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Attention Members:
See Page 3, WSASP Awards Season is Upon Us!
See Page 14, A Raffle for the opportunity to stay in a Tree House at Skamania during our Fall Conference (two are available)!

President’s Message
I have always enjoyed the start-up of a new school year. We work in an extraordinary and demanding
field. As school psychologists, we tend to be pulled in multiple directions. I have frequently likened
our job to working in a hospital. We have our scheduled, regular patients, while also working in an
Emergency Room, completing all of the required insurance paperwork, as we field questions, phone
calls and emails at a rapid pace. I can honestly say, in my entire career I have never been bored. This
profession demands the very best we can be with a strong commitment to staying abreast of all of
our professional requirements.
(Continued on Page 2)
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President’s Message Continued
As your incoming president my primary focus it to increase the association’s advocacy for our profession. Our association has worked tirelessly to insure you have access to the professional development
you need to function effectively, including the training required to maintain our certification. This is
clearly evidenced in our upcoming Fall Conference. We have as an association initiated Operation
Jumpstart to provide grants to schools to initiate mental health services and resources in specific
schools. During our executive board retreat in June, we have also added to and increased scholarship
opportunities for students attending school psychology programs in our universities. We also recognize that we have resources that we can accumulate, structure and share with you. We have a team
of dedicated professionals working on these resources. For example, power point presentations on
certain subject areas to be shared with staff, strategies/interventions, and letters for school publications. This team will be sending out a survey shortly to insure you have what you need. Members
will soon be able to access these resources online at wsasp.org. You will also see an upcoming survey
on mental health, and another on contractual language for union contracts.
Even as we increase resources to you, we recognize that school psychologists still face difficult working conditions. For some it is working in a safe and healthy working environment, which includes the
physical environment and/or professional environment. What do you do when faced with an inadequate work space, or a principal who is sabotaging you as a professional? Time is a crucial element for
all of us. Children are far more complicated than ever before, and each child is unique. Regardless of
regimented educational requirements, not one program will ever meet the needs of all children. In
fact, because all children are unique makes educating them a very dynamic process. Which is also why
it is so difficult to work with legislators who function from a cookie cutter mentality.
We will continue to work with Washington Education Association to advise union presidents, regarding the contract language that will support recruiting and retaining school psychologists. As so many
of you are so painfully aware of, there is generally no more than a line in a union contract that actually supports us in our profession.

We need your help. It is through our combined voices as a state association and practitioners in the
field that we can truly shift the thinking in Olympia and in our union contracts. We need for you to
actively participate in our surveys, to have a psychologist at each district union meeting, to have all of
the school psychologists in your respective district sit down and talk with your union presidents. We
also have a very active Governmental and Public Relations committee and your support is absolutely
crucial. You can stay abreast by reading our PWN, and going to http://www.wsasp.org/advocacy to
see what bills we are proposing and supporting. Together, we can implement the needed changes
necessary to truly support children .
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WSASP Awards Season is Upon Us!

Do you know a school psychologists that stand out as using best-practice interventions, excellence in assessment, is an
exceptional collaborator or has given their time and energy to further our state association? Do you work for a district,
department, or agency that exemplifies school psychology service delivery? Review our award descriptions below and
nominate them for a WSASP Award.
Louisa Thompson Award:
These awards recognize individuals for outstanding service to the Association. The award was set up in honor of L. Thompson who was one of the primary persons in establishing WSASP. She held multiple leadership roles in school psychology
and was recognized for her dynamic personality, extraordinary drive and determination from the beginning of her career in
1967 until her sudden and unexpected death in 1982. She received the NASP Special Presidential Award in 1980, and in
1981 was named the WSASP Psychologist of the Year. The recipient must be a member of WSASP and one whose contributions, commitment, quality of service and accomplishments represent those of L. Thompson. This award contrasts with the
School Psychologist of the Year Award in that it focuses on the boundless variety of the Association affairs rather than on
direct services to children teachers and parents. The selection committee shall include the Immediate Past-President, President and at least two previous Thompson Award winners or School Psychologist of the Year Award winners.
School Psychologist of the Year Award:
This award may be awarded to a School Psychologist who demonstrates excellence across a broad range of domains, which
may include assessment, intervention, consultation, education supervision research/ evaluation, and advocacy for their
clients, community, or profession. The nominee should have personal characteristics, which include high ethical standards,
effective interpersonal skills, and a dedication to improving conditions for children, families, schools, and communities.
Nominees will need to have been trained as School Psychologists and be primarily engage in the practice of School Psychology in Washington State during the year prior to receiving the award.
Best Practices Awards:
These awards may be given in the following categories:
 Assessment,
 Intervention,
 Consultation,
 Education/Supervision
 Research/Program Evaluation
Individuals trained as School Psychologists and who are engaged in primarily in the practice of School Psychology in Washington State are eligible. Possession of the NCSP or state certification in School Psychology shall be evidence that a person
has completed School Psychology training. The practice of School Psychology is considered to be the application of psychological knowledge to resolving school problems. School Psychologists who are primarily Involved in the training and supervision of School Psychologists are considered to be eligible for these awards.
School Psychology Services Award:
This is an award which may be given to Departments, schools, districts, clinics, hospitals, or other corporate entities, which
exemplify effective School Psychology practice in assessment intervention, consultation, education supervision, or research/evaluation. It is intended that the district/agency equivalent of the School Psychologist of the Year award, that is a
model of best practices delivered broadly by psychology departments to the school. The district/agency must employ individuals trained as School Psychologists, be involved in the delivery of psychological services in Washington state to children
and families in educational settings, or the delivery of psychological services to school staff and administrators to resolve
schooling-related problems.
Please submit nominations using the WSASP website:

http://www.wsasp.org/Awards
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If You Are Not At The Table, You Are On The Menu – Advocating For our Role as School Psychologists
Alexandra Franks-Thomas, NCSP, GPR Committee Member, North Thurston Public Schools

