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This year’s theme is Building Leaders.  NASP is encouraging us 
to bring our Principals with us and is offering great discounts for 
administrators.  I encourage you to consider inviting your 
principal as a way to start this meaningful conversation around 
building and improving services in your sites!  For more 
information about the Annual Conference, visit 
www.nasponline.org.   
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President’s Message  
By Susan Ruby 
Dear Friends, 

As we step into 2013, let us be determined to make a difference.  
Whether you are the type to make New Year’s Resolutions or 
not, consider setting some personal goals this year!  While the 
tragedy in Newtown, CT is still upon our minds and 
remembered by those around us, it is time to advocate for 
improved mental health services in public schools.  Your schools 
might consider prioritizing one or more essential components of 
a multi-tiered support system: 

• early screening and detection of students at risk for social-
emotional-behavioral disorders; 

• improved universal programs to address social skills, anti-
bullying, mindfulness, and positive behavior;   

• evidence-based targeted interventions for students identified at 
risk, including early intervention programs to re-teach and 
reinforce social skills and programs for students with 
internalizing and externalizing programs; 

Continued on Page 8 
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WSASP Awards  
By Susan Ruby  

 
 
 
 

 
 
 

 

 
CONGRATULATIONS to Michael Self-Bence, school psychologist for Federal Way Public Schools, for 
winning the WSASP’s SCHOOL PSYCHOLOGIST OF THE YEAR Award for 2012.   He was 
nominated by Chris Willis, Director of Secondary Special Education.  Michael was clearly an amazing 
candidate! The Awards Committee was most impressed by his consistent dissemination and synthesis of 
research and best practices to his schools and co-workers, his coordination of trainings and work in the 
area of identification of students with specific learning disabilities, and his development of “investigation 
teams.” Michael was noted to provide truly remarkable advocacy efforts for “relevant professional 
development” and “powerful learning” among school psychologists.  He has also helped to create systems 
and processes to serve students at Sunnycrest Elementary.  Michael has gracefully agreed to assist the 
WSASP work group revising the document for Identification of Specific Learning Disabilities.  We’ll be 
posting this document in January and promoting the work at next year’s fall conference.  Thanks for your 
hard work, Michael! 
 

 
 

Continued on page 5 
 
 
 
 

Recognized at a school board 
meeting, Michael Self-Bence with 
WSASP Past-President Pam 
Hamilton and Federal Way 
Administrators 
 

Sharon Bradley, school psychologist for the Richland School District received 
the Association’s BEST PRACTICES IN INTERVENTIONS Award for 2012.  
The award is reserved for individuals demonstrating high quality application of 
school psychology practices in a particular area. Sharon was nominated by 
several peers, including Katie Pardini, Cathy Kuwamoto, Sara Adams, and 
Keshia Nickle. Her peers highlighted that she has demonstrated leadership and 
professional accomplishment in her work with students. They referred to 
Sharon’s development and implementation of social skills groups, leadership and 
presentation of the Social Thinking Program, and guidance in their consideration of 
implementing social/behavioral programs.  In addition to her outstanding 
demonstration of an expanded role in school psychology, Sharon’s peers value 
her leadership and collaboration within Richland School District.  
Congratulations and thanks for your leadership in interventions, Sharon! 
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RTI: Short for “Use Your Brains” 
By Steve Hirsch, PhD, NCSP (Shoreline Schools and EWU) 

“For of all sad words of tongue or pen, the saddest 
are these: ‘It might have been! …” 
                                      ~John Greenleaf Whittier 

Old man Whittier was probably referring to our 
tendency to not live our lives to the fullest (and 
spend much of it in regret for what we didn’t 
accomplish), but I believe that the saddest words 
in the land of the School Psychologist are, “Just 
tell us what we are supposed to do.”  There is a 
tendency for Psychologists and teams of all 
acronyms to avoid using their brains and instead 
focus on what someone else might be telling them 
(no doubt afraid that if they stray they will 
experience the full wrath of the legal profession 
and their SPED director). 

The truth of the matter is that we are afraid to use 
our brains and use the threat of due process to 
justify our fears.  We spend an inordinate amount 
of time looking up IQ and achievement scores on 
a discrepancy table that does our thinking.  We 
ask publishers and OSPI to provide us with the 
criteria for all sorts of things so that we know how 
‘things are supposed to be.’  We treat the WACs 
like the gospel, forgetting that the rules are 
intentionally vague and intended as guidelines.  
Many even insist on using software to score and 
interpret our assessments as if someone or some 
program knows better how to translate our data.   

