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This is it, my �nal letter to you as WSASP President. I can’t
decide if this has been the shortest year of my life or the
longest. Serving in this role during the COVID-19 pandemic has
been di�cult and stressful, but it has also led to wonderful
opportunities for our profession and given me a front-row seat
to the incredible ingenuity and dedication of school
psychologists across our state. We have accomplished so
much over the last year, even in the face of uncertainty and
frequent changes to our work and day-to-day life. I would
especially like to recognize and thank the hard-working
members of our Professional Development Committee and our
new Social Justice Task Force. It has been inspiring to bear
witness to the fresh ideas and creative problem-solving to support school psychologists
across the state in improving their professional practice, especially in the areas of social
justice and equity.
 
As we look forward to a well-earned summer break, I encourage you to re�ect on the positive
outcomes and creative solutions from your work during the pandemic and try to �nd
meaningful change that can continue into the future. I hope to continue to use newer forms of
technology and communication to improve family connection and participation during my
evaluations and advocate for my school teams’ continued focus on addressing student
access and equity issues post-pandemic. I also encourage you to engage in whatever self-
care activities are restoring and bring ful�llment. Our work as school psychologists is never
�nished. I look forward to continuing to serve the association and school psychologists
through continued advocacy and communication to support positive outcomes for each of our
students.
 
You are always welcome to reach out by emailing president@wsasp.org or connecting via
social media on Facebook or Twitter (@afranksthomas). Thank you for the incredible
opportunity to guide our association this year by communicating and collaborating with
members, advocating for our profession, and amplifying school psychologist voices from
around the state.

WSASP SUMMER INSTITUTE PREVIEW

SAVE THE DATE: Tuesday, August 24, 2021 
The Event: 2021 WSASP Summer Institute
The Place: SeaTac Marriott (or remotely, if you prefer)
 
Click here to register:
 
Why Attend?
Social/Emotional MTSS: Where you can support this system.
With the return of our students, one thing is clear - it's going to be "all hands on deck" when it
comes to supporting our students’ social, emotional, and mental health needs. Many of our
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not yet reached the starting line for MTSS, need to be ready to do as much as they can, and
school psychologists will need to lead the charge. This year’s Summer Institute will deliver
information from top experts in the �eld and will provide you access to the Denver Public
Schools, a large district that is attempting to develop and implement MTSS for social-
emotional learning.
Interested in something other than MTSS? The morning talk from Cecil Reynolds will focus on
making the most of the BASC-3. It’s an advanced workshop. If you are ready to help your
school start thinking about social-emotional MTSS, the afternoon should really help. Here are
the abstracts for the talks:
Morning: Cecil Reynolds, Texas A&M
This training focuses on the application of a model of assessment of emotional and
behavioral disorders in a school setting with an emphasis on not just eligibility, but developing
a comprehensive diagnosis and understanding of the student. Use of the BASC-3 for eligibility
determinations under IDEIA and applications of the new BASC-3 Emotional Disturbance
Quali�cation Scales will be reviewed, however, differential diagnosis that leads to a process of
identi�cation of evidence-based interventions tailored to student needs is emphasized. While
the BASC-3 is emphasized as a best practice model for such assessments and advanced
interpretive methods for BASC-3 reviewed, the basic approach applies to most assessment
devices. Diagnosis of ADHD will be used as a model but other disorders will be discussed as
well. Actuarial approaches will be emphasized, but the need to integrate these with individual
children will also be stressed, and involving parents in the process will be discussed. This
workshop is intended for persons who are already familiar with the BASC-3 and will be at an
intermediate to advanced level and is not an introduction to BASC-3.
At the end of this session, examinees will:
1) Understand and apply the BASC-3 to the classi�cation of students as ED;
2) Understand the derivation and application of the BASC-3 Emotional Disturbance
Quali�cation Scales (EDQSs);
3) Understand the derivation and application of the BASC-3 probability indexes;
4) Apply the various components of the BASC-3 to differential diagnoses consistent with the
DSM 5;
5) Understand and apply the BASC-3 links to evidence-based intervention materials suitable for
use in school settings;
6) Be able to derive customized progress monitoring forms using the Flex Monitor.
Afternoon: Randy Kampus (co-developer of the BASC family assessment tools) and Denver
Public Schools
The application of MTSS requires good tools for: 1) universal screening, 2) social-emotional
learning, 3) progress monitoring, and 4) behavioral and emotional intervention. The �rst part of
this workshop will focus on the use of the Behavioral and Emotional Screening System (BESS)
as a universal screener, followed by a brief overview of BASC-3 SEL, PM, and Intervention
resources. The BESS overview will include: 1) the rationale for screening, including detection
of behavioral and emotional risk and disorders, 2) minimization of false negatives, 3) reliability
and validity, and 4) use of BESS parent, teacher, and self-report forms in English and Spanish.
Denver Public Schools uses universal screening data in their data-driven decision-making for
MTSS. DPS has developed a system where schools compile data, analyze that data, determine
interventions based on the data, progress monitor, and evaluate the effectiveness of those
interventions. The BESS, Behavioral and Emotional Screening System, was selected as a
universal social and emotional screening tool in Denver Public Schools where this data is