This past July, Sherri Bentley, my Area 5 co-representative, and I had the wonderful opportunity to represent
Washington State Association of School Psychologists (WSASP) at the National Association of School Psychologists’ (NASP) week-long Public Policy Institute (PPI) at George Washington University in Washington, DC. Attending PPI gave us a remarkable skillset to support WSASP’s mission of advocating for school psychologists across
our state. While at PPI, our training focused on three different aspects of advocacy work relevant to our role as
school psychologists: professional, direct/legislative and social justice.
Professional advocacy is a role that each of us can fill in our own buildings and communities. This type of advocacy involves helping families, teachers, and administrators understand who we are, what we do as school
psychologists, and why it matters that we have an active role in our schools. Our national association provides a
number of easy to use resources for members to use in reaching out to other educators and communities on
their website. Check out the School Psychology Awareness page on NASP’s website, under the Resources and
Publications tab for pre-typed letters, bookmarks, posters, as well as student and staff awards. The NASP theme
for this year is “Small Steps Change Lives.” While this is a great representation of our work to support students,
it is also a metaphor for each of us to become our own professional advocates.
Direct/Legislative advocacy involves communicating with decision-makers about a specific issue. This may take
place at the district level, where school psychological services may be advocated for. This also takes place at the
state and federal legislative levels. Your Government and Public Relations (GPR) committee is ramping up
efforts this year to have a presence in Olympia to address the shortage of school psychologists in Washington,
and increasing the role of school psychologists as part of the rollout of the Every Student Succeeds Act (ESSA).
Social justice advocacy requires all of us to take actions to change “what is” to “what should be.” This is a cumulative effort of legislative and professional advocacy, where legal changes are supported, and then implemented at the building level. This year, we are excited to bring the Hill Day experience back from PPI to Washington State! During the 2017 legislative session, WSASP will be holding our first Hill Day in Olympia. We invite
all school psychologists to come to the capitol, receive training in new advocacy skills, and meet with their representatives to introduce our role, and encourage support of priority legislation. We will be sending out more
details about Hill Day as the year progresses!
Jack Jennings, the Founder of the Center on Education Policy and NASP PPI presenter, said, “If you are not carrying out your own agenda, then you are on someone else’s agenda.” As we enter the age of ESSA and continue
following the state’s actions regarding the McCleary decision, we also enter an important time for our profession. With the increasing role of mental health and multi-tiered systems of supports in our schools, it is important for all school psychologists to advocate for our seat at the table in our buildings, our districts, communities, Office of Superintendent of Public Instruction, and in Olympia.

(Profile and Picture of Alex Franks and Sherri Bentley on Page 5)
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Why I became a School Psychologist

Area 5 Representatives
Alex Franks-Thomas, North Thurston Public Schools
Why I love being a school psychologist: I love working with students to identify strengths and needs, and then
advocating for the most appropriate educational plan/services alongside families and educators. Knowing that I
am playing a role in producing positive outcomes for children is the best feeling in the world!
Specific passion: Parent and teacher education on human development, behavior intervention strategies, and
the special education system
Piece of advice: Order a wine club membership
Sherri Bentley, Tumwater School District
Why I love being a school psychologist: I love advocating for students! I also love the variety of the role, and I
am never bored J Every year, I get to participate in helping students, families, and my teams—and get to witness the results when teams really come together in the service of kids.
Specific passion: I have many, including the neuropsychology of reading/’dyslexia’, social skills (especially for
students on the spectrum or with neurological differences), behavior intervention, and providing information/
staff development.
Piece of advice: Be humble from the start—there is so much we don’t know, we are always learning—and know
where the best happy hours are J
Photo: Sherri Bentley and Alex Franks with Stacy Skalski, NASP Director of Policy and Practice, and Melissa
Reeves, 2016-17 NASP President at the Public Policy Institute at George Washington University in July
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Why I became a School Psychologist
Featuring Steve Hirsch, Ph.D., NCSP, Area Rep 3, School Psychologist of the Year
My happiest/proudest times as a School Psychologist: Why I became one
Steve Hirsch
Given my aging memory, I think it best to share a more recent memory, as it will be more accurate. About two years ago, my intern, Laura P. was testing a young man as part of a routine 3-yr reevaluation. There was nothing routine though about the case, for Joey was quite unique. His disabilities led to
tremendous social awkwardness and a tendency to reduce the amount of interaction he had with others, especially girls. Very slow oral and motoric processing speeds, a pretty severe stutter, being overweight a fondness
for ‘Pokeman’ (before the recent craze) and “My Little Pony” all contributed to a social avoidance.
Well, one morning Joey arrived in my office a few minutes before Laura and exclaimed that his sadness was
due to the realization that he probably would never have a girlfriend or even date (with Homecoming coming
up-these feelings tend to be exacerbated). Well nobody throws down a gauntlet such as that without raising
the hair on my arms and calling me to action. I set out on a mission; find Joey a date for Homecoming!
Just like all socially scheming High Schoolers, I did this by asking around who knew Jody and who would go to
the dance with him if asked. I didn’t want to take a chance on Joey being rejected if he took the big plunge.
Eventually I landed a date- S. knew Joey, wanted more than anything to go to a high school dance and would
definitely say yes if asked by our man Joey.
Laura and I arranged for them to be alone in my office and while I stood guard, Laura peeked through the
blinds (she said it was what mothers do). She called me over when Joey got down on one knee. S. left the
office and when we joined Joey, he was in the midst of a dance I could only describe as the one I’ve seen
Snoopy do the beginning of May. When asked, Joey proudly exclaimed, “Its my happy dance-she said yes- I’m
going to Homecoming”.
Epilogue: Joey went to the dance; has pictures of him in a tux, and memories, well some good, some confusing. You see S. has ADHD with a capital H. She was done with dinner before Joey had finished his appetizer.
She was ready to go home about ½ way through the dance while Joey was getting some punch and cookies.
OK it wasn’t ideal, but Joey has not stopped talking about his first date ever since, and last year, as a senior, he
had a girlfriend the entire year, and was nailed for showing displays of public affection in the cafeteria (talk
about a badge of honor).
That’s why I love this profession and glad I ever entered it.
OEO Webinar: What do Recent Discipline Changes Mean for Washington Schools?
Join the Washington State Governor's Office of the Education Ombuds, TeamChild, and school and district leaders from
OSPI, Seattle Schools, and Republic School District in a free, one-hour webinar about what recent changes under 1541 mean
for student discipline. What are schools and districts looking forward to with these changes? What supports will they need
from staff, families, students, and other community stakeholders to implement these changes? This Skype webinar is a
good resource for educators, families, and community members. You do not need a Skype account to access the webinar. https://www.eventbrite.com/e/oeo-webinar-what-do-recent-discipline-changes-mean-for-washington-schools-tickets28058060414
If you cannot make the webinar, you will be able to watch it later from the OEO's website at http://www.oeo.wa.gov.