Which brings me to RTI, short for, “use your 
brains.” The acronym UYB doesn’t roll off the 
tongue like RTI so it never made it under the 
bright lights of Broadway.  Some districts have 
embraced the concept or framework of RTI.  
Others are dipping their feet, nervous about the 
vagueness of the framework.  There are yet others 
who refuse and avoid since nobody has told them 
specifically how to do it (e.g., where is the 
discrepancy table for RTI?). 

The power of RTI is that it encourages 
Psychologists and teams to use their brains and 

their judgment. It’s all judgment! While some 
districts sit and wait for OSPI to answer these 
questions with a ‘one size fits all mentality,’ teams 
should try to answer these questions for themselves 
-- for every school and every school population is 
unique and must be treated as such. 

- What do we use for screening and how should we use 
the data we collect? 

- What are the cutoffs for deciding who gets tier or level 
2 services? 

- Which interventions count as a level 2 intervention? 
Level 3 intervention? 

- How many interventions do we implement and for 
how long before we move on to next level? 

- How much progress is progress or the converse, how 
much lack of progress is lack of progress? 

- Who does the screening, the progress monitoring?  

- How do we decide if there has been a significant lack 
of progress and its time to move on? 

- When do we consider special education? 

Many have completely tuned out because your 
district “isn’t doing RTI.”  However, your teams 
should all be doing this as part of the pre-referral 
process! There is no ‘license to do RTI.’  
Psychologists are in the best position to lead! It’s 
your school, your team and your kids.  UYB or 
RTI is all about asking the two basic questions: 

“What does this student need to be successful?” and 
“Where can they get it?”  Forget their label and stop 
hiding behind special education in order to avoid 
the hard work of intervention design and 
monitoring. 

Please stop spending your valuable meeting time 
worrying about, “What are we supposed to do?” 
but rather spend your time worrying about “What 
can we be doing?” 
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Response to Intervention in Vancouver 
Public Schools: Encouraging Data!  
By Bill Link, RTI Coordinator 

As mentioned in the fall Scope, Year four of RTI in VPS expanded from six pilot 
sites to adding a second cohort of elementary schools.  Given this interest and 
expansion, we thought we had better review student achievement to see if in fact it really is worth all the 
effort to “go RTI”.  There is good news with limited implementation in a relatively large school district.  
We have control groups! 

All six of our initial RTI sites (now referred to as cohort one) were highly impacted by poverty (Title I 
schools).  This allows us to compare cohort one to the 15 remaining “non-RTI” Title I sites. We also found 
that three of our RTI sites were a demographic match with three non-RTI sites.  We compared RTI to non-
RTI with demographically similar schools as well.   Data analysis included MSP Reading, MSP Math, and 
DIBELS.   Findings with these data across the cohort comparisons mentioned revealed the following: 

Year one of implementation:  no discernible differences between RTI and non-RTI Title I sites. 

Year two of implementation:  no discernible differences between RTI and non-RTI Title I sites. 

Year three of implementation:  definite differences between RTI and non-RTI Title I sites, definite 
differences between the demographically matched RTI v non-RTI sites. 

Third year data trends reveal that while the majority of students in VPS are improving in their performance 
in MSP and DIBELS, students attending an RTI sites improve more… 

The percentage of students improving to “low risk” 
on DIBELS from the beginning of the year to the 
end of 2011/2012 school year in our non-RTI Title 
I schools was a 6.83% increase while the 
percentage of students at the RTI sites increasing 
to the “low risk” level was 10.5%. 

The differences were more dramatic when we 
controlled for demographics.  We looked at the 
percentage of students meeting benchmark 
standard on MSP Reading, MSP math, and 
DIBELS at the demographic matches and 
compared RTI to non-RTI.  All differences are in 
favor of the students attending RTI sites! 

Team RTI in VPS and the first cohort of RTI 
schools are really excited about these encouraging 
findings.   