WSASP FALL CONFERENCE PREVIEW

compared to physical health screening data, attendance, academic outcomes on state
standardized tests, students with an IEP, students on a 504 plan, GT students, and students
receiving EL services. Race/ethnicity, gender, and grade level outcomes are also provided for
further analysis. Denver Public Schools will talk about how they went from screening 1500
students in 13 schools to over 30,000 students in 130 schools in 5 years. Additionally, data
observations and lessons learned will be shared.

What should a Post-Covid School Psychology conference look like? Like ours!
SAVE THE DATE: Thursday, October 21st to Saturday, Oct 23rd, 2021
at the Davenport Hotel in Spokane.
 
Re�ecting on last year’s incredibly successful 5-state fall conference, we are looking ahead to
the next fall conference and planning for a hybrid conference where both speakers and
attendees decide how they will participate in the conference. Every on-site speaker will
present to both a live and a virtual audience who will be ‘zooming in’. Every attendee will have
the choice of attending in person, with the added bene�ts of human contact, conversation
(without requesting to unmute �rst), socializing at meals (while socially distanced), and
listening to a live speaker. A few out-of-state speakers will deliver their talks virtually.
 
Quality will not be sacri�ced in the least. We will have it all, from our keynote speaker Jack
Fletcher (who will discuss how psychs have made it so di�cult on themselves by creating a
‘testing pedestal’ that removed us from the day-to-day classroom decisions), to our large
number of 3-hour workshops (at last count, eight of them), to about 20 traditional 90-minute
presentations. The topics will focus on mental health in the schools (e.g., Jim Mazza will
focus on helping students in the post-Covid remote learning era), MTSS (imagine a panel of
psychologists and administrators from Florida, North Carolina, and Colorado discussing how
districts and states should start developing MTSS systems and the role of the psychologist in
the development process), assessment (Cecil Reynolds will re-introduce the SMALSI
assessment system of student motivation and learning while Janine Jones will discuss the
practice of culturally relevant assessment), and meaningful EF interventions based on
assessment (Peter Isquith). Of course, we will continue to offer workshops for required
continuing education, such as Suicide Prevention, Ethics, and Dyslexia. For such an amazing
collection of Professional Development opportunities, WSASP is returning to the historic
Davenport hotel, where you can relax in deep leather chairs after a social hour (6 ft apart of
course) and network with your colleagues.
 
Something new (actually old but being revisited): a chance to save some money! Thursday
morning’s workshops (9-12) will be labeled a preconference, and you will have the option of
not signing up for them, thus reducing the cost of the conference and possibly saving yourself
the cost of a hotel room Wednesday night. Thursday PM sessions will start at 1 pm.
 
Look for the complete conference schedule and registration information in an upcoming PWN
and the next SCOPE. WSASP is determined to continue as one of the top School Psychology
PD id i th t



ASSESSMENTS IN THE TIME OF COVID-19
FOLLOW-UP SURVEY

UPDATES FROM THE NASP REGIONAL
LEADERSHIP MEETING

Laree Foster, Ed.M., M.A., NCSP; Vincent C. Alfonso, Ph.D.; Leayh Abel, Ed.S., NCSP; and
Cassie Mulivrana, M. Ed.S., NCSP
 
