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North Thurston Public Schools

Attention Members: We will be updating information regarding Covid 19, professional development for
the summer and fall, and all items pertinent to school psychologists.

President’s Message
Hello! I am honored to be the new President of our state association. I work in North Thurston Public Schools
and just ended my sixth year of practice, all at the elementary level. I am also a second-generation school
psychologist (Hi, Dad!). Since my election in the spring of 2019, there have been many new developments
and changes surrounding our work. We have all made a drastic shift to working from home to support our
students, staff, and families as a result of the COVID-19 pandemic. Mandatory dyslexia screenings are on
the horizon at the elementary level, leaving us with questions about the potential ripple effect into the special
education world, while changes in graduation requirements and pathways have rolled out at the secondary
level. Multi-tiered system of supports (MTSS) is gaining steam at the state level from OSPI, and our procedures for establishing eligibility for specific learning disabilities (SLD) will be changing soon. As I am writing
this letter, the National Association of School Psychologists (NASP) has released the new and approved
professional standards model for school psychologists, which will guide our profession for the next ten years.
When I step back and think about all of these changes happening at the same time my head starts to spin a
little, and showing up as a school psychologist practitioner feels very overwhelming. I am an eternal optimist,
though, and I believe that this next year is our time to shine as school psychologists. We have a strong and
diverse set of skills; like a Swiss Army Knife, we have a tool or skill set for nearly anything and everything
that may come up during a school year in public education. This year, let’s think outside the test kit!
(Continued on next page)
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Continued: President’s Message
I hope to lead our association in reestablishing and strengthening our foundational practices as school psychologists to take on the upcoming challenges in our field, focusing specifically on effective communication,
integrating social justice practices, and collaboration with our school psychologist colleagues.
Effective communication is a crucial component of our daily work in supporting staff, students, and families.
Given the increased stress and uncertainty in our new pandemic world, communicating with our teams will
give them the knowledge and confidence to act in the best interest of students. We are seen as leaders in
our buildings, and as such it will fall to us to keep prefrontal cortexes online and help team members to operate from a place of knowledge rather than emotion. We will need to effectively communicate our skill sets
and knowledge to support building and district teams during implementation of dyslexia screenings and
MTSS procedures. As school psychologists, we have been aware for years that early screening, quality
intervention, and progress monitoring leads to improved outcomes for all students. The implementation of
high-quality practices in our schools opens the door for school psychologists to engage in our expanded role
and participate in a leadership role as change agents. Finally, with financial uncertainty on the horizon, we
will need to be able to effectively communicate the exclusive skillset we bring to school teams to advocate
for maintaining funding for school psychologist positions throughout the state.
Our state’s unexpected and dramatic shift to online instruction in mid-March laid bare the inequities in public
education that we knew existed, but have not always directly named or addressed. These inequities are
likely to become more stark, given the continued economic uncertainties for families, government, and
businesses alike throughout the state. Now is the time for school psychologists to infuse social justice
practices into our daily work to create more equitable education opportunities for all of our students and
families. Social justice is both a goal and a process to remove barriers for all students, ensure that all
children are valued, and protect their educational opportunities and rights in our communities and schools.
The implementation of these new systems and processes across the state is the perfect time to step up and
advocate that they be implemented equitably to result in positive outcomes for each and every child in
Washington State, including our most marginalized and at-risk students.
Washington state is a geographically and culturally diverse state, which means that our goal of social justice
as a school psychologist may look different depending on our community’s needs. For some of us, a social
justice goal may look like ensuring adequate mental health access for students in rural communities. For
others, a social justice goal may be advocating and implementing equitable discipline practices for students
receiving special education services or students from a cultural minority group. For all of us, the social
justice process involves understanding how different cultural identities have been marginalized and advocating to change our educational systems that marginalize these identities and groups. Finally, the social
justice process in Washington state for school psychologists should include recognizing our own privileges
and lifting up and empowering our own colleagues whose identities may be marginalized within our field.
According to WSASP’s survey completed in the fall of 2019, our school psychologist population is 85%
white and 80% female. These demographics are clearly nowhere near representative of our student population. While this is true of educators as a whole in our state, it is important that we are able to recognize the
majority-culture biases we may have and listen to and lift up not only our non-majority families, students,
and staff, but our school psychologist and educator colleagues as well.
And finally, collaboration with our school psychologist colleagues will be important moving forward. We are
a comparatively small group of educators; according to a data request made to OSPI in the fall of 2019,
there were only 1,169 current ESA certified school psychologists during the 2018-19 school year. Even
though we all have the same job title, our work can look very different based on the student and family
populations we serve, staff culture, building systems, district policies, and community resources. When we
can come together to share experiences, strategies, and encouragement, we are all stronger, and our
schools and communities are better for our collaboration. Throughout the year, I will host a monthly informal
online conversation to discuss different topics. This will allow us to connect, share ideas, and learn from
each other. I hope you will join me! I also encourage you to consider participating in our Association by joining a committee, submitting feedback or material for one of our publications, or submitting a presentation for
a future WSASP professional development event.
(Continued on next page)
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Continued: President’s Message
Our board meeting minutes are now published on our website in an effort to be more transparent with members, along with our bylaws. If you do not feel represented by WSASP, I encourage you to reach out, make
your voice heard, and to join our efforts. Our Association is entirely volunteer-driven, and we are a stronger
body when we have diverse representation of school psychologists from around the state.
We have a challenging year ahead of us. I believe that when we reestablish and strengthen our foundational
skills in communication, collaboration, and social justice in our day-to-day work, our profession can weather
the upcoming changes, and come out stronger and more dynamic on the other side. You are always welcome to reach out to me throughout the upcoming year by emailing president@wsasp.org, or connecting via
social media on Facebook or Twitter (@afranksthomas). I look forward to leading our association this year
through active communication and collaboration, advocacy, and amplifying school psychologist voices from
around the state.
Think Outside the Test Kit
Alexandra Franks-Thomas Ed.S., NCSP,
WSASP President, North Thurston Public Schools.