 

 

 

Percent of students at benchmark, 
demographically similar schools 

 Non-RTI  RTI Difference 
MSP Reading 52.31 58.43 6.12 
    
MSP Math 49.88 53.97 4.09 
    
DIBELS 57.4 60.27 2.87 
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WSASP AWARDS (Continued) 

Dr. Tim Wittman, school psychologist for Burlington-Edison School District received the Association’s 
BEST PRACTICES IN CONSULTATION Award for 2012.   Tim was nominated by peer school 
psychologist, Gail Omdal, and by his special education coordinator, Jeff Brown.  It is very clear that 
Tim’s district thinks very highly of the school psychology services he provides.  While they value his 
knowledge and wisdom, they greatly appreciate Tim’s willingness to share information freely with 
others.  Gail described many staff members, parents, and students feeling “energized and de-stressed” 
after having conversations with you!  Among the many activities described by Gail and Jeff, Tim’s 
demonstration of collaborative and consultative skills that permeate all aspects of service delivery 
appears remarkable, particularly in a time when many are feeling they need to restrict their role as a 
school psychologist.  It was exciting to hear about Tim’s leadership in West View Elementary’s efforts 
to pilot RTI.  His work with other professionals in developing and implementing social skills programs 
is also inspiring and exemplary! Congratulations, Tim! 
 

 
(EWU) School Psychology Program, nominated Anna for this award.  Anna has consistently provided 
EWU undergraduate students, practicum students, and interns with an exceptional model of 
supervision.  Susan’s appreciation of Anna’s work grows each year, and she was thrilled to present 
Anna with this award!  As a supervisor for school psychology students, Anna’s enthusiasm and 
enjoyment of school psychology practice is contagious!  Students under her supervision are clearly 
motivated and excited about their field experiences.  Anna is known for her amazing ability to delegate 
work in a systematic manner where student learning is structured and continuously supported.  Her 
attention to detail and explicit feedback to students provides them with unparalleled quality learning 
experiences.  Her methodical assignment of students as case managers in the Child Study Team process 
gives them opportunity for responsibility and autonomy within their buildings.  With the number of 
students Anna have supervised growing every year, it is clear that she is successfully transmitting her 
“Problem Solving” approach in practice across our region and state! 
 
WSASP was proud to present the 2012 Minority Scholarship for Graduate Training in School 
Psychology to Eva Mayberry.  Eva is currently enrolled at Eastern Washington University in the School 
Psychology Program AND a Senior Non-Commisioned Officer in the Washington Air National Guard 
in charge of the Infection Control Program for the 141st Medical Group. Eva has been described as 
dedicated, hard-working, caring, highly dedicated, and service-oriented. Among her cohort, she stands 
out as a leader, communicator, and organizer.  She is always willing to lend a helping hand to make 
sure projects are complete and successful. Congratulations to Eva Mayberry, the WSASP 2012 
Minority Scholarship recipient. 

Dr. Anna Fritts, school psychologist in Spokane Schools received 
the Association’s BEST PRACTICES IN SUPERVISION Award 
for 2012.  Here she is recognized with students (left to right) 
practicum student Amanda Jordan, intern Kathleen Waldron-Soler, 
practicum student Daniel Timofeyev, and intern Beth Baker.  
Anna’s team works really hard together and accomplishes much! 
Susan Ruby, Director of the Eastern Washington University 
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WSASP AWARDS (Continued) 

CONGRATULATIONS to Hamblen Elementary for winning the School Psychology Services Award for 
2012.  The award is reserved for organizations that exemplify best practices in one or more of the following 
areas related to school psychology: assessment, intervention, consultation, education/supervision, and 
research/evaluation.  Dr. Susan Ruby nominated Hamblen, as she has observed best practices in ALL of 
these areas over the years (2007-2012) that she has placed Eastern Washington University undergraduate 
students, practicum students, and interns in the site.  Clearly, Hamblen provides a model of innovative and 
collaborative practices that all may benefit from observing more closely, and we greatly appreciate the site’s 
willingness to train students in these best practices! 
 
Hamblen teachers and staff are clearly focused on student success and share responsibility for the learning of 
ALL students.  Teachers continuously differentiate instruction in the core curriculum, but when 
interventions are not successful, they also have access to a structured Child Study Team (CST) process for 
problem solving.  It is clear that teachers and CST members actively participate in the problem solving 
process and work collaboratively to monitor student progress and make data-based decisions regarding 
student responsiveness to interventions. Hamblen has limited resources that might be available to other 
schools with Title One or other funding sources.  Thus, the administration and staff have been creative and 
determined in establishing sustainable programs.  Teachers have actively sought parent and community 
volunteers.  Along these lines, the school has graciously welcomed multiple school psychology practicum 
students and interns across the years to assist with intervention implementation and progress monitoring.  
Most notably, Hamblen’s Tutoring Learning Center (TLC) stands out as an exceptional model for the 
delivery of supplemental instruction in reading and math to students who demonstrate need for extra 
support.  The time and attention that leaders, staff, and community members have contributed is 
outstanding!  Susan shares that it has been amazing to watch along the sidelines as Hamblen saw a need, 
rolled up their sleeves, and got to work to improve the everyday lives of students in need.    
 