In the Fall 2020 edition of the SCOPE, members of the Washington State Association of
School Psychologists (WSASP) Assessment Committee shared results of a survey of school
psychologists from across Washington state about their assessment practices during the
COVID-19 pandemic. To gain updated information about how assessment practices may have
evolved, as well as to consider general re�ections about the role of assessments during the
current school year, a follow-up survey was administered in March and April 2021. This second
survey was completed by 105 school psychologists representing the 10 geographical WSASP
member areas of Washington state (range of 1-23 respondents per area). Responses to the 11
survey questions are summarized.
Click here to see the full article

(graphic from NASP 2021) 
Alex Franks-Thomas, NCSP, WSASP President, WSASP Communications Co-Chair, 
Mikael Olson, NCSP, WSASP Area 1C Co-Rep, WSASP Communications Co-Chair
 

https://drive.google.com/file/d/1stBbPwWdWTCHqhrwKikNhpb1rkAZmTZ9/view?usp=sharing


GRADUATION REQUIREMENTS OF PAST,
PRESENT, AND FUTURE: THE LDA, THE

WAIVER, AND THE PATHWAYS

Each year, the National Association of School Psychologists (NASP) provides multiple
professional development opportunities for state association leaders from around the country
to support operations and to further promote the NASP strategic plan. One training is known
as the Regional Leadership Meeting (RLM), which typically takes place in person the weekend
prior to the Annual NASP Convention. This year, NASP RLM was held virtually on a weekend in
mid-April. WSASP was represented by our NASP State Delegate, President, President-Elect,
and Chairs of the Assessment and Communications committees. This year’s focus was on
promoting the expanded role of school psychologists as mental and behavioral health
providers. 
 
NASP is supporting state associations in moving from professional development to
developing the profession. This transition promotes school psychologists practicing as
mental and behavioral health (MBH) providers, collaborating with others, and advocating for
our expanded role. Through our time spent communicating with leaders of other state
associations we learned that, as a profession, we encounter similar barriers to the expanded
role and the ability to provide MBH services around the country. There are also signi�cant
differences between states and within states in how school psychologists spend their time. 
 
Click here for the full article

Carrie Suchy, NCSP, Franklin Pierce Schools
In consultation with Alexandra Toney, OSPI Special Education Program Supervisor 
 
School psychologists working in high schools will be familiar with the LDA, though many
others are not. This is the Locally Determined Assessment, an alternative safety-net option for
students with IEPs through the graduating class of 2021 who may not be ready to access
graduation pathway options (more on those later). This is part of the Certi�cate of Individual
Achievement option for graduation in Washington state, or the CIA. With the passage of the
new Graduation Pathways, there will no longer be a CIA option beginning with the class of
2022. This means that beginning next year, there will be no more LDA. See this Update from
OSPI for more detail.
 
Before we get into the LDA, however, we need to cover some foundational information. When
we discuss testing in high school, we are talking about two different things: testing for
accountability and graduation requirements. Until recently, these were linked for high school
students. Students in grades 2-8 and 10 take a state test for accountability, and that 10th-grade
test was linked to graduation requirements. Because it is understood that not all students
with disabilities would be able to pass this test, we had the CIA option for graduation, where
students could take the 10th-grade test, an off grade level test, or a Locally Determined
Assessment to meet the testing requirement. (This is a different option than for the WA-AIM,

https://drive.google.com/file/d/1jpUxQ_U4PnrGDUp0rpxWx3cqW4arEAv8/view?usp=sharing
https://content.govdelivery.com/attachments/WAOSPI/2021/03/09/file_attachments/1716930/March-2021-Assessment-Student-Info.pdf


BARGAINING CONTRACT LANGUAGE

GOVERNMENT AND PUBLIC RELATIONS
COMMITTEE LEGISLATIVE SESSION

SUMMARY

the alternative assessment for students with an IQ below 70.) To unlink testing from
graduation, legislation passed in 2019 creating graduation pathways.
 
There are now several pathways to graduation.
Click here for the full article

Laurie Harrison, Ph.D., WSASP Retention & Recruitment Co-Chair, Spokane Public Schools
 
Being a school psychologist is a rich and rewarding profession, yet many times our
fundamental requirements as professionals are not properly supported in the schools
primarily because lead administrators and union presidents do not understand our skill set. A
common refrain I have heard is that we are such a small group of individuals it is di�cult to
advocate for us. That is why it is pertinent that we learn to advocate for ourselves. Our state
association learned that we could not wait for someone else to offer us a seat at the table, we
had to step up to the table, pull out a chair, and sit down. I invite you to coordinate with your
peers and do the same. Every year at our state conference, WSASP provides advocacy training,
which can further guide your work.
 
Based on data gathered for several years from a coordinated survey between the Washington
Education Association and WSASP, districts in general do not differentiate special contract
stipulations speci�cally for school psychologists. We sort of get what teachers get and that is
it. In the survey, school psychologists did not believe in general that their unions were
supportive. This is in part because although we are data driven professionals, we are not
gathering functional data and presenting it to the union, school board, and top administrative
leadership.
 
Click here for the full article

Carrie Suchy, NCSP, GPR Co-Chair
 
The WSASP GPR Committee has been busy, along with other advocating organizations this
winter and spring, experiencing our �rst-ever remote legislative session. We are all
experienced now with zoom, but we know it is a big shift from being in person. The Legislature
was no different; there were big differences from an in-person session. Unlike previous years,
the volume of legislation was smaller, accounting for the limitations of a virtual session.
Hearings were shorter, both public and executive sessions, and those giving testimony had
new options. However, there were new restrictions as well. Live testimony was more

https://drive.google.com/file/d/1_sTn-shvqpGEYLTSMNMaQ5fiqskdIilV/view?usp=sharing
https://drive.google.com/file/d/1cvWb3f7Roc6WZS5kiSMqjhnFBNvxyG3S/view?usp=sharing


WHAT WE LEARNED THIS YEAR: RESULTS
OF A SURVEY

accessible, being remote and not requiring a whole day off work to get to Olympia, but it was
often limited to only one minute. For reference, at an in-person hearing, typically those giving
statements have 2-3 minutes. Unlike during an in-person session, the chair could literally mute
you at 1 minute, with no opportunity to wrap up or continue speaking over the chair. It was a
different ball game. Considering technology limitations for many citizens, they also allowed
written testimony submitted to the committee to be given equal weight as live testimony. Of
course, citizens can always provide written comments, but written testimony being given
equal weight was new this year.
 
Even with all these changes, and with the uncharted territory we have all been working through
in our schools this year, GPR was active. We tracked 14 bills this year and gave some form of
testimony on more than half of those at various phases in the legislative process. During this
session, there was only one high-priority bill for WSASP: HB 1444. This was the �rst piece of
legislation submitted by Representative Rule, a newly elected representative who is a former
social worker. This bill was a proposed solution to the predicted surge in students’ mental
health needs following the COVID 19 Pandemic. The goal of the bill was to provide trauma-
informed counseling and supports to students impacted by the COVID-19 pandemic, which is a
goal that WSASP shares. The method proposed, however, was not something we supported
because it disregarded the existing school-based mental health professional certi�cations by
creating a new one for providers who are not otherwise certi�cated to work in schools.
 
Click here for the full article 

Laurie Engelbeck, Issaquah School District, WSASP Past President
 
We know this has been a tough year, but some good things have happened. We have all
learned to do our work in different ways. Washington school psychologists were surveyed
through the Prior Written Notice newsletter about what they have learned this year that they
want to make a part of their work or their life in the future. Here’s what your colleagues
shared:

Behavior ratings can be sent and completed online, and they are easier for me, parents,
and teachers to complete that way.
I can do much of my work online, but staying focused during online classes/webinars is
tough! I think I learn better in person.
Sending consent forms and parent questionnaires via email works well. We usually get a
response more quickly than when we used paper forms.
I learned that no one will advocate for me but me.
Offering online meeting options to parents: we have had better parent participation this
year than ever before. It's because parents don't have to take time off or can take less
time (e.g., can do a meeting during their lunch, don't have to drive to the school, etc) to
participate in meetings. While I don't love Zoom meetings, it has made the process far
easier for many of our parents!

https://drive.google.com/file/d/1kYGdOVs4lW2F49JI4u1i0KPZVgwplLgk/view?usp=sharing