How To Contact Your Area Representative
Area Represented

Name

Email

1A

Liz Jones & Anna Casey

Area1A@wsasp.org

1B

Jennifer Much

Area1B@wsasp.org

1C

Jessica Kesseler & Mikael Olson

Area1C@wsasp.org

1D

Elizabeth Gibson-Myers & Jessica
Chandler

Area1D@wsasp.org

2

Nicole Preston

Area2@wsasp.org

3

Nathan Cattarin

Area3@wsasp.org

4

Donna Guise

Area4@wsasp.org

5

Sherri Bentley & Cecilia Hernandez

Area5@wsasp.org

6

Danna Williams & Sara Allen

Area6@wsasp.org

7

Laree Foster

Area7@wsasp.org

8

Samantha Gerber &
Jennifer Heinecke

Area 8@wsasp.org

9

Michael Kirlin & Karen Harper

Area9@wsasp.org

10

Lore’K Garofola & Mary Bauer

Area10@wsasp.org
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Are We Ready for Tele-Assessment?
Steve Hirsch, Ph.D., NCSP, Shoreline School District
Laurie Engelbeck, Ph.D., NCSP, WSASP Past-President, Issaquah School District
A synopsis of a webinar by A. Jordan Wright Ph.D., sponsored by APA and Riverside Insights; New York
University “Psychological Tele-Assessment during COVID-19: Ethical and Practical Considerations.”
Did you ever watch a movie or read a book where they tell you the ending first?
A. Jordan Wright began this webinar on the Principles of remote-assessment by pointing out that:
1. Remote-assessment is not defensible in court and
2. Remote assessment will not take the place of standard practice when standard practice could be
accomplished.
3. Use best practices but don’t let the perfect be the enemy of the good.
4. Research on equivalency of remote assessment and in-person assessment is sparse.
5. Proceed with caution and consider pausing assessment until in-person work is possible.
6. Be rigorously mindful of adaptations you are making to standard practice.
He then went on to share his six principles of remote-assessment.
1. Do not jeopardize test security
A. We can’t control whether or not the student is recording or ‘stealing’ the protocol. Publishers
have given permission to use the protocols, often now in PDF format.
B. Think about the safest way to display materials. Any writing or paper/ pencil math will require
protocols being sent to the student. Give instructions ahead of time not to open the packet until you
are on screen together where you can watch them open the materials. A stamped self-addressed
envelope might help get those protocols back.
C. Remotely monitor test administration. Watch the student take the test.
2. Do the best you can mindfully and ethically with what’s available to you.
A. Understand the technology- both on your end and the student’s end. Practice it before using
it! Make sure that the connections (e.g. WiFi) are stable. Know what the student is accessing
(phone vs laptop)- phone will be too small for tele-assessment.
B. Consider the testing environment in terms of noise, distraction, chaos.
C. How comfortable is the student with the technology? Do not let the technology comfort level be
what you are measuring. (I recently took an AARP cognitive test online and did not do well on the
processing speed section because I am not very proficient at accurately moving a cursor under time
pressure.)
3. Be rigorously mindful of data quality.
A. What impact did the technology have? Sound? Picture quality?
B. Psychological processes engaged in these tasks-not only what tests measure but the attention
student is paying to technology
C. Be prepared to use your best psychological and clinical judgment
D. Don’t use bad data! Distraction=bad data
(Continued on next Page)
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4. Think critically about test and subtest substitution
A. Publishers have issued alternative subtests
B. Some tests just can’t be tele-assessed e.g. ADOS
C. Some tests can be accomplished but with seriously compromised results
D. Might have to draw from subtests found in other assessments e.g. Beery VMI rather than Block
Design- Be creative
E. Rely on broad indices whenever possible rather than individual subtest results.
5. Widen confidence intervals when making conclusions and decisions
A. We are less precise now than with traditional assessment.
B. Test scores are proxies for underlying traits and abilities
C. Consider which direction errors of measurement would be more likely. Remote-assessment data
more likely to be underestimates
6. Maintain the same ethical standards of care as in traditional psych assessment
A. We are doing good; not perfect. Do no harm!
B. Informed consent more important than ever. Speaker uses a tele-assessment consent form in
addition to normal consent
C. Consider the amplified inequities and disparities at this time.
D. Consider social justice: What resources will the student NOT get if you do not evaluate?
E. Use caution and clinical expertise when interpreting and integrating the data.