Retired school psychologist Micki Clugston, from the Eastmont School District, received the BEST 
PRACTICES IN EDUCATION AWARD.  Micki was nominated by Brett Johnson, school psychologist, 
and has a second supporting letter from Janice Turner, librarian.  It was clear in their letters that Micki has 
consistently demonstrated best practices in serving students during her career as a teacher, counselor, and 
school psychologist.  At Eastmont High School, Brett reported that Micki’s “love of kids and unyielding 
desire to do what is right for them led her down many challenging paths.” He stated that Micki was “not 
afraid to stand up for what [she] felt was the right thing, even if this meant going against the beliefs of 
others.”  Both Janice and Brett detailed examples of ways Micki gave of her time.  Brett shared his 
appreciation for Micki’s care with co-workers in the Area II Psychologist Cohort Meetings (e.g., loved your 
tales of Montana, treats shared with the group, as well as educational moments). It is clear from both Brett 
and Janice, as well as from your many years sharing with the WASAP Board, that Micki’s career has 

Hamblen Elementary School principal, Rita 
Forsythe, with Susan Ruby, WSASP President, and 
Anna Fritts, school psychologist.  
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MADE A DIFFERENCE! We hope that Micki and her husband, Chuck, are heading off on new 
adventures together!  As Brett stated, Micki “can hold her head high for the service provided during all 
of her years in education.  She has helped countless students, families, staff, and her entire 
community.”   We also Janice shared about Micki’s service to the Boy’s ranch, providing therapy and 
even in home visits as needed.  We appreciate Micki’s strong service to WSASP over the years. 
 
Bob Howard, former WSASP Treasurer and long time association leader in many ways, received the 
Louisa Thompson Award.  Susan Ruby nominated Bob and truly appreciates his continual dedication 
to the profession, calm presence, mentoring and encouragement of others, and true wisdom and 
guidance for decision making with the association. Without Bob, we often might have jumped to quick 
conclusions without thinking through issues.  He has kept the organization on its course to financial 
stability and continuous improvement!  Thank you for all you’ve done, Bob!!  Bob works as an 
intervention specialist with the North Thurston School District.  We are glad that Bob will maintain his 
involvement with WSASP by serving as a liaison to Northwest PBIS.  His interests and knowledge of 
research based behavioral interventions will help the association retain a strong priority to be 
intervention-focused! 

The Gift our High Schoolers Desire the Most 

I was at a meeting the other day with a mother 
and student.  The young woman has been 
having some difficulties with controlling her 
behavior in the classroom.  We’ve been 
brainstorming what might work as an incentive 
for appropriate classroom behavior (from food 
to redeemable neighborhood coupons) when the 
mom confided with us that the one surefire 
incentive for changing her daughter’s behavior 
was one: one attention.  That’s it- just good old 
fashioned, inexpensive attention.  It got me 
thinking how we parents spend an inordinate 
amount of time, energy and even money, trying 
to come up with incentives for our children’s 
good grades or effort.  

Adults are often reinforced (paid) on a 2-week 
or monthly schedule. In other words, we are 
quite used to relatively long periods of time that 
go by between reinforcements. Giving students 

‘desired’ behavior doesn’t work as well as 
reinforcing them often with small rewards 
tends to be more productive.  And exclusive 
time with your child is easy to give often and 
in small amounts.  Think of all the places and 
things that you can share with your child-
many of which don’t require much money.  
As a very partial list: A walk in the park or on 
beach, window shopping, playing a board 
game, board game, library visit, or hop a ferry 
and enjoy an island adventure. 

The key is that to maintain a desirable 
behavior like good study habits, its best to 
reinforce often and to do that requires small 
rewards.  You may be pleased as can be at 
your child’s choices but it doesn’t require a 
large reward to keep it going. 

** An excerpt from a PTA Newsletter. School 
Psychologists should consider their active 
involvement in supports and the resources for 
parents/students.  