A BLAST FROM THE PAST: SCHOOL
PSYCHOLOGY THEN AND NOW

Using Google Voice to text parents.
Google Keep Notes! It's really helped me stay organized and now I have very few sticky
notes all over my desk.
I learned how to run a virtual meeting, how to counsel virtually, how to do virtual
assessments, etc. This was a steep learning curve for me, as I practically had no
experience with virtual learning before the COVID closure of my campus. I am grateful for
the learning because I am hoping that not only does this bring more �exibility to perform
my duties, but to aid families and offer more diverse opportunities to connect with
students and families.
A ton of technology!
I want to learn more about the role of the school psychologist as a mental and behavioral
health provider.
I learned I do not need to do a cognitive assessment and an observation on every single
reevaluation. I learned how to gather information from teachers and gen ed data in order
to feel like I have a good understanding of who the student is without actually meeting
them in person. I still want to work with students in person, but it is not 100% necessary
every time.
I learned more about how to set boundaries and ask for what I need.

Dave Gray, Longview School District
 
My friend, Amanda Fleck, whom I had as an intern last year (2019-20), asked me to write an
article about the school psychology I knew. You know...back before her parents were born! To
be short: Many things have changed, most for the good, but my enjoyment of working with
kids, including Amanda, has not.
I taught 6th grade and got to know the school psychologist in New Burlington Elementary,
Cincinnati. A summer �lled with classes and a year of night classes later, I found myself
interning in Cincinnati Public. My learning had begun.
I recall being referred to as the "Gatekeeper of Special Education." I learned very quickly that
when a student was referred to me, I did the testing and determined the disposition of that
case. There were no Team Meetings; in fact, there was no Team. There was no "parent
permission." There was only noti�cation that I was going to test Johnnie, or that I had done
so. There were no elementary counselors at that time, only secondary counselors who had as
their responsibility helping students pick a college or a job. They would organize group tests
to help students see their strengths. For the record, I took such a test in high school and was
told I should pursue a career as a barber! A barber!!!
I would take the handwritten referral from a teacher, usually let the principal know, and turn it
into The Pupil Personnel O�ce, who would make a �le for me to keep my tests organized.
That �le would later become the o�cial �le in Pupil Personnel.
My reports were written in long-hand on an 8X10 notepad and given to the Pupil Personnel
Secretary to type. I would soon go through many pads of paper.



HOW DOES WASHINGTON COMPARE TO THE
REST OF THE COUNTRY IN THE NUMBER OF

SCHOOL PSYCHOLOGY GRADUATE
PROGRAMS?

ANTI-RACISM AND SCHOOL PSYCHOLOGY

I remember one of my �rst cases as an intern was a little 3rd grade boy who was struggling
mightily in all academic areas. I even remember his name: David S. I pulled him out of class
and gave him an intelligence test, a Binet I think, and an achievement test, likely a Wide Range
Achievement Test and a Gray Oral Reading Test.
 
Click here for the full article

Heath Marrs, Central Washington University
Wendy Sandmann, Moses Lake School District
 
As we all know, the school psychologist shortage is a continuing challenge for the state of
Washington and the �eld as a whole (National Association of School Psychologists, 2017).
Recently, along with colleagues Susan Ruby and Jamie Cha�n at EWU, I published an overview
of the status of graduate school psychology training in the Paci�c Northwest, including the
states of Washington, Idaho, Montana (Marrs, Ruby, & Cha�n, 2020). This past year, graduate
student Wendy Sandmann and I have continued to look for data related to the shortage and
issues of supply and retention. We want to share some initial �ndings with you about how the
state of Washington compares to other states in terms of the number of graduate programs
available.
 
One approach to examining the supply of graduate programs in a particular state is to look at
how many grad programs are available compared to the number of K-12 students in a state.
This would allow some comparison of how states with different populations compare to each
other in the availability of graduate programs. If there are too few graduate programs in a
state, and consequently fewer graduate training “slots”, it may be that over time too few
graduates are produced to meet the needs for school psychologists. Although some graduate
students do take jobs out of state upon graduation, many initially pursue jobs in the state they
were trained in. Future research on whether recent graduates leave the state in signi�cant
numbers would be interesting.
 
To examine how Washington compares to other states in the number of graduate programs,
we used the NASP Graduate Program database available on the NASP website. In Washington,
we currently have six graduate training programs (Seattle University, UW, CWU, EWU, EWU –
Online program, and Gonzaga U).
 