6

Volume 37, Issue 4

WSASP.org

Fall 2016

7

Volume 37, Issue 4

WSASP.org

Fall 2016

Response on OCR Dear Colleague Letter (DCL) on ADHD
Jill Davidson, PhD, NCSP, North Kitsap School District
“I think not taking seriously the OCR DCL on ADHD would be a mistake.”

Dear Colleague Letters provide school districts with OCR’s perspective on how they will enforce the rules they
are charged with enforcing. OCR investigations are time-consuming for district staff, and if a district is found to
be in violation of 504 or other civil rights laws, OCR can impose remedies that range from providing professional
development to withholding federal funds.

None of us want to discriminate against a student’s access to a Free Appropriate Public Education (FAPE), but
discrimination is not always obvious. Having transitioned into several categories often subject to discrimination I
rarely, if ever recognized discrimination when I was presenting as a man and not subject to the same kinds of
discrimination many women face. I’ve learned that discrimination is often perceived as benign or protective by
the individuals doing the discrimination.
If DCL letters were for guidance only, it’s doubtful that 23 states would be suing the United States government
in federal court over another DCL, the one issued on May 13, 2016 regarding transgender students. Some superintendents of public instruction in those states are telling their districts that that DCL is not law and that they
can safely ignore it. While it’s true that many DCLs are issued in the waning days of a federal administration and
heads of departments will likely be replaced in a new administration, line-level attorneys continue their work in
a new administration and their thinking is reflected in this DCL. There is a history of the DCL on ADHD.
My understanding from reading law dictionaries and consulting a school attorney is that there is no legal distinction between “will” and “shall”. OCR is being clear in stating how OCR attorneys view ADHD, and how districts
often run afoul of meeting 504 and IDEA obligations to students with ADHD. OCR has the primary responsibility
for overseeing Section 504, but all students who qualify under IDEA are also protected by 504.
What does the DCL say about ADHD, and what does it mean for school psychologists?
The DCL was in response to 2,000 complaints alleging discrimination by districts against students with ADHD,
out of 18,000 complaints of all kinds received between 2011 and 2015. Complaints involved both the identification of students with ADHD, and the provision of services for those who have been identified.
OCR’s issues around identification include:
1. “Students never being referred for, or identified by the school district as needing an evaluation to determine whether the student has a disability and needs special education or related services;
2. “Students not being evaluated in a timely manner once identified as needing an evaluation; or
3. “School districts conducting inadequate evaluations of students” (OCR DCL, July 26, 2016, p.2)
(continued page 9)
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Response on OCR Dear Colleague Letter (DCL) on ADHD continued
School districts have Child Find responsibilities in identifying all students with disabilities who, because of the adverse
effects of the disability, need specially designed instruction or accommodations. ADHD is a condition that can qualify a
student for special education service if it adversely effects educational progress, or 504 accommodations if it affects access
to educational opportunity or affects a major life activity (which “includes but is not limited to: caring for oneself, performing manual tasks, seeing, hearing, eating, sleeping, walking, standing, lifting, bending, speaking, breathing, learning, reading, concentrating, thinking, communicating, and working” (ADA Amendments Act of 2008, PL 110-325, §2, 122 Stat.3554)
Some reasons I believe to be often problematic in the identification of students with ADHD:
Belief that students need protection from special education: One of the arguments that I’ve heard about the DCL is that
special education is ineffective, and we shouldn’t be putting “more students into special education”. However, special education (and 504) are legal statuses, and are not themselves interventions. There are many kinds of interventions that can
be included on IEPs, which may or may not be well targeted for a student’s needs, based on research-based evidence, or
implemented with fidelity. But these are issues separate from the school’s legal obligation to provide FAPE to students
with disabilities. Section 504 contains real protections – there is no right to an education in Washington, except to students protected by Section 504, and to students protected by treaty rights.
Requiring physician statements for identification. ADHD has been explicitly included as a disability under Other Health
Impaired (OHI) in IDEA since 1999, and by OSERS and OCR guidance letters since 1991 (Davila, Williams, & MacDonald,
1991), although students with ADHD can qualify for special education under categories other than OHI. The inclusion of
ADHD under OHI led many special education directors to insist that physician statements were necessary for qualification,
and some states’ IDEA-related regulations required physician statements for all students qualifying OHI, including Washington State’s rules before 1995. OCR issued guidance (OSEP Letter to Williams, 1993) that a physician’s statement was not
necessary to qualify students with ADHD under OHI, nor does a physician’s assessment alone qualify a student with ADHD
for IDEA or 504 protections. Washington State changed the WAC to require a “health provider statement” for OHI in 1997,
and also defined school psychologists, along with several other ESA categories, as health care providers for purposes of
Medicaid reimbursement. The requirement for a “health provider statement” was removed from the WAC defining OHI in
1999. Evaluation teams must collectively possess the expertise to make a diagnostic decision, and be able to defend that
expertise should a decision be challenged in a due process hearing. If a district does not believe it has the collective expertise to conduct an adequate evaluation, it must obtain an assessment by staff with suitable expertise at no cost to the student or their family (see WAC 392-172A-03020 Evaluation procedures). There is no problem requiring a physician statement if the District contracts with physicians to do that work.

I have had frequent discussions with school psychology colleagues who believe they do not have the expertise
to recommend to a team that a student qualify under OHI due to ADHD, or who believe their district administrators will not allow them to make such a recommendation; yet these colleagues also say their district will not
pay for medical assessments. They recommend to families that they obtain a physician’s statement documenting the student has ADHD, so the team can then qualify the student under OHI. This works if the student
has already been diagnosed, and the provider is prompt in responding to the request for records. However,
many families can’t afford the co-pays, co-insurance, or out-of-pocket costs associated with medical care; many of
the neediest families have no regular physician; and, if a student has no medical history of ADHD, physicians are not under
(continued page 10)
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Response on OCR Dear Colleague Letter (DCL) on ADHD continued
under the same time line that IDEA/504 evaluations require unless the District contracts with them to produce
the statement within the timeline. Often families are not as motivated to get the ADHD diagnosis as school staff
are to qualify the student for special education services. The difficulties with access to health care have been
somewhat alleviated by changes brought about by the Affordable Care Act and the Children’s Health Insurance
Program, but other barriers, such as costs of medical visits, remain.
I am not arguing that medical care has no place in providing comprehensive care to students with ADHD – I believe it is essential for good student outcomes – however, 504 and IDEA concern the provision of educational
services to students with ADHD. Schools, often sitting on extensive student data about student educational progress, are often asking physicians without such data to make decisions about students’ eligibility for educational support services.
A physician’s statement that a student has ADHD often provides little or no information about how ADHD is
adversely affecting the student’s educational progress or major areas of life functioning, nor information about
the kinds of specially designed instruction needed or the kind of accommodations that will be helpful. These
need to be assessed directly. If you meet a student with ADHD, you know one student with ADHD; each student
is affected in different ways.
Some school psychologists have extensive training in best practices for providing assessment and other services
to students with ADHD, and some do not. If this is part of the job function for school psychologists – participating in the identification students with ADHD and recommending services to alleviate the adverse effects of
ADHD - pre-service and post-service training should be provided – an issue for university trainers as well as professional development provided by the Association.
The belief that “adverse educational impact” applies only to reading, writing, and math skills. A student is
eligible for special education if they’ve been determined to meet criteria for a disability category, and “because
of the disability and adverse educational impact, has unique needs that cannot be addressed exclusively
through education in general education classes with or without individual accommodations, and needs special
education and related services” (WAC 392-172A-01035). There is a tendency for many evaluation teams to interpret “adverse educational impact” as limited to low academic skills. I think it is instructive that there is a
definition of “adverse impact” in employment law:
“Adverse impact, in the context of employment, refers to employment practices that appear neutral but have a discriminatory effect on a protected group. It occurs when a decision, practice, or
policy has a disproportionately negative effect on a protected group. The adverse impact may be
unintentional. Under the Equal Employment Opportunity omission (EEOC) guidelines, adverse impact is defined as a substantially different rate of selection in hiring, promotion or other employment decision which works to the disadvantage of members of a race, sex or ethnic group.”
(continued page 11)
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Response on OCR Dear Colleague Letter (DCL) on ADHD continued
If education is viewed as a property right, “adverse educational impact” adversely affects the student’s
acquisition of the benefits of education – ultimately, obtaining a diploma and being employable. There
are many employability skills involving interpersonal effectiveness, task management, selfmanagement, and other skills that are not assessed by a Woodcock-Johnson but which involve executive functions often impaired in ADHD; often deficits in these skills may get in the way of success in
attaining a diploma or accumulating credits towards graduation. These skills could be assessed by a variety of methods – including behavior checklists.

Implications for School Psychology Practice
The OCR statement in the DCL that “Mitigating measures shall not be considered in determining
whether an individual has a disability”. This language comes from the ADA Amendments Act of 2008.
It states that a person with a disability who uses mitigating measures such as “medication, or coping
strategies” is still a person with a disability, and still protected under ADA/504. A student with ADHD
who takes medication and the medication is effective at improving concentration is still a student with
ADHD, under the protection of 504. The school district, under Child Find responsibilities, would still
need to determine if the student needs other modifications or accommodations to achieve FAPE.
The OCR statement that “A diagnosis of ADHD is evidence that a student may have a disability; OCR
will presume, unless there is evidence to the contrary, that a student with a diagnosis of ADHD is
substantially limited in one or more major life activities” (OCR Resource Guide, p. 10) This comes
from Criterion D in the definition of ADHD in DSM-5, which states that, for a student to meet diagnostic
criteria for ADHD, “There is clear evidence that the symptoms interfere with, or reduce the quality of,
social, academic, or occupational functioning”. “Academic” directly implies progress in school (though
not limited to reading, writing, and math)– but schools are also places that demand social actions from
students, and schools directly prepare students for occupations – school functioning is occupational
functioning for students not yet working. A diagnosis of ADHD should trigger an evaluation – it doesn’t
mean that school districts need to find the student eligible for services based on the diagnosis of ADHD.
The OCR statement that “If district staff perceive or receive information to lead them to suspect that
a student has a disability – the school district must evaluate to determine if the impairment substantially limits that student in a major life activity.” This depends on OCR’s definition of evaluation, and
unfortunately for our caseloads, it’s not necessarily less than that required for IDEA. OCR defines
“evaluation” as
“At the elementary and secondary school level, determining whether a child is a qualified disabled
student under Section 504 begins with the evaluation process. Section 504 requires the use of
evaluation procedures that ensure that children are not misclassified, unnecessarily labeled as
having a disability, or incorrectly placed, based on inappropriate selection, administration, or interpretation of evaluation materials. Section 504 requires school districts to individually evaluate a
student before classifying the student as having a disability or providing the student with special
education. Tests used for this purpose must be selected and administered so as best to ensure
(continued page 12)
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Response on OCR Dear Colleague Letter (DCL) on ADHD continued
that the test results accurately reflect the student's aptitude or achievement or other factor being
measured rather than reflect the student's disability, except where those are the factors being
measured. Section 504 also requires that tests and other evaluation materials include those tailored to evaluate the specific areas of educational need and not merely those designed to provide
a single intelligence quotient. The tests and other evaluation materials must be validated for the
specific purpose for which they are used and appropriately administered by trained personnel.
(OCR, 2009, Question 18).
In summary, school districts need to evaluate students with ADHD to determine what is needed in order for the student to attain FAPE. This has been the US Department of Education policy for at least the
last 25 years. As psychologists, we should have expertise to aid school districts in that evaluation process. These students are at high risk of poor adult outcomes without FAPE. We also need to have caseloads that are appropriate to doing our jobs effectively.
References
Davila, R., Williams, M., & MacDonald, J. (1991). Memorandum to chief state school officers re: Clarification of
policy to address the needs of children with attention deficit disorders with general and/or special education.
Washington, DC: U. S. Department of Education. Joint Policy Memorandum: Attention deficit disorder.

Office of Civil Rights (2009). Protecting students with disabilities: Frequently asked questions about Section 504
and the education of students with disabilities. Retrieved from: http://www2.ed.gov/print/about/offices/list/
ocr/504faq.html
Office of Civil Rights (July 26, 2016). Dear Colleague Letter: Obligations of school districts to students with
ADHD under Section 504 and implementing regulations. Washington, DC: US Department of Education. Retrieved from:
Office of Civil Rights (July 2016). Students with ADHD and Section 504: A Resource Guide. Washington, DC: US
Department of Education.
Office of Special Education Programs (March 14, 2994) Letter to Michel Williams, March 14, 1994, 21 IDELR 73).
Washington Virtual Academy (WAVA) is in need of several individual psychologists to contract with, so that they may
conduct student evaluation procedures whenever a student evaluation is needed. The search is for certified school psychologists, or other psychs, who have credentials to conduct educational evaluations. Specifically, the areas needed for
psychological services is south of Olympia and on the East side of the state, in the Spokane area and elsewhere, that might
be interested in doing contract work with our school, assisting with cognitive testing, interpretation, attending virtual IEP
meetings, consults, Face –2-Face evaluations and re-evaluations, file reviews, etc. Students can come to offices, clinics, or
public spaces to meet with psychologists.
If interested in finding out more about our school and needs, you can contact : Sally Gutman
k12 Provider Contractor
sgutman@k12.com
801-718-8056
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Washington State Association of School Psychologists
Annual Fall Conference 2016
Registration Information

Location

Register at wsasp.org

Skamania Lodge
1131 SW Skamania Lodge Way
Stevenson, WA
Reservation: {844} 432-4748
Questions ???
Email: contact@wsasp.org
Call: (509) 724-1587
——————————————-Cancellation Policy
For full reimbursement you need
to contact us by 10/30/16. Any
cancellations after this date will
be only refunded $150. Please
contact the email/number indicated above.

WSASP Members: Please log into your account at wsasp.org and register. You may
need to renew your membership in order to get member rates. Free Clock Hours
Non-Members: Clock Hours can be purchased for $2 per clock hour.
——————————————————————————————————————-Registration Fees
(Registration Fee includes meals and Thursday Night Social Hour)
WSASP Member Full Conference = $235
WSASP Member Full Conference + Networks for Life = 285*
OSPA Member Full Conference = $235
Non-Member Full Conference = $335
WSASP Student/Retired Members = $160
OSPA Student/Retired Members = $160
Non-Member Student/Retired Members = $185
Student Presenter/Conference Support = $135
One-Day registration (includes meals/social hour) = $135
* This registration includes general registration and admission to Networks for Life’s
three hour training on suicide prevention. This workshop will meet our current state
requirement of House Bill 1336 that all ESA certificated employees take three hours
of suicide prevention training. There will be no openings available on-site.
Schedule

Thursday November 3rd
10:00 AM Registration
------------------------------------------------------------------------------------------------------------------------------------------------------------------12:15—1:45 pm
1. Assessment of Functional Impairment in Children: New Data, New Ideas
Speaker: Lore’K Garola, MHS/Education Assessment Consultant
2. What School Psychologists Need to Know About ESSA
Speakers: Heidi Bogue, Ph.D., Asst. Prof. CWU; Shayla Tiffany, Grad. Student, CWU
3. Navigating Section 504 & Unpacking Recent Federal Guidelines on Section 504 & ADHD
Speakers: Mallory Sullivan and Kristin Hennessey, Program Supervisors, Equity & Civil Rights Office, Office of Superintendent of Public Instruction (OSPI)
4. Governmental and Public Relations General Meeting
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Washington State Association of School Psychologists Annual Fall Conference 2016 continued
Schedule
Thursday November 3rd
2:00 - 4:30 pm
1. Student Risk Factors from a Developmental Pediatric Perspective
Natasha Hays, MD, Pediatrician, Learning Diagnostics and Treatment
2. ELL Critical Data Process, K-12 Version
Steve, M.Ed., Kent School District, ESA Coach
3. Creating Coordinated School Based Social Emotional Health and Wellness Supports and Services for All: Supporting Students in the Development of Emotion Regulation, Tolerance of Behavioral Distress, and Coping with Mental Health.
Carrie Suchy, NCSP, Member of the ESA Behavioral Health Coalition
------------------------------------------------------------------------------------------------------------------------------------------------------------------4:30 - 5:00 PM - Break
5:00 - 6:15 PM - OSPI : Question & Answer
8:00 PM - Social Hour
------------------------------------------------------------------------------------------------------------------------------------------------------------------Friday, November 4th
7:00 AM Registration
------------------------------------------------------------------------------------------------------------------------------------------------------------------7:00 - 8:15 AM
Breakfast
------------------------------------------------------------------------------------------------------------------------------------------------------------------7:00 - 8:15 AM
Executive Board Meeting
“ Have you always wanted to stay in a Treehouse while attending the fall conference? Here is your chance. Skamania resort has just completing their addition to the lodge: two absolutely gorgeous king bed treehouses that regularly go for over
$300 per night. We have reserved and paid for them and thought it would be fun to raffle them off to conference
attendees. Tickets are only $10 and winning could mean that you spend either two or three nights in the treehouse. Care
to take a look at them? Click on this link for a more complete description:
https://www.destinationhotels.com/skamania/accommodations/tree-houses/tree-houses
We have one treehouse for 2 nights (Thursday and fri) and one for three nights (wed, thurs, fri)
One raffle ticket puts you in the hunt for either treehouse. We must have all raffle tickets in by
midnight Friday Oct 28 in order to allow you to cancel your lodge reservation by hotel deadline. The conference is Thurs Nov 3- Sat Nov 5. Tickets can be purchased online at our website, WSASP.org
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Washington State Association of School Psychologists Annual Fall Conference 2016 continued
Friday November 4th
8:30 - 10:00 AM
KEYNOTE
A Sane Struggle
Ben Boone, Author, Speaker, Mentor for young adults with early break psychosis
------------------------------------------------------------------------------------------------------------------------------------------------------------------10:15 - 12:00 PM
1, Experiences in the Mental Health System
Ben Boone, Author, Speaker, Mentor for young adults with early break psychosis
2. School Violence: Lessons from the Front Lines
Scott Poland, Ph.D., Co-Director of the Suicide and Violence Prevention Office at Nova Southeastern University
3. Technology Supports for Students Who Struggle with Reading and Writing
Jerry Connolly, Director Special Education Technology Center
4. Belief-Based Practice: How Our Beliefs Inform the Decisions We Make
Rich Marsicano, Ph.D., Assistant Profession of Psychology at Central Washington University
------------------------------------------------------------------------------------------------------------------------------------------------------------------12:00 - 1:00 PM
Lunch
------------------------------------------------------------------------------------------------------------------------------------------------------------------1:00 - 1:50 PM
General Meeting
----------------------------------------------------------------------------------------------------------------------------------------------------------------2:00 - 5:00 PM
1. The Good, The Bad, and the Ugly: Ethical Issues for School Psychologists
Phil Koester, NCSP, WSASP Ethics Chair, ESA Representative OSPI Admissions and Prof. Conduct Advisory Committee
Fred Provenzano, Ph.D., NCSP, Western Regional Representative to the NASP Ethical & Professional Practices Committee,
Affiliate Faculty at University Washington School Psychology Training Program
2. Contemporary Issues in Youth Suicide Prevention, Intervention, and Postvention
Scott Poland, Ph.D., Co-Director of the Suicide and Violence Prevention Office at Nova Southeastern University
3. Legal Update: Cases and Trends Affecting School Psychologists
Lynette Baisch, Attorney - Porter, Foster, and Rorick LLP
4. Keeping Our Kids Safe: Brain Injury Is More Than Sports Concussion (2:00 - 3:30)
Wendy Lomax, MSW, Certified Injury Specialist, Eastern Resource Manager, Brain Injury Alliance
5. Expanding the Role of School Psychologists: Delivering Comprehensive Behavioral & Mental Health Services (3:45 - 5:00)
WSASP Committee Members representing Government & Public Relations, Mental Health & Professional Development
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Washington State Association of School Psychologists Annual Fall Conference 2016 continued
Saturday, November 5th
8:00 AM Registration
------------------------------------------------------------------------------------------------------------------------------------------------------------------8:00 - 9:00 AM
Breakfast
------------------------------------------------------------------------------------------------------------------------------------------------------------------9:15 - 10:45 AM
1. Networks for Life Suicide Prevention - Meets House Bill 1336 three-hour training requirement - Part 1
Adam Scattergood (Pre-Registration Only)
2. Characteristics and Attributes of Effective Leadership - Part 1
Laurie Harrison, Ph.D., President of WSASP & Jamie Chaffin, Ed.D., Immediate Past President WSASP
3. Ensure Healthy Development for All Youth: Unleash the Power of Prevention - Part 1
Valerie Shapiro, Co-Director of Center for Prevention Research in Social Welfare, UC Berkeley
4. ELL Critical Data Process, Preschool Version
Steve Gill, M.Ed. , Kent School District, ESA Coach
------------------------------------------------------------------------------------------------------------------------------------------------------------------10:45 - 11:00 AM
Break
------------------------------------------------------------------------------------------------------------------------------------------------------------------11:00 - 12:30 PM
1. Networks for Life Suicide Prevention - Meets House Bill 1336 three-hour training requirement - Part 2
Adam Scattergood (Pre-Registration Only)
2. Characteristics and Attributes of Effective Leadership - Part 2
Laurie Harrison, Ph.D., President of WSASP & Jamie Chaffin, Ed.D., Immediate Past President WSASP
3. Ensure Healthy Development for All Youth: Unleash the Power of Prevention - Part 2
Valerie Shapiro, Co-Director of Center for Prevention Research in Social Welfare, UC Berkeley
4. Forward to the Past: Is it time to bring back the Rorschach Ink Blot test?
Steve Hirsch, Ph.D., NCSP, Shoreline School District
Washington State School Psychologists- Apply to Operation Jumpstart