SPOTLIGHT On PTA: Participating in your School  

by Steven Hirsch, PhD, NCSP (Shoreline Schools & EWU) 
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Helpful Resources: 

Additional Sites:   

• www.pbis.org  
• http://www.samhsa.gov/prev

ention 
• http://casel.org  

Continued from page 1 

• partnerships with parents that allow for direct, open 
communication, aimed at meeting the needs of families, 
not just telling them how they can help (this might require 
much surveying and discussion forums to determine what 
those needs might be!); after the tragedy at Sandy Hill, 
parents may be more open to forming meaningful 
partnerships to protect the well-being of children in your 
school; 

• increased progress monitoring of student progress in 
targeted interventions, through use of daily report cards and 
improved data tracking systems; 

• mentoring programs that assist in building connections 
between students, families, and schools; 

• means for intensifying behavioral and mental health 
services when students do not evidence progress in targeted 
interventions; this will require inter-agency collaboration to 
fill the gaps currently existing in our systems of care!   

• support for students transitioning back from intensive 
programs into our schools; often this piece is a struggle as 
we don’t realize the multiple variables affecting student 
reintegration in the school setting; 

• And finally, stress management programs for teachers, 
paraprofessionals, specialists, and administrators working 
in our buildings.  As school psychologists, we can 
communicate the importance of taking time to care for one 
another and to build communication/assertiveness skills, 
stress reduction techniques, and outlets to reduce the 
physical and mental strain from stress. 
 

I am not suggesting that we do “all things” all at once.  But I am 
suggesting that you build a leadership team to consider what is 
needed to support ALL students in your schools!  One person 
cannot do this alone; consider building a team to include 
representation of all groups at your site, including parents, 
paraprofessionals, and students!  Set short term and long-term 
goals.  
 
Sincerely,  
Susan Ruby, WSASP President 

Early Warning Timely 
Response 
http://cecp.air.org/guide/  

Safeguarding Our Children, 
An Action Plan 
http://www2.ed.gov/admi
ns/lead/safety/actguide/ac

NASP Conference 2013 

WSASP will be providing up to 36.5 
clock hours for attendance at the NO 
COST sessions (you don’t have to 
pay for extra workshops to get clock 
hours but MAY combine paid 
workshops with other attendance to 
total a max of 36.5 hours).  We’ll 
have a sign-in booth with specific 
information for you to document 
your hours; stop by right after you 
check in with registration!  

SUMMER INSTITUTE 

We will not be having a Summer 
Institute at Seattle University this 
summer due to NASP; look for this 
opportunity next year!   

SAVE the DATES: October 17th and 18th for our 2013 WSASP Fall 
Conference at the Davenport Hotel in Spokane, WA.  This will surely 
be an amazing conference as we look to partner researchers and 
practitioners in presentations about best practices in school psychology! 
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Student Connections 
By Dajana Kurbegovic, Student Editor  

Fellow school psychology students! 

I trust that everyone had a good break and a great holiday season!  Whether it is your first year as a 
student or you are enrolled in practicum or internship, I hope that you have a great quarter.  I know these 
winter months can seem long, but hang in there.  Don’t forget why you are embarking on this journey, 
and as always, do not forget to take care of your own needs (we tend to forget that as grad students!).  

I also realize that this is a time that many of us are looking for resources and ideas, from that academic 
intervention that you must create to that 10-page paper that’s due at the end of the quarter.  As a result, I 
have included helpful resources that I have picked up this academic year.  I hope you find them helpful!  

 

29th Annual Pacific Northwest Institute on Special Education 

Autism: New Definitions-New Challenges By Donald F. Austin, MAT, JD  (highlights from the presentation) 

The autism rate reached 1 in 88 children according to LRP, March 29, 2012 (1 in 54 boys, 1 in 252 girls). In 
Washington state (2008-2009), 6,975 students aged 3-21 with Autism were receiving special education. 

 
The American Psychiatric Association is proposing changed to the term “Autistic Disorder” when the DSM-V is 
published in May 2013.  The new definition will merge all the various categories of Autism Spectrum Disorder, 

including Asperger’s and Pervasive Developmental Disorder, Not Otherwise Specified (PDD-NOS), into one single 
diagnosis: Autism Spectrum Disorder. This change has caused controversy, especially by individuals who receive 

services and/or funding based on a diagnosis. 
 

DSM-V Changes: 
Three autism spectrum diagnoses will merge into a single diagnosis of Autism Spectrum Disorder 

PDD-NOS will be considered a Social Communication Disorder, a non-autism category 
Asperger’s and Autistic Disorder will not be considered autism spectrum 

 
Autism is an eligibility category under IDEA.  The eligibility category is likely broader than the diagnosis. 

 
Leading Effective Meetings: 

 
Strengths: