test should contain accommodations in order
for adequate performance. For example, more time; small group; but only one exposure.



Where school districts typically gets in trouble is when they are reluctant to evaluate. Don’t draw
the line at evaluation!!!! Evaluate and then determine eligibility.



If a boundary exception is revoked for student with IEP, 504 plan, suspected disability, a
Manifestation Determination meeting must occur. It's a change in placement.



During Manifestation Determination meeting , there is no voting- only one voice matters- the
administrator, whose job it is to gather everyone’s opinion and make an informed decision.



**Partial days count as full days- even one period of suspension when considering a Manifestation
Determination meeting.



Build suspensions or exclusion into the IEP or 504 plan.
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Lessons learned from Carl Corbin’s 504/Manifestation Determination presentation continued


**If special transportation is on the IEP- a suspension from the bus is equivalent to being
suspended from school in terms of a Manifestation Determination.



Very important that parents receive Procedural Safeguards for students in special education or on
a 504 plan.



We have to make sure that ALL teachers are well aware of the Behavior Intervention Plan, including substitute teachers. A district was held responsible for not properly implementing an IEP.



When considering the relationship of disability- must be a direct and substantial relationship- e.g.
impulsivity with ADHD



Don’t just look at the disability categories/diagnoses that led to IEP- if student recently hospitalized for suicide- or other pertinent factors during the Manifestation Determination meeting.



Currently being contested in the courts: When a general education student receives a long (more
than 10 days) suspension, they must continue to have access to general education curriculum.



G.B. v. Bellevue Sch. Dist. (W.D.WA. 2013) 2013 WL 594289. • Federal District Court found Bellevue did not fail to provide a reasonable accommodation under Section 504 (for student with an
IEP) when parent requested reduction of homework to “only” 2 hours per night for 7th grade student with ADHD and sensorineural hearing loss who was accepted into the district’s gifted program, in which student was completing 4 hours of homework per night as the requested accommodation would “substantially modify” the gifted program and not allow the student to meet the
academic standards of the program. Honors and AP students don’t get homework reduction!



You may refuse to allow a student in wheelchair access to activities that would represent a safety
danger such as floor hockey, and a cave trip

Join WSASP Facebook
Facebook membership is on the rise! Please consider joining the Washington State Association of School Psychologists on Facebook. It is a great place for you to network with peers in the field and university professors, to
ask the tough ethical and technical questions that we frequently face on the job. Members post interesting articles and additional websites that will expand your knowledge and understanding.
Go to Facebook and send a request to the Washington State Association of School Psychologists. This group has
restricted access. It would be best to send a message as to why you want to join.
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Letter to the Editor: Did we take the wrong turn somewhere?
Steve Hirsch, Ph.D., NCSP, WSASP Professional Development Chair
Shoreline School District.
I’m sure that I wasn’t the only one who found it ironic that in this month’s Communique article on page 1
brought home the fact that after thirty years, we have made little progress in providing Specially Designed
Instruction without the stigma of labels, while on Page 4 (Response to Intervention and SLD) it was noted that a
recent court case nailed a school district for not engaging in an eligibility evaluation in a timely fashion due to
their adherence to Response to Intervention (RTI) (albeit a weak RTI model). Are school psychologists to
focus on Multi-Tiered Systems of Support (MTSS) formally known as RTI, putting our energies into
intervention, or are we to continue (50% or more of our time is devoted to this) focusing on refer-test-place, and
concentrate on more sophisticated analysis and interpretative techniques such as the Pattern of Strength and
Weakness model?
How did we get here? Why can’t we seem, even after forty years, to move beyond a role of testing and be able
to engage in helping students? I think it all goes back to the original concept of ‘Childfind'. A major challenge
to the RTI/MTSS approach is that it doesn’t assist in identifying disability. Childfind mandates that the identification of a disability must be of paramount importance. It's the first step in the three-pronged litmus test of eligibility. It has not only defined our profession, its existence protected our job security as a profession. School
Psychologists exist because Child Find requires school districts to have a process for identifying and evaluating
children who may need special education and related services. Nowhere in that definition does it say that we are
to help educate the child.
We can’t abandon Childfind for it has opened doors to public education that were never open before to children
with disabilities. Perhaps it is time to think of our profession as defined by ‘Child-Assist’ as well as Childfind. In any case, maybe it is time to focus our time and energy on both the identification of disability in order
to ensure access to special education and helping the district intervene and finally get beyond the labels.
Response to Letter to the Editor: Did We Take a Wrong Turn Somewhere?
Laurie Anne Harrison, Ph.D., SCOPE Editor
When the Individuals with Disability Education Act (IDEA) first came out, our school system was not allowing
children to enroll or access an appropriate education. It was truly a mess, and many children were sent away,
treated as if they were invisible and not of value. As Dr. Hirsch indicated school psychologists only exist because there needed to be qualified individuals who could ascertain whether a child had a disability(ies) that
needed to be suitably addressed in the schools. We discovered, human beings are complex creatures who can
have a wide variety of disabilities that can impact their capacity to learn. We discovered that if interventions
were attempted with fidelity we could shift a child away from special education and increase access to general
education. For years, school psychologists have been on the leading edge of neuroscience, the need for tiered
systems of support, and an understanding of cultural, social, and emotional factors when investigating possible
disabilities.
Yet, we struggle with finding our voice in a system that tends to want to curtail our ability to truly provide support to children. We are trapped in an outdated bureaucracy, that would prefer for us to pidgeon-hole children
into specific categories, and then dismiss us from interacting with them again, except for every three years
when we need to pull out standardized assessment kits to reevaluate how disabled a child continued to be.
I wholeheartedly agree with Dr. Hirsch, it is time to rethink of our profession as defined by ‘Child-Assist’ as
well as Childfind. It is important we “focus our time and energy on both the identification of disability in order
to ensure access to special education and helping the district intervene and finally get beyond the labels.” Because the simple truth is, every single human brain is different, and we need to educate our entire population.
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Why I love being a School Psychologist
Arick Branen, M.Ed., WSASP Treasurer
Tacoma School District
The end of last school year marked my 10th year as a school psychologist. I had spent the previous 18 years
working in the restaurant business, which included acting as owner/ operator of a pizza restaurant for 13 years.
During this time, I developed good leadership skills, strategies to stay organized and keep on top of things, improved my ability to communicate with others, became adept at handling “drama” among my employees, and I
learned how to work with angry customers. So when I am asked how I went from “pizza guy” to psychologist, I
respond by saying it was a natural progression. My many years in the restaurant business actually prepared me
very well to be a good school psychologist.
What I love about being a school psychologist ties in well with my experience as a businessman. First off, I love
the autonomy! While I am somewhat constrained by the many meetings I am required to attend, I primarily have
control over my day. I would not be very happy if I had to spend my day in a structured classroom setting. I also
love the many leadership positions I am put in. I am very comfortable acting as the leader of our teams as we
attempt to gain a full understanding of our children. To this end, I enjoy setting up systems so we can help as
many children as possible. I believe this was my biggest strength as a pizza man as well; working with my team
to develop great systems to effectively handle a busy night.
Lastly, I love being a school psychologist because my work benefits children. I have always loved kids, especially the “underdogs,” and as a school psychologist I can make a direct impact on their lives. I enjoy acting as
the chief investigator, digging in deep to learn the child’s specific strengths and weaknesses. Collaborating with
team members, including the child’s caregivers, can be challenging but also very rewarding. I currently work
with children between the ages of 3-7, when many parents / guardians are very involved, and want to know
“what’s wrong” with their child. I like acting as leader for these initial evaluation meetings. It is important to me
to help the parents realize “what’s right” with their child.
I have found the job of school psychologist challenging, yet extremely rewarding. I have dabbled in two or three
side jobs, but in the end I cannot see myself doing anything else.

How To Contact Your Area Representative
Area Represented

Name

Email

1A

Annemarie Hutson & Ashley Burchett

Area1A@wsasp.org

1B

Michael Pletan & Cassie Mulivrana

Area1B@wsasp.org

1C

Laurie Engelbeck & Melissa Korch

Area1C@wsasp.org

1D

Rebekah Hereth & Elizabeth Gibson-Myers

Area1D@wsasp.org

2

Danielle Howell-Hanson

Area2@wsasp.org

3

Nathan Cattarin

Area3@wsasp.org

4

Jill Davidson & Donna Guise

Area4@wsasp.org

5

Alex Franks & Sherri Bentley

Area5@wsasp.org

6

Danna Williams & Carrie Bishop

Area6@wsasp.org

7

Chad Waldman & Gahlya Auel

Area7@wsasp.org

8

Elizabeth Willis & Kim Rockey

Area 8@wsasp.org

9

Chris Smead & Michael Kirlin

Area9@wsasp.org

10

Jenny Marsh & Valerie Herron

Area10@wsasp.org
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WSASP Awards Fall 2017 Nominations

Do you know a school psychologist that stands out as using best-practice interventions, excellence in assessment, is an exceptional collaborator, or has given
their time and energy to further our state association? Do you work for a district,
department, or agency that exemplifies school psychology service delivery? Review our award descriptions below and nominate them for a WSASP Award. You
can complete our quick and easy nomination at https://wsasp.wufoo.com/forms/
smvneaw10mwmg5/
Louisa Thompson Award:
These awards recognize individuals for outstanding service to the Association. The
award was set up in honor of L. Thompson who was one of the primary persons in
establishing WSASP. She held multiple leadership roles in school psychology and
was recognized for her dynamic personality, extraordinary drive and determination from the beginning of her career in 1967 until her sudden and unexpected
death in 1982. She received the NASP Special Presidential Award in 1980, and in
1981 was named the WSASP Psychologist of the Year. The recipient must be a
member of WSASP and one whose contributions, commitment, quality of service
and accomplishments represent those of L. Thompson. This award contrasts with
the School Psychologist of the Year Award in that it focuses on the boundless variety of the Association affairs rather than on direct services to children, teachers,
and parents. The selection committee shall include the Immediate Past-President,
President, and at least two previous Thompson Award winners or School Psychologist of the Year Award winners.
School Psychologist of the Year Award:
This award may be awarded to a School Psychologist who demonstrates excellence across a broad range of domains, which may include assessment, intervention, consultation, education/supervision, research/ evaluation, and advocacy for
their clients, community, or profession. The nominee should have personal characteristics, which include high ethical standards, effective interpersonal skills, and
a dedication to improving conditions for children, families, schools, and communities. Nominees will need to have been trained as School Psychologists and be primarily engaged in the practice of School Psychology in Washington State during
the year prior to receiving the award.
(Continued on next page)
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WSASP Awards Fall 2017 Nominations

Best Practices Awards:
These awards may be given in the following categories:
•

Assessment

•

Intervention

•

Consultation

•

Education/Supervision

•

Research/Program Evaluation

Individuals trained as School Psychologists and who are engaged primarily in the
practice of School Psychology in Washington State are eligible. Possession of the
NCSP or state certification in School Psychology shall be evidence that a person
has completed School Psychology training. The practice of School Psychology is
considered to be the application of psychological knowledge to resolving school
problems. School Psychologists who are primarily involved in the training and supervision of School Psychologists are considered to be eligible for these awards.
School Psychology Services Award:
This is an award which may be given to departments, schools, districts, clinics,
hospitals, or other corporate entities, which exemplify effective School Psychology
practice in assessment intervention, consultation, education supervision, or research/evaluation. It is intended as the district/agency equivalent of the School
Psychologist of the Year award, that is a model of best practices delivered broadly
by psychology departments to the school. The district/agency must employ individuals trained as School Psychologists, be involved in the delivery of psychological services in Washington State to children and families in educational settings,
or the delivery of psychological services to school staff and administrators to resolve schooling-related problems.
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WSASP LEADERSHIP
Voting Officers