Many of your schools are attempting to develop Multi-Tiered models of support for academics, behavior or mental
health. The Washington State Association of School Psychologists believes that you should be playing a critical role in
these models. We are providing matching grants of $2000 toward each building effort. The monies can be used toward
buying consultation time, materials, meeting time, everything you need to get “JUMP-STARTED”. These are one school/
one psych grants. Application and guidelines can be found online at http://wsasp.org/Operation-Jumpstart
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Expanding the Role of School Psychologists in Delivering Behavioral and Mental Health Services
WSASP Mental Health Committee
In December 2015 President Obama signed into law the “Every Student Succeeds Act”, and thus ending “No Child Left Behind”. Most specific to the role of School Psychologists is ESSA’s inclusion of a new definition referred to as ‘specialized instructional support personnel’ -- ''(i)school counselors, school social workers, and school psychologists; and ''(ii) other qualified professional personnel, such as school nurses, speech language pathologists, and school librarians, involved in providing assessment, diagnosis, counseling, educational, therapeutic, and other necessary services (including related services as that term is defined in section 602 of the Individuals with Disabilities Education Act
(20 U.S.C. 1401)) as part of a comprehensive program to meet student needs.”
On one hand we can breathe a sigh of relief, and while inhaling a breath of hope, that the mental health needs of our students are
being recognized as critical to their whole education. We have known this for far too long after all. Yet on the other hand most
of us struggle to understand what this will look like, especially with so many existing barriers limiting our professional practice
hours in direct student services like mental health.
Our state organization has consistently offered professional development opportunities over the past few years (the 2015 Spring
Lecture Series on developing a multi-tiered model of mental health service delivery comes to mind) in addressing school-based
mental health, and individually some of us have attempted to create and implement support systems within our districts and
buildings to address the mental health needs of our students. Yet, it is time to do more. ESSA is granting states and districts
some freedom in their school improvement plans in which professionals are involved, and Washington State Association of
School Psychologists (WSASP) believes it is both our professional and ethical responsibilities to unite in advocacy for an expanded role in School Psychology and one that places school-based mental health front and center in school improvement plans.
This past summer WSASP put into place a Mental Health Committee in order to move our organization forward in advocacy,
development and implementation of a multi-tiered system of support in mental health and wellness in Washington state
schools. The first act of business was adopting a position statement in alignment with the National Association of School Psychologists (NASP). WSASP is in agreement with NASP’s 2015 Position Statement ‘Appropriate Behavioral, Social and Emotional Supports to Meet the Needs of all Students’. It addresses a multi-tiered model and our critical role in such activities as facilitating school teams and collaborating with persons responsible for student mental health. It is written to address the fragmentation
that oftentimes occurs, and delivering individualized support to students in need. WSASP is also in agreement with NASP’s 2015
White Paper ‘School Psychologists: Qualified Health Professionals Providing Child and Adolescent Mental and Behavioral
Health Services’ which notes that federal programs recognize School Psychologists as school-based mental health service providers, and Title V of the Patient Protection and Affordable Care Act specifies that school psychologists, licensed or certified at the
doctoral and/or specialist level, are recognized as qualified health professionals and mental health service professionals. With
these definitive position statements now in place, it is time to begin the work that will effectively expand our collective roles.
At our annual conference in November, three committees will join and present on building capacity for student success through
comprehensive school-based mental and behavioral health services. Carrie Suchy of WSASP’s Government and Public Relations
Committee will provide information regarding the current legislative action pertaining to mental health services in the schools
and the definition of the profession of School Psychology. Tricia Parker of WSASP's Mental Health Committee will address our
adopted position statements that align with NASP while James Mazza covers a tiered approach. Steve Hirsch of WSASP's Professional Development Committee will share a professional development plan for all professionals within the public school setting, including training specific to School Psychologists that addresses qualifications and skill building for mental health delivery. We encourage you to attend, yet if you must miss this presentation there will be an open Q and A at the conclusion that you
are invited to join.
See you in November!