Click here to see the full article
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WHO DO I REPRESENT? THE REALITY OF
REPRESENTATION IN SCHOOL PSYCHOLOGY

AWARD WINNING SCHOOL PSYCHOLOGISTS

CARRIE SUCHY IS EDUCATIONAL STAFF
ASSOCIATE OF THE YEAR
 

Maritza Lazcano, Aisley Allen, Olivia G. Holter, Kylie Melton, Nathan Allen, Bianca Lopez, and
Eriqua Collins: Research as Advocacy (R.Ad.) team at Central Washington University.
 
In June of 2020, the world was in an uproar following the murder of George Floyd by an active-
duty police o�cer, Derek Chauvin. Although Mr. Floyd’s death was not the �rst, or last, murder
of an unarmed Black person by police in America, his death awakened a spirit of resistance
and a rededication of many people towards anti-racism. Following Mr. Floyd’s death, many
organizations examined their own structures and released public statements committing to
anti-racism, including the National Association of School Psychologists (NASP, 2020). In the
wake of the prosecution and sentencing of Derek Chauvin, it is important we remember that a
small amount of justice in one case does not equate to systemic change, and it is important
to continue to re�ect and work towards what we have been called on by our national
organization to do.
 
Click here to see the full article

Eriqua Collins, Bianca Lopez, Nathan Allen, Olivia G. Holter, Kylie Melton, Maritza Lazcano,
and Aisley Allen: Research as Advocacy (R.Ad.) team at Central Washington University.
 
In the United States, there has been continuous growth in the racial, ethnic, and linguistic
diversity of the student populations in K-12 settings (National Center for Education Statistics
[NCE], 2019). However, at present, the majority of school psychologists identify as White,
female, and English speaking (Walcott et al., 2018). Although work by all in this �eld is
incredibly important and invaluable (especially considering the general shortage of school
psychologists), it is problematic to have school psychologists primarily identify from one
demographic. For this reason, in this paper we aim to explore the current face of school
psychology and why it is important to actively recruit and retain racially, ethnically, and
linguistically (REL) diverse school psychologists. Finally, we discuss ways in which school
psychologists can aid in the recruitment, retention, and hopefully eventual representation of
more diverse professionals in the �eld.
 
Click here to see the full article

https://drive.google.com/file/d/1y_JveZ8d9UQSDGJj9S4uCK6O-gioGhJa/view?usp=sharing
https://drive.google.com/file/d/1yDe4jFvzElafMwO5VzftAQbZ4i65xuow/view?usp=sharing


from the WashingtonEA blog 3/26/21
Carrie Suchy, psychologist at the Franklin-Pierce School District,
has been named Washington Educational Staff Associate (ESA)
of the Year for 2021. Suchy has worked in multiple schools in
the district for the past six years and has shown exceptional
dedication to supporting students, advancing her profession and
advocating for public schools.
 
"Carrie has far exceeded just taking care of the needs of her
caseload," says colleague Manya McFarlane. "She has stepped
beyond her role to make sure the voices of those she
represents are heard.”
 
Suchy works as part of a collaborative school psychology team and often works outside of
her assigned caseload in other buildings to assist her colleagues. She provides multifaceted
supports including evaluation, school-to-home communications and educator consultation.
"Carrie listens, acknowledges, and helps members to �nd the path toward success," says
Franklin Pierce Education Association President Pam Kruse. "She has been an outstanding
leader, trusted con�dante and strong social justice advocate."
 
Suchy's work has also improved educational equity in her buildings. Behavior performance
was formerly measured by teacher referral which left lots of room for bias and inequities
toward students of color. She worked with teacher teams to develop data-based behavior
criteria which reduces the potential for bias.
 
As an advocate for all school psychologists, Suchy established the ESA Behavioral Health
Coalition which brings together representatives from the professional organizations for social
workers, counselors, nurses and school psychologists. Having this powerful group of student
supporters together has given the ESAs the power to win de�nition of their roles in state law
and inclusion in the governor's budget proposals. Suchy also led the development and delivery
of the �rst training customized for ESAs.
 
"Carrie partners regularly with OSPI staff around the certi�cation curriculum to ensure
members have the most current, relevant information," says Jim Meadows from WEA's Center
for Education Quality. "Carrie has a calm, professional, and supportive training style that
makes participants feel comfortable asking questions and engaging."