Nominations for WSASP Awards are now open
Each year outstanding members of the Washington State Association of School Psychologists are honored
at our Fall Conference. Now is your chance to submit an application that describes the colleague you wish to
nominate for one of the WSASP awards.
Awards are given for:
* Best Practices in School Psychology in Assessment, Intervention, Consultation, Education/Supervision,
and Research/Evaluation
*School Psychologist of the Year
* Louisa Thompson Award for service to WSASP
* Outstanding Advocate Award
* School Psychologist Services Award for outstanding departments, schools, districts, clinics, hospitals, or
other corporate entities
Nominees with multiple nominations and those nominations with data that support the nomination will be
considered stronger applications.
Nominations are due by Sept. 18, but feel free to send in nominations now. Follow this link to the Nomination
form. https://forms.gle/QjQNqk5gjjNA9rCD6
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WSASP Ethical Guidance for Standardized Assessment
During COVID-19 School Closure
Michael W. Kirlin, M.S.
Ethics & Professional Practice Chair
Bethel School District
A situation that I am facing currently led me to focus on making determinations of special education eligibility without working with a student, which is our current situation. This goes back to the piece I wrote for the
WSASP COVID-19 response piece about DD reevaluations.
****************************************************************************************
What are the ethics of making special education determinations when the school psychologist is unable to
work directly with a student, classified as developmentally delayed and soon to turn nine years old? In the
wake of the current pandemic, that is the situation for many of us, one that I have had to address two times
already. What kinds of decision making strategies contribute toward making a determination of special
education eligibility?
My first consideration is to understand the student as well as possible, even when I have had no personal opportunity to work directly with the student. At the very least, someone else on the IEP team is familiar with
the student, and at a minimum the parent, general education teacher, and special education teacher will offer
feedback that will guide decisions going forward. We know that the disability category will change when the
student is approaching nine years of age and classified as developmentally delayed. What does a team do in
these circumstances?
The 2010 Principles for Professional Practice, adopted by NASP offers the following guideline: Standard
III.2.3: The school psychologist’s commitment to protecting the rights and welfare of children is communicated to the school administration, staff, and others as the highest priority in determining services.
The highest priority is always advocating for what a student NEEDS. With that in mind, does the student need
specially designed instruction as an essential, fundamental component of one's free and appropriate public
education? Would the student's needs be adversely impacted if specially designed instruction discontinued
due to reaching the age of nine?
All evaluations require assessments in all areas of suspected disability (Standard II.3.4). Keep in mind that
areas of suspected disability does not equate to areas of assessment. There are fourteen recognized areas of
suspected disability in Washington State, prior to age nine, and only thirteen areas after the student turns nine
years of age. Many evaluations include traditional standardized assessment, to determine if a student has a
specific learning disability, and any other disability when this is professional practice. In the wake of the
pandemic, following traditional assessment practices, unfortunately, is not possible. We are not afforded the
one-on-one student contact we depend upon to make recommendations for student, yet we have to make
recommendations because our first obligation is advocacy for what our students need.
We simply have to advocate differently from our training, and from what is comfortable for us as professionals. Thankfully, we still have team members to help us with that, and most of us have access to performance
data from programs like Skyward and Homeroom that provide performance data in the general education
environment, as well as attendance data, behavior data, and any other relevant data addressing what is
expected of students to aid in their success in the general education environment. When special education
services are considered, there is typically something that can be considered to support continuing eligibility in
another disability category.
(Continued on next page)
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It is also possible the student will no longer require specially designed instruction. Maybe Section 504 accommodations will be sufficient for the student, and maybe no further interventions are even needed. That is actually ideal and it happens from time to time. At least in my experience, school psychologists and IEP teams, in
general, have a history of wanting to offer services due to concerns of what may happen were those services
no longer available. Keep in mind that we are professionals and need to be asking ourselves that question with
each evaluation. Decisions we make for students are individual decisions, and that we have special programs
and placements does not change our responsibility to make appropriate decisions for students. That responsibility also does not change under the circumstances of the pandemic, putting school psychologists in a position of less control of how to advocate, something we still have to do as well as we can.
So who do we turn to when we struggle with what to do for a student? For me, it comes from three places:
colleagues whose perspectives we trust; guidance from NASP and WSASP on generally acceptable practices;
and a personal philosophy of making decisions. The latter of these three areas is very important to me, and to
apply what I think I look to persons who have principles of leadership that I choose to follow. Any psychologist can choose those persons that guide and inspire them, some of whom do not work as psychologists at all,
but they are principled and the principles that guide them also have generalized to me in what I do.
One of those persons is U.S. Supreme Court Chief Justice John Roberts. I have many differences with the
chief justice, however, I admire the way I see him making decisions. He really believes that the purpose of
leadership is to guide others to make decisions for which they advocate. Regardless of the specific stand one
takes, we must consider the choices involved to be reasonable. The chief justice has consistently demonstrated
a desire to help advocates make decisions that they see fit. I believe that completely as well. My role needs to
be to determine how to see things from the perspectives of my peers in other fields, and parents and students.
We need to build up the cases of others to "steel man" and not "straw man" the positions of others. (I am
aware of the gender non-inclusivity to those terms, but those definitions have been around for some time.)
By building up the perspectives of others, the amount of time I need to focus on my own perspective is
reduced. Due to the pandemic, focusing on what I can do with less to advocate for students is a reality. But by
believing in the general principle of building up our teams, to make meaningful decisions that promote student
success and well-being, we can be reasonably comfortable with how we advocate for what our students need.
School psychologists and other special education educators are very wary today of what may be the potential
fallout of these practices. Speaking for myself, I cannot worry about what these circumstances may bring. The
difference before the pandemic and now is added attention to these challenges, and reacting to what they think
are their interests for students. We have always had to react to the perspectives of others. We should not let
the pandemic cause us to over-react. We need to stay focused on what our principles are, and that starts with
focusing on what students need. That much has never changed.

Special Education Guidance for COVID-19 & MTSS Fest Websites
https://www.k12.wa.us/about-ospi/press-releases/novel-coronavirus-covid-19-guidance-resources/specialeducation-guidance-covid-19
Includes recorded sessions and handouts for 2020, along with presentation handouts for 2019 and 2018.
https://www.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-fest-2020
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School Mental Health Resources from the Northwest SMH MHTTC
Introduction to the SMART Center & Northwest SMH MHTTC
Eric Bruns, Ph.D. - Professor of Psychiatry & Behavioral Sciences, Children’s Division,
UW SMART Center Associate Director
Kelcey Schmitz, MSEd - MTSS/School Mental Health Training and Technical Assistance
Specialist, UW SMART Center School Mental Health Lead, Northwest Mental Health
Technology Transfer Center
Megan Lucy - Program Coordinator UW SMART Center
We were all concerned about the rise of mental health needs for students even before the global pandemic.
Now, more than ever, schools need to be prepared to prevent and respond to the rising youth mental health
concerns. The University of Washington School Mental Health Assessment, Research, and Training (SMART)
Center aims to promote high-quality, culturally-responsive programs, practices, and policies to meet the full
range of social, emotional, and behavioral needs of students in both general and special education contexts.
Dually housed in the UW College of Education and School of Medicine, the SMART Center is an implementation
research and technical assistance center dedicated to improving the accessibility, effectiveness, and equity of
multi-tiered school-based mental and behavioral health services. The SMART Center currently receives support
from no fewer than 20 federal, state, and local grants and contracts, through which we conduct research and
quality improvement projects designed to improve systems, train the workforce, and assess quality and outcomes – all in support of provision of effective school mental health.
The SMART Center also leads the SAMHSA-funded school mental health supplement to the Northwest Mental
Health Technology Transfer Center. Funded in 2018, the Mental Health Technology Transfer Center (MHTTC)
Network was established to support the positive transformation of the mental health workforce in each of the
ten U.S. Dept of Health and Human Services. In addition to the initial funding, each regional center received
supplemental funding to specifically support the needs of the mental health workforce in schools.
The Northwest MHTTC School Mental Health Supplement (Northwest SMH MHTTC) supports the implementation of mental health promotion and intervention in schools in Alaska, Idaho, Oregon, and Washington. We provide a variety of free and low-cost professional learning opportunities that include webinars, school mental
health sessions at regional conferences, and in-person training and technical assistance. Our core goals are to
build infrastructure, create learning communities, and support educational leaders in promoting mental health
for all. This article will provide an overview of the many resources available to you, at no cost, through the
Northwest SMH MHTTC and overall MHTTC network.
The Northwest SMH MHTTC team includes Eric Bruns, Professor and Associate Director of the UW SMART Center; Kelcey Schmitz, School Mental Health Lead to the NW MHTTC; Megan Lucy, Program Coordinator; and
Rose Reyes, Research Assistant. This team contracts with subject matter experts in and around our region.
Featured Resource: The Well-Being Series
As a response to the global pandemic and the critical needs of the school mental health workforce, the Northwest SMH MHTTC teamed up with a group of organizations across the Northwest region to form an alliance and
co-develop, co-deliver, co-sponsor, and co-brand content, resources, and other information related to mental
wellness, suicide prevention, and overall supports and resources during the global pandemic.
(Continued on next page)
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The result of these efforts is The Well-Being Series, a variety of virtual learning opportunities for kids, families,
and educators focusing on mental wellness and suicide prevention -- and a wealth of relevant information and
access to school mental health experts in one spot.

Our partners in producing this series are: Association of Washington School Principals (AWSP), Child Trends, DBT
in Schools, Forefront Suicide Prevention Center, NWPBIS Network, the Northwest Prevention Technology Transfer
Center (PTTC), Sounds Supports LLC, University of Washington SMART Center, and WellEducator LLC.
We’ve outlined some key events in the Well Being Series below, but be sure to visit our Well-Being Series
webpage for all materials and recordings as well as information about additional events. You can also sign up for
our newsletter to be the first to hear about new events and recently posted recordings.


Educator Wellness Webinars: A 4-part series designed to support educators in tapping into their resiliency
skills, increasing self-compassion, creating self-care routines, building a practice of gratitude and appreciation,
and celebrating - even those small successes - to support their wellbeing.



Building Protective Factors for Yourself and the School Community - The School Leader Series: A 3-part series to support the role of the school leader in creating and maintaining a positive climate and culture, virtually during the global pandemic, and in the building upon the return to school. These webinars provide information you can use immediately and to use for the plans to return to school as part of your MTSS framework.



LEARN® Saves Lives Suicide Prevention Training for Parents/Caregivers: Five simple and effective Forefront
Suicide Prevention LEARN® steps empower individuals to help others move in the direction of hope, recovery,
and survival. The LEARN® Saves Lives webinar teaches essential skills for suicide prevention, making your
home safer to prevent the risk of suicide, asking your kid about suicide in a safe way, and recognizing the
signs of a mental health crisis how to take practical steps to address it.



Ambiguous Loss: Grieving in the Time of COVID-19: This webinar provides an overview of what grief looks
like at any time but especially during a time of ambiguous loss. We will talk about how to care for yourself
and others in a time of uncertainty.



Resources for Supporting the Mental Health and Well-being of Children and Families During COVID-19: This
webinar will focus on the mental health and well-being of children and families during the COVID-19 pandemic and the early data that provides insight into the challenges and opportunities for substance misuse prevention practitioners to support families and communities during this time. The webinar will also highlight many
of the resources available from Child Trends, the nation’s leading research organization focused exclusively
on improving the lives of children and youth, especially those who are most vulnerable. The webinar will also
discuss how these resources can be applied in your agency and community setting.
(Continued on next page)
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Psychological First Aid - Listen, Protect, Connect/Model, and Teach: This training was specifically designed as
a five-step crisis response strategy based on communication skills that educators and school staff use every
day. Although initially introduced in response to targeted school violence, such as school shootings and other
acts of violence on a school campus, the goals of Psychological First Aid for Schools – Listen Protect Connect/
Model and Teach have relevance to the COVID-19 pandemic which has seriously disrupted the daily lives over
children and adults all over the world.



Student Life Skills to Survive & Thrive During COVID-19 & Beyond – DBT STEPS-A Lesson Live Streams: Join
Doctors Jim & Lizz Mazza & family in their living room as they teach kids the basics of emotional regulation
and specific skills such as mindfulness, distress tolerance and interpersonal effectiveness—essential skills at
any time, but even more critical during COVID-19. Our kids -- all of us -- are upended emotionally right now.
Tune in with your kids to help you reduce conflict and to keep this pandemic in perspective.



Student Life Skills to Survive & Thrive During COVID-19 & Beyond – Live Q&A Sessions with Doctors Jim &
Lizz Mazza: Have you been watching the Mazza's live or online videos as they support their kids and your kids
in developing DBT, otherwise known as, critical life skills? Do you have any questions about their lessons
might translate into your own home? A school setting? Have you read their book or attended their past training on DBT in schools? Well, don't miss the opportunity to ask whatever questions you may have of them
when they do live Q&A sessions on May 19th and June 16th, 2020.

Additional Northwest SMH MHTTC Resources
In addition to supporting educators, school mental health professionals, parents, and students throughout the
COVID-19 pandemic, the Northwest SMH MHTTC also has a variety of resources around creating traumaresponsive schools and integrating mental health into PBIS and MTSS frameworks, otherwise known as Interconnected Systems Framework.


Creating Trauma-Responsive Schools Webinar Series: A 6-part series, created in collaboration with the Treatment and Services Adaptation Center for Resiliency, Hope, and Wellness in Schools at the University of Southern California.



Practice Brief on Effective Programs to Address Trauma in Schools: Describes three of the most commonly
used effective school-based interventions for trauma and the importance of creating a “trauma-informed”
school community in order to optimize these interventions.



Interconnected Systems Framework Webinar Series & Discussion Hours: A 3-part webinar series created in
partnership with the Pacific Southwest on Interconnected Systems Framework. Each webinar covers one of
the three recently released ISF Fact Sheets. We also offered 5 additional discussion hours to deepen participants’ knowledge around ISF and to provide the opportunity for more intensive discourse on the topic.
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MHTTC Network Resources
The Northwest SMH MHTTC resources are just a small portion of all of the resources and supports available across
the MHTTC network. You can learn more about, and even participate in, other events and trainings from across the
country. Just search the Training & Events Calendar using the filters provided. Be sure to review past events too!
You can also find an entire library of practice briefs, webinar recordings, fact sheets, and tool kits on a variety of
school mental health topics in the Product & Resources Catalog.
Stay in Touch!

We’re excited to announce that the school mental health supplement has been funded by SAMHSA for a third year,
and we are beyond thrilled to continue supporting the mental health needs of students, staff, and families in the
Northwest region. We hope you will stay in touch with us by visiting our website, signing up for our newsletter, or
emailing Megan Lucy at mlucy@uw.edu with any questions or resource requests you may have.
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The March to a New Definition of SLD is Underway
SLD Cadre
Steve Hirsch, Ph.D., NCSP, Shoreline School District
At this point, the OSPI SLD cadre is formalizing a definition of “comprehensive evaluation” and submitting it by
June 30 to Glenna Gallo, Assistant Superintendent of Public Instruction, Special Education. She will then present
it to Chris Reykdal, Superintendent of Public Instruction, whose role will be to then present it to the legislature
resulting in new Washington Administrative Codes (WAC). No idea when this will all be done but hope it is by
December of this year.
And what is the recommendation of the SLD cadre? Very briefly as details still need to be worked out.

1. The hope is that this definition of a comprehensive evaluation will apply to all disability categories, not just
SLD; after all, we don’t test for a category, we test for eligibility for special education services and the category is determined after comprehensive evaluation not the other way around.
2. Multi-Tiered Systems of Support (MTSS) involving Response (RTI) will be the driving force for eligibility. Districts will be spending the next several years developing MTSS models for service delivery in ALL areas of
potential need including academic, social-emotional (mental health) and behavioral. RTI data will be the
primary data that leads to the referral for special education.
3. Teams will then decide if additional data is needed to either better understand or better identify a disability
and possible service areas such as fine/gross motor, communication, cognitive or academic. Pattern of
Strengths & Weaknesses (PSW) might come into play here if a better understanding of underlying psychological processes is desired/needed (especially valuable for initial evaluations). Standardized academic assessments can be employed, but no longer required. The team will need to discuss what types of data are
needed and related to the areas of concern.
The WACs will NOT be dictating which tests or even type of tests constitutes a comprehensive evaluation. That
will be the responsibility of the referral team.
This is being shared in order to encourage you, every psychologist and director in the state to look for and take
advantage of the various upcoming Professional Development opportunities offered by our association among
others. We will be starting this professional development training in August at the summer institute and following up with more at the Fall conference. See you all then.
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FLEXIBILITY: It’s what we need now!
Laurie Engelbeck, Ph.D., NCSP, WSASP Past-President, Issaquah School District
During the COVID-19 Pandemic, all school staff are being asked to do our work in different ways. School
psychologists have a long history of being flexible and focusing on the needs of our students while adhering
to strict legal requirements. Much of our typical work as school psychologists involves observing students in
their natural environment in the classroom and working with them one-to-one in order to understand their
strengths and challenges cognitively, academically, and in social/emotional/behavioral areas. We still need to
be mindful of the legal mandates, ethical requirements, requirements and limitations of confidentiality, issues
of equity, and the need to make decisions based on valid and reliable data. However, during school closures,
we must use all of our coping skills and be prepared to be more flexible and more capable of adapting to
new, different, and changing requirements than ever before.
Evaluation for special education eligibility remains a critical part of our jobs. Most of us have figured out
how to utilize existing data to inform re-evaluation decision-making, but completing initial evaluations is
harder. We are so used to pulling out our test kits, but now they sit gathering dust. Individual assessment and
classroom observations are my favorite things to do, but now I am finding that I can use data from other
sources, including records review, curriculum-based assessments from general education teachers, behavior
rating scales, and input from parents and healthcare providers to support initial eligibility in some of our eligibility categories. In my district, individual test data is still required for eligibility under the Specific Learning Disability and Intellectual Disability categories, so some of those evaluations need to wait until students
can be tested.
In April, when WSASP developed our COVID-19 Closure Guidance Document, I was strongly in the camp
that said no to any remote assessment of students. It did not seem reasonable to obtain the required training,
collect all the technology, and set up the environment in a way that would produce a valid test score. I’m a
person whose usual first reaction to something new is “No, I don’t think so….”, but that’s just my first reaction. Over the years, I have learned to open my mind to new ideas, even when my first reaction was negative.
Now, when we are looking at continuing school in some remote fashion in the fall, we need to at least think
about remote assessment. We need to use our flexibility, just as we ask our students to look at problems in
flexible ways. It might not work for every school psychologist or for every student. My colleagues who
work with preschool students say that little ones would be afraid of a stranger with a mask and other protective gear, while I think my secondary students could handle it just fine. Testing with masks may make it
harder for the student to understand what we say, or for us to understand what they say, so we may need to
look at clear plastic shields or other settings and methods.
My district is just starting to look at the possibilities. We don’t have any answers, but there are resources out
there for us. Test publishers are putting out information about how remote assessment can be done in a valid
and reliable way. No, you don’t have to mail the blocks to the student and ask them to wear gloves while
they arrange them. There are other subtests that can substitute for Block Design. You can mail the response
booklets in a sealed envelope and ask that the parent open the envelope in front of you and on camera. We
will still need training and technology but we can learn, and we can find resources to guide us.
This is also the time for schools and districts to look at Multi-Tiered System of Supports (MTSS) as a powerful means to intervene and meet students’ needs without an individual special education evaluation. As a
state, we are moving in that direction, so we may be able to encourage our districts to move more quickly
than they might have otherwise. I know we are not the ones who can make it happen, but we can advocate
and speak in a positive way about MTSS and the benefits to all students in our buildings and districts.
(Continued on next page)
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FLEXIBILITY: It’s what we need now!
I remember going to a workshop about response to intervention (RTI) many years ago, and the speaker kept
repeating “This is not just do-able, this is DONE-ABLE.” Just because we can’t see ourselves doing it,
doesn’t mean that we cannot learn from those who are already doing it around the country. We’re still not
engaging in robust RTI practices in many districts in Washington, but that will change in time.
We pride ourselves on our flexible Gumby-like professional style, and now we have the opportunity to
demonstrate it more than ever.
WSASP is working to provide professional development on these and other topics that are relevant to our
daily practice. Resources and webinars will be online, so many school psychologists can attend. Keep watching for announcements for upcoming seminars and conferences.
Keep being flexible!
***************************************************************************************
From NASP
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WSASP 2020 Spring Lecture Series
Registration is now open for the 2020 Spring Lecture Series! This great PD opportunity features state- and nationally-recognized
speakers, and can be accessed from your home or office. A total of 24 clock hours are available, and are included with registration. Registration is $200 for WSASP members, and $300 for non-WSASP members. Clock hours are only available to the registered individual. Click here to register today! The brochure with abstracts and author biographies is available here.

Title: Cognitive Profile Analysis in School Psychology: Caveat Emptor
Speaker: Ryan McGill, Ph.D., BCBA-D, NCSP, Assistant Professor & Director, School Psychology Program, William & Mary
Title: Supporting Students Who Have Been Displaced or Recently Immigrated
Speaker : Tracey Scherr, Ph.D., NCSP, Professor, School Psychology Program, University of Wisconsin-Whitewater
Title: Optimizing Technology: Applications for School Psychologists
Speaker: Dan Florell, Ph.D., NCSP, Associate Professor, School Psychology Program, Eastern Kentucky University
Title: Cyberbullying: The Offspring of Social Media and Adolescent Development
Speaker: Dan Florell, Ph.D., NCSP, Associate Professor, School Psychology Program, Eastern Kentucky University
Title: The Identification of Emotional Disturbance: Addressing Disproportionality (Part One)
Speaker: Stephen Brock, NCSP, LEP, Professor & Program Coordinator, School Psychology Program, California State University
Title: The Identification of Emotional Disturbance: Addressing Disproportionality (Part Two)
Speaker: Stephen Brock, NCSP, LEP, Professor & Program Coordinator, School Psychology Program, California State University
Title: Building and Sustaining MTSS Implementation to Improve Inclusionary Practices
Speaker: Justyn Poulos, Director of MTSS, OSPI; Lee Collyer, Program Supervisor, Special Education Outcomes/Restraint and Isolation, OSPI
Title: Decreasing Bias and Increasing Representation of Gifted Students from Culturally and Linguistically Diverse Backgrounds
Speaker: Desiree Vega, Ph.D., NCSP, Associate Professor, School Psychology Program, University of Arizona

WSASP Archived Spring Lecture Series
WSASP maintains a library of archived Spring Lecture Series Webinars that is available to all school psychologists for a minimal fee. Recorded Spring Lecture Series sessions are archived from 2014-2019, and
cover a wide range of topics that can be watched any time from the comfort of your home. You can pick and
select whichever individual talks catch your interest. Once you have completed payment, we will send you
the applicable video links via email, usually within a day or two. This is a convenient way to obtain quality
professional development, as well as earn additional clock hours for recertification. Click here for more information, or to register on the WSASP website. Please contact Curt Blair, WSASP Office Manager if you
have any questions or need assistance registering.
WSASP will be offering free access to archived Spring Lecture Series presentations to current graduate students completing their internship and practicum, to support professional growth and development during the
school closure.
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WSASP Guidance for Standardized Assessment During
COVID-19 School Closure
School psychologists spend the vast majority of their assessment duties administering standardized tests.
The term ‘standardized’ refers to the effort to have such tests administered and scored the same way every
time. Questions are asked, directions are delivered, and queries are made in an identical manner for each
administration. Most standardized tests are thus administered in a face-to-face manner. These demands
make the administration of standardized testing particularly problematic with current social distancing
protocols. The intent of this section is to identify the options for face-to-face testing and to clarify the reasons for WSASP’s limited support for remote administration of standardized tests.
Providing cognitive assessments is a consistent role for school psychologists. The vast majority of these
tests require face-to-face assessment with students. The value of administering these tests in the manner
prescribed include:


A high degree of reliability, making the test results more interpretable



The opportunity to observe testing (problem-solving) behavior of the student



The ability to maintain student confidentiality



Extensive training in the administration and scoring of such tests



Guaranteed equity for students, in terms of being able to access the test



No other personnel, equipment, or new training necessary, with no demands on family members



Availability of student and quiet environment free of distraction



Ability to ensure professional ethical standards of test administration

Recently, the option of remotely-administered, online cognitive testing has surfaced due to the COVID-19
school closure. The provided list of values associated with face-to-face testing becomes a list of concerns if
the cognitive assessment is conducted remotely. The WAC provides guidance about standardized assessments, stating that school psychologists should use technically sound instruments, which are used for the
purposes for which the assessments or measures are valid and reliable, and which are administered by
trained and knowledgeable personnel (WAC 392-172a-03020). While school psychologists are trained to
administer these assessments face to face, virtual assessment procedures and physical materials are different and require specific training. Most school psychologists lack adequate training to provide virtual
assessment at this time. Existing testing kits and materials are not appropriate to use in a virtual assessment setting and are not valid when used in this manner.
(Continued on next page)
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The Washington State Association of School Psychologists (WSASP) recognizes that in the current unprecedented times, school psychologists need to do our work in different ways. In-person evaluations are not
possible, but we can gather data and complete evaluations in flexible ways. Some evaluations will be fairly
easy to complete with existing data, some will not be possible to complete until schools reopen, while
others may be possible to complete, or at least to start, with some creative problem-solving. Questions to
guide our practice are:




What is best for the student?
Does the team have means to access all the data needed to complete this evaluation?
Is the parent or adult student comfortable proceeding with an evaluation during this time?