WSASP Mental Health Committee Members: Tracy Pennington, President-Elect and from the Tacoma School District; Pam Hamilton, NASP
Delegate and from the Edmonds School District; James Mazza, University Representative from the University of Washington; Hope Ewing, Student
Representative from Seattle University; and Tricia Parker, Committee Chair and from the Toppenish School District.
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It Is Not All About A Score
Steve Gill, Area 1D Co-Representative, ESA Coach, Kent School District

Recently I have been involved in several meetings in which staff has presented a student as either qualifying or not qualifying based on one piece of data, one score.
The law states that we are to use multiple sources of data and that we are to document and carefully consider this data:
WAC 392-172A-03040 3A and 3B
(a) Draw upon information from a variety of sources, including aptitude and achievement tests, parent input, and
teacher recommendations, as well as information about the student's physical condition, social or cultural background, and adaptive behavior; and
(b) Ensure that information obtained from all of these sources is documented and carefully considered.
Yet, I had an intern from another district who was seeking advice, given that her district has the “rule” that all students
who meet the SLD criteria must be qualified for special education services. How does that take into account prongs 2 and 3
of our three prong test? How does that take into account the WAC noted above? So, let’s venture into this topic with a few
examples.
The case in which this person was talking about involved a test that averages the reading fluency and reading comprehension in order to achieve the “reading comprehension” score that is used to determine whether or not a student has met
criteria for SLD. What if the student comprehends what they are reading perfectly fine yet reads very slowly? What if the
standard scores for these two areas create an average that then makes a student eligible for special education? What if the
student just needs more time??? We need to carefully consider multiple sources of data and make good decisions based
upon the data as a whole.
Another case is one that I recently finished in my building: a wonderful young student whose teachers stated that they
wished all students worked as hard as he works. However, his hard work cannot overcome the difficulties he faces with
phonemes. He met the criteria to qualify for basic reading and reading comprehension (different test, no averaging). Our
team determined to qualify him only for basic reading skills. The reason why is…..he understands everything he reads, even
at grade level, if he can identify the words he is reading. So, his problem is not about reading comprehension in the sense
that the score might reflect.
How about our friends in the SLP world? There was a situation earlier this week in which the SLPs in our district were discussing how to qualify a student for pragmatic language skills. The problem is that most tests that measure pragmatic language skills average them against something else (like receptive and/or expressive vocabulary). So, for example, a student
who is on the spectrum just might have their scores average out. We have all met students on the spectrum who have
strong vocabulary skills (knowing the dictionary meaning of words) and at the same time struggle greatly with the pragmatic use of those same words.
We need to make sure, in each case, that we have other sources of data, a variety, upon which to make good decisions
with our team. A score can make a student eligible or a score can exclude a student from being eligible if we have these
other sources of data that help us to understand the validity of our “score.” Then, through this process, we have a much
higher likelihood of providing teachers and parents meaningful information. That is, “Johnny qualifies for reading comprehension SDI” is not meaningful. What is meaningful is being able to help teachers (people who are serving the student and
writing IEPs) understand the root causes of the reading comprehension problems so that they can design (sometimes
with us) and support the student in learning the needed skills.
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Review of the Behavior Rating Inventory of Executive Functioning - 2
Laurie Engelbeck, Ph.D., NCSP, Area 3 Co-Representative, Issaquah School District
*Adapted from a presentation at WSASP conference Nov. 2015 by Scott Grewe, Ph.D., ABPP/CN
and Steven Guy, Ph.D.

Executive Functioning (EF) can be assessed at a variety of different levels, and in different ways. You
might look at the genetic level or the neurological level, and use brain imaging. You might look at how
the individual performs tasks in a clinical setting, examining discrete executive skills such as the ability
to shift from one set to another, to solve problems, or to organize visual-spatial information. Or you
might look at the individual’s ability to function in the real world, and use rating scales completed by
the individual and others who know him or her well, such as teachers and parents.
The advantages of EF performance tests include increased specificity of processes, increased task control and internal validity, and decades of research on test behavior. Performance tests tap individual
components of executive function over a short time frame and not the integrated, multidimensional,
relativistic, priority-based decision-making that is often demanded in real world situations.
Behavior ratings, however, assess multiple aspects of executive functions and provide standardized
data about everyday executive function skills. Ratings have external validation, which provides ecological validity, and ratings can be provided by the individual and multiple other raters. Ratings are efficient ways to collect data in terms of time and cost.
The Behavior Rating Inventory of Executive Function, Second Edition (BRIEF2), updated the original
BRIEF in 2016. It had a large standardization sample (1,400 Parent/Teacher; 803 Self-Report) matched
by age, gender, ethnicity, parent education level, and geographic region to recent nationwide population figures. All 50 states were represented. The scales on the BRIEF2 are more concise than on the
BRIEF, so respondent burden is less. Forms can be completed in approximately 10 minutes. There is
also a Screening Version that takes about 5 minutes to complete. The BRIEF2 can be used for ages 518. There are self-report, parent, and teacher forms.
There are no new items on clinical scales, allowing for consistency of data collection between the
BRIEF and BRIEF2. Items were selected for maximum performance in over 6000 clinical cases. The
BRIEF2 has increased sensitivity to executive function problems in clinical groups, such as attentiondeficit/hyperactivity disorder (ADHD) and Autism Spectrum Disorders (ASD). Most items are shared
between the Parent Form and Teacher Form and approximately half of the items are also shared with
the Self-Report Form.
(Continued on page 20)
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Review of the Behavior Rating Inventory of Executive Functioning - 2, continued