NASP GPR CERTIFICATE OF
APPRECIATION: SHERRI
BENTLEY, MS TUMWATER
SCHOOLS
From the NASP Communique, May 2021 Volume 49, Issue 7
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NASP EARLY CAREER
SPOTLIGHT: JULIA MARTIN,
EDS, NCSP, SPOKANE PUBLIC
SCHOOLS
From the NASPonline.org May 2021
 
The NASP Early Career Committee spotlights one early career
member’s professional work and personal experiences during
their �rst few years of practice. The Spotlights are featured
eight months out of the year (September–June) to coincide with the Communiqué.
 
 
Describe the site where you work and how you decided on this type of placement. This is my
second year working in the public school setting as an early childhood and elementary level
school psychologist. I was born and raised in Spokane and attended school in the very district
I now work. My interest in working for Spokane Public Schools stemmed from my desire to
give back to a community that supported me throughout my education.
Your nominator mentioned your social justice work in Washington state. How do you get
involved with leadership and social justice work at the state level? When I heard my state
association was forming a social justice task force, I knew this was a great opportunity to
take my passion for leadership and advocacy and start working towards change. I am the co-
chair of the task force and am fortunate to work alongside many talented and experienced
individuals. As a group, we listen to the needs of our state and support our school
psychologists in forming more equitable practices for students and families.
What recommendations would you have for other early career school psychologists who would
like to better promote social justice and equity in their workplaces? I would recommend for
other early career school psychologists to get involved with their state associations as I did
and to join a social justice committee/task force or a government and public relations
committee. This helps to connect you with other professionals so you can learn about the
work being done in your state. Another recommendation is to start looking inward at your own

Sherri Bentley was nominated for a Certi�cate of Appreciation
by Alex Franks-Thomas, President of the Washington State
Association of School Psychologists. Sherri has been an
extraordinary advocacy leader at the local, state, and national
levels regarding many issues affecting education and school
psychology services. She has been a critical and effective
representative to coalitions advocating for appropriate sta�ng
ratios and integrated systems of support for students, and she
has been a helping hand in organizing major advocacy events
and activities for the state association. She has been an
effective advocate for students in Washington State, and her
work will bene�t students and school psychologists for years
to come. 
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district, building assignment, or even within your own practices to see where changes could be
made to promote social justice and equity.
Describe a challenge that you have faced early in your career, and how you handled it. What
advice do you have for others with similar challenges? It was challenging entering a large
district as a new school psychologist, where at times it felt di�cult to �nd a sense of
belonging and con�dence in my knowledge and skills. In order to overcome this obstacle, I
found it critical to put my efforts into building positive and supportive relationships with
school staff, students, and their families. When I took the time to do this, I became part of the
team and my role became more collaborative. Thus, my advice is to focus on relationships
and take the time to get to know the students you serve and their families. Additionally, do not
be afraid to advocate for yourself when you need support such as a mentor in a similar role.
What speci�c aspects of NASP membership and involvement have bene�ted you in your
career thus far? Why is membership in NASP important to you? It is empowering to be a part
of a community where I can learn from and connect with other school psychologists. I follow
the work of professionals, such as Dr. Charles Barrett and Dr. Celeste Malone, and I challenge
myself to learn from them to ultimately make a greater impact in my role.

STRATEGIC COMMUNICATION FOR
ADVOCACY

From the NASP Communique, Oct. 2020, Volume 49, Number 2
Alex Franks-Thomas, WSASP President, co-wrote an article which was published in the NASP
Communique 
 
Alexandra Franks-Thomas, Rebecca Comizio, Jo Saint, & Katherine Dockweiler
 
In the �eld of school psychology, advocacy skills are both a professional competency and an
ethical responsibility (National Association of School Psychologists [NASP], 2020). Ideally,
school psychology training programs emphasize skills, strategies, and knowledge related to
interpersonal communication, collaboration, data-based decision making, and ethics. School
psychologists can use this professional training, and their experience, to create and share
valuable key messages to shape the delivery of school-based psychological services at the
school, district, state, and federal levels. Given that many advocacy strategies involve written
and verbal communication, school psychologists should develop effective skills to promote
advocacy including developing professional identity, promoting the profession’s public image,
and establishing effective intraprofessional and interprofessional collaboration (NASP, 2019).
 