Non-Voting Officers
Committee Chairs

President: Tracy Pennington

Office Manager: Curtis Blair

EWU Representative: Susan Ruby

President-Elect: Steve Gill

Clock Hours: Susan Ruby

EWU Representative - Respecialization:
Jamie Chaffin

Immediate Past President:
Laurie Harrison

Communications:
Laurie Engelbeck

SU Representative: Ashli Tyre

Treasure: Arick Branen

Awards: Laurie Harrison

CWU Representative: Heidi Perez

Secretary: Collin Revoir

Governmental & Public Relations: UW Representative: Jim Mazza
Carrie Suchy & Sherri Bentley

Area Representatives

Liaisons

Diversity Scholarship:
Laurie Harrison

EWU Student Representative Resident:
Jamie Saunders

Area 1A: Annemarie Huston &
Ashley Burchett

SCOPE Editor: Laurie Harrison

EWU Student Representative Respecialization: Rachelle Mattingly-Gore

Area 1B: Michael Pletan &
Cassie Mulivrana

Ethics & Professional Practice:
Phil Koester

SU Student Representative: Yeo Jin Chung

Area 1C: Laurie Engelbeck &
Melissa Korch

Assessment: Katherine Blair

UW Student Representatives:
Nicole Garrie & Meaghan Ferrick

Area 1D: Rebekah Hereth &
Elizabeth Gibson-Myers

Retention & Recruitment:
Laurie Harrison

CWU Student Representatives:
Candy Villanueva

Area 2: Danielle Howell-Hanson

Professional Development:
Steve Hirsch

Area 3: Nathan Cattarin

Mental Health: Jim Mazza

Area 4: Jill Davidson & Donna Guise

NASP Delegate: Pam Hamilton

Area 5: Alex Franks & Sherri Bentley

NASP SPAN Representative:
Carrie Suchy

Area 6: Danna Williams & Carrie Bishop

NWPBIS Liaison: Susan Ruby

Area 7: Chad Waldman & Gahlya Auel
Area 8: Elizabeth Willis & Kim Rockey
Area 9: Chris Smead & Michael Kirlin
Area 10: Jenny Marsh & Valerie Herron
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Interested in Advertising in the SCOPE?
~Approximately 600 school psychologists & other educators currently subscribe to the SCOPE~
1)

The services or products offered (advertised) shall provide potential direct and/or indirect benefit for school psychologists;
children; and/or families. Benefits are not to be limited to the field of education.

2)

The advertisements must be in good taste, meaning suitable for viewing by children and otherwise non-offensive i.e. nonsexist, nonracist, etc.

3)

The company purchasing the advertisement space must be an established company in business for over five years and with
known products. If the company's status does not meet this criteria, WSASP may require a catalog of products or services
offered; a sample of products offered to preview; and/or references of prior service recipients. If the product/services are
judged to be of likely benefit, the account will be accepted.

4)

Product and service accounts are to be encouraged. Paid political advertisements and paid public policy statements will not be
accepted unless approved by the executive board.

5)

The Scope Editor will use the above guidelines to accept or decline advertising accounts.

6)

The Scope Editor will refer questionable accounts to the WSASP executive board when the guidelines above aren't sufficient to
make judgment.

7)

The WSASP executive board reserves the right to reject any accounts deemed below our standards of professionalism or of
possible detriment to our Scope readers or association. The WSASP Board has approved these guidelines for organizations or
individuals interested in advertising in our newsletter.
* For rates and conditions please email: SCOPE@wsasp.org
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