The three indexes – Behavior Regulation, Emotion Regulation, and Cognitive Regulation – are consistent with current accepted theory of executive functioning and are supported by factor analysis.
Descriptions of the Composites:
Behavioral Regulation Index: Represents the child’s ability to regulate and monitor behavior effectively. It is composed of the Inhibit and Self-Monitor scales.
Emotional Regulation Index: Represents the child’s ability to regulate emotional responses, including
in response to changing situations. It is composed of the Shift and Emotional Control scales.
Cognitive Regulation Index: Represents the child’s ability to control and manage cognitive processes
and problem-solve effectively. It is composed of the Initiate, Working Memory, Plan/Organize, TaskMonitor, and Organization of Materials scales from the Parent and Teacher forms, and from the Task
Completion, Working Memory, and Plan/Organize scales from the Self-report form.
Global Executive Composite: The overall summary score that incorporates all the BRIEF2 clinical
scales.
The BRIEF2 also has three validity scales: The new Infrequency Scale helps to identify unusual responding with items including “forgets his/her name,” “has trouble counting to three,” and “cannot
find the front door of home.” The Inconsistency Scale measures the degree to which an individual answers similar items in an inconsistent manner, while the Negativity Scale looks at whether the respondent answered certain items in an unusually negative manner. Elevated validity scales should be
reviewed with the respondent or interpreted in the report.
Before my district committed to investing in the scoring software, I tried out the BRIEF2 using the
hand-scored version. The hand-scored forms are quick and easy for parents and teachers to complete. I didn’t get complaints about not being able to answer questions, which happens on other
measures such as the BASC or the ABAS. After a little practice, I could score a form and graph the results in under 10 minutes. Since I work with many middle school students with EF concerns, I use the
BRIEF2 as part of many of my evaluations. The teachers can look at the results and agree that the
profile fits the student. When a student has multiple elevated areas on the BRIEF2, along with supportive data from teacher and parent observations and my observations in the classroom, I am comfortable recommending support for executive functioning, whether in the form of 504 accommodations or in specially designed instruction.
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Letter to Editor of Scope
Discrepancy vs. Professional Judgment: Enlightenment on the Highway
Steve Hirsch, PhD, NCSP, Area 3 Co-Rep, Shoreline School District
Over the past 30 years or so as a school psychologist, I have received and read many e-mails, the most common
of which asks the question, “When are we supposed to use Professional Judgment?” I (along with other, more
knowledgeable folks) have recently authored a guidance paper that appears on the Washington State Association of School Psychologists (WSASP) website. While we didn’t get it wrong, the guidance paper perpetuates
the notion that there is “professional judgment” for eligibility ala Washington Administrative Codes (WACs), and
somehow, that type of Professional Judgment is different from the professional or maybe ‘clinical’ judgment,
that is used in our everyday decision-making. The guidance paper makes a point of noting that there are three
instances where the WACs refer to Professional Judgment; the implication being that those are the only times
Professional Judgment is to be implemented officially. Our traditional notion of Professional Judgment is that it
is primarily used when our ‘discrepancy criteria’ doesn’t match our observational data (be it from teachers, ourselves or state assessments).
Well, while driving to work today (that's usually where my epiphanies surface), it dawned on me that we are
perpetuating a myth; the myth being, that Professional Judgment is to only be used officially (when the category of Specific Learning Disability eligibility is at stake) when our multiple sources of data don’t match the discrepancy table criteria. I believe that Professional Judgment is Professional Judgment, be it when you decide on
eligibility, decide which test of cognitive functioning you choose to use today, or even if a student response
should be queried. Professional Judgment is used EVERY single time you make a professional decision! There is
no qualitative difference between the Professional judgment you use in when determining eligibility and the
Professional Judgment you use when you decide to give both parent and teacher a Behavior Assessment Scale
of Children (BASC) form.
Plain and simple, Professional Judgment is when you incorporate all available data to make the best decision
possible. The more data you collect, the more likely it is that there will be conflicting data somewhere in your
stack. It is always you’re and the team’s responsibility to prioritize the available data with some sources trumping other sources.
So, when you are about to pen an e-mail (do you ‘pen’ e-mails?) asking if a particular ‘case’ is one that should
be resolved with Professional Judgment, my answer is ‘YES’ no matter the particulars.
As an aside, think about it- if your student’s discrepancy meets the eligibility criteria in say math, but their
grades have been good; their state standardized test scores are at standard and all data but from the achievement standardized testing, would indicate no need for Specially Designed Instruction, would you still provide
them with a math Individualized Education Plan (IEP)? Of course not. The achievement measure was superfluous in this case. So what about the converse? The discrepancy criteria is not met but the student has never
achieved a passing grade in math (and is in fact taking algebra and failing for the 2nd time despite an additional
algebra support class), has never passed a state standardized test at even level 2, and indicated that he never
understood math despite good reading and writing skills. It was always JUST math! Would you argue to place
this student in special education with a math IEP? I would. My comprehensive data makes the standardized
achievement testing superfluous. Bottom line- Comprehensive data trumps standardized test results in all situations. The standardized testing is superfluous. Its all Professional Judgment!
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Interested in Advertising in the SCOPE?
~Approximately 600 school psychologists & other educators currently subscribe to the SCOPE~
1)

The services or products offered (advertised) shall provide potential direct and/or indirect benefit for school psychologists; children;
and/or families. Benefits are not to be limited to the field of education.

2)

The advertisements must be in good taste, meaning suitable for viewing by children and otherwise non-offensive i.e. non-sexist,
nonracist, etc.

3)

The company purchasing the advertisement space must be an established company in business for over five years and with known
products. If the company's status does not meet this criteria, WSASP may require a catalog of products or services offered; a sample
of products offered to preview; and/or references of prior service recipients. If the product/services are judged to be of likely benefit, the account will be accepted.

4)

Product and service accounts are to be encouraged. Paid political advertisements and paid public policy statements will not be accepted unless approved by the executive board.

5)

The Scope Editor will use the above guidelines to accept or decline advertising accounts.

6)

The Scope Editor will refer questionable accounts to the WSASP executive board when the guidelines above aren't sufficient to
make judgment.

7)

The WSASP executive board reserves the right to reject any accounts deemed below our standards of professionalism or of possible
detriment to our Scope readers or association. The WSASP Board has approved these guidelines for organizations or individuals
interested in advertising in our newsletter.
* For rates and conditions please email: SCOPE@wsasp.org
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