Advocating for your role is not self-promotion. Often we engage in role promotion and
awareness to address a lack of understanding by stakeholders about what our profession
entails. School psychology can be described as a stealth profession with ambiguities about
who school psychologists are, what we do, and how we are different from other school-based
mental health professionals. When stakeholders do not understand our unique skills, we can
become underutilized, often leading to reduced or stagnant funding. This narrow use of our
expertise can also lead to negative student and staff outcomes relative to crisis response,
student risk identi�cation and mitigation, and overall academic achievement.



THE PREDICTIVE BRAIN

WSASP LEADERSHIP:

 
BECOMING AN EFFECTIVE ADVOCATE To help become an effective advocate consider the
Three A’s of Advocacy: Awareness, Access, and Action (Clark & Dockweiler, 2019). First, we
need to be aware that an opportunity has arisen where we can impact our profession,
students, or families. Once we are aware, we then need to determine the best way(s) to
access the decision makers. Typically, direct in-person conversations are best; however, in
many cases indirect or remote access can also be impactful. Once awareness and access are
achieved, advocacy action can transpire with the greatest likelihood of success.
 
Click here to see the full article

Kimberly Hively, M.S. School Psychologist, North Thurston School District and Owner of
Elevate Training & Consulting, LLC
elevate.tc.llc@gmail.com
Facebook@ElevateTraining&Consulting
 
What if I told you that a lot of what we learned about the brain--for example, the widely
accepted Triune Theory--is wrong?
 
I am guessing most of you are familiar with the Triune Brain Theory. This is the theory that we
have three brain regions which each serve their own distinct purpose. Based on the Triune
Brain Theory, we have our brain stem, limbic area, and frontal lobe. Our brain stem is the �rst
developed area and also known as our reptilian brain. This area helps us with our basic
functions of survival, such as breathing. This is also the area known to trigger our �ght or
�ight instincts. The limbic area is how we connect to our environment through memories and
emotions. Finally, our frontal lobe is the holder of our executive functioning skills--how we can
effectively manage our world!
 
But here is where I am going to challenge everything that we have learned about the brain
since we �rst began our journey as budding psychologists. Based on the most current
research, the Triune Brain Theory is inaccurate! Yep, I said it, inaccurate. Mind blown! Now sit
back and let me share a bit of where research is taking us now.
Click here to see the full article
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WSASP AREA REPRESENTATIVES' EMAILS

Approximately 1100 school psychologists and other educators currently receive the SCOPE
1) The services or products offered (advertised) shall provide potential direct and/or indirect
bene�t for school psychologists; children; and/or families. Bene�ts are not to be limited to the
�eld of education.
2) The advertisements must be in good taste, meaning suitable for viewing by children and
otherwise non-offensive i.e. non-sexist, nonracist, etc.



3) The company purchasing the advertisement space must be an established company in
business for over �ve years and with known products. If the company's status does not meet
this criterion, WSASP may require a catalog of products or services offered; a sample of
products offered to preview; and/or references of prior service recipients. If the
product/services are judged to be of likely bene�t, the account will be accepted.
4) Product and service accounts are to be encouraged. Paid political advertisements and paid
public policy statements will not be accepted unless approved by the executive board.
5) The Scope Editor will use the above guidelines to accept or decline advertising accounts.
6) The Scope Editor will refer questionable accounts to the WSASP executive board when the
guidelines above are not su�cient to make judgment.
7) The WSASP executive board reserves the right to reject any accounts deemed below our
standards of professionalism or of possible detriment to our Scope readers or association.
The WSASP Board has approved these guidelines for organizations or individuals interested in
advertising in our newsletter.
8) WSASP address is: 816 W Francis Ave, #214, Spokane, WA 99205

* For rates and conditions please email: SCOPE@wsasp.org

SCOPE FEEDBACK FORM
Click here to give feedback to the SCOPE editor
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509-724-1587 WSASP.org

mailto:SCOPE@wsasp.org
https://forms.gle/rEmdaDgdjYEYeu327
http://facebook.com/groups/wsasp
https://s.smore.com/u/d7f9921d5eee38c9caf6768f089f905a.png
http://maps.google.com/maps?daddr=816%20W.%20Francis%20Ave.%20%23214%2C%2C%20Spokane%20WA%2099205&hl=en
mailto:Contact@wsasp.org
tel:509-724-1587
http://wsasp.org/