Evaluation reports need to include discussion of the assessments and review of data that supports the
conclusion regarding eligibility including additional information required under WAC 392-172A-03080 for
students with specific learning disabilities; In many cases, this does not require individually-administered
standardized cognitive or achievement tests. Teacher-collected data, state testing, and review of other
records can help answer our questions. Direct observation may not be possible, but school psychologists
can use teacher observations or even observations of students in their home environment (for example,
video of the student reading to a parent). Behavior ratings can be sent through the publisher's online
services; however copying/scanning questionnaires is a violation of copyright. Remote assessments are not
recommended unless the school psychologist has the required training and technology on both their side
and the student/family side.
The Washington Administrative Code (WAC) requires a comprehensive evaluation in all areas of suspected
disability, even those that are not commonly linked to the disability in question. If other team members are
not able to complete their parts of the evaluation without in-person assessment, the team may need to
complete a partial evaluation, recommending needs for services in some areas, while also clearly documenting that a re-evaluation or assessment revision will be needed when schools open and in-person assessment is possible.
Parents/guardians have the right to decline proceeding with evaluations or meetings when
in-person assessments and meetings are not possible.
Referrals may be processed and initial evaluations started, if the team has sufficient information to make
the required decisions. Even if not all information is available, it may be helpful for the team to gather the
available information now, while the student’s current teachers are available, rather than wait until fall
when new teachers will need time to get to know the student. Documenting the team’s process and
decisions as well as documenting the meeting platform and who attended is critical during this time.
OSPI has noted that “school days” as referred to in our compliance requirements refer to any days when
instruction was provided to all students. Initial evaluations and some re-evaluations may need to be
extended until schools open.
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WSASP Guidance for Standardized Assessment During COVID-19 School Closure
Additionally, distractions that take place in the home, the availability of a trained adult to proctor materials
in the home, lack of confidentiality, additional technology and psychologist training is required, and prohibitive cost all result in a situation that may violate the NASP Principles for Professional Ethics. This may result
in invalid results that do not reflect student ability level. Virtual assessment could be a strategy adopted
over time, but it will require significant investment in materials and training to be a viable option producing
valid results.
There is a further and final consideration for the use of direct standardized assessment with students during this extraordinary time: we are all experiencing a time of crisis. Most school psychologists will refrain
from testing students prior to a break, during preferred classes or activities, after a trauma in the family, or
after a school crisis. School psychologists refrain from testing in these circumstances due to concerns that
students do not perform their best under those emotionally trying circumstances. The COVID-19 pandemic
is a school crisis, a home crisis, and a public health crisis. COVID-19 is extraordinary in how it has impacted
everyone’s daily lives. To administer a standardized assessment in this time and presume the results are
generalizable to a student’s typical ability may be unjustified. School psychologists must consider the
appropriateness of any assessments we give in these circumstances.
WSASP recommends that school psychologists and evaluation teams carefully consider the need for current cognitive assessment as part of the current evaluation. The team should consider past data that may
reflect current levels of cognitive functioning, as well as if the suspected disability category requires
cognitive assessment. If such assessment is required, evaluation teams should consider those options outlined in the WSASP Guidance for Special Education Evaluations During the COVID-19 Closure document to
complete the evaluation in the fall.
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Interested in Advertising in the SCOPE?

~Approximately 600 school psychologists & other educators currently subscribe to the SCOPE~
1) The services or products offered (advertised) shall provide potential direct and/or indirect benefit for school
psychologists; children; and/or families. Benefits are not to be limited to the field of education.
2) The advertisements must be in good taste, meaning suitable for viewing by children and otherwise nonoffensive i.e. non-sexist, nonracist, etc.
3) The company purchasing the advertisement space must be an established company in business for over five
years and with known products. If the company's status does not meet this criteria, WSASP may require a catalog of products or services offered; a sample of products offered to preview; and/or references of prior service
recipients. If the product/services are judged to be of likely benefit, the account will be accepted.
4) Product and service accounts are to be encouraged. Paid political advertisements and paid public policy statements will not be accepted unless approved by the executive board.
5) The Scope Editor will use the above guidelines to accept or decline advertising accounts.
6) The Scope Editor will refer questionable accounts to the WSASP executive board when the guidelines above
aren't sufficient to make judgment.
7) The WSASP executive board reserves the right to reject any accounts deemed below our standards of professionalism or of possible detriment to our Scope readers or association. The WSASP Board has approved these
guidelines for organizations or individuals interested in advertising in our newsletter.
8) WSASP address is: 816 W Francis Ave, #216, Spokane, WA 99205
* For rates and conditions please email: SCOPE@wsasp.org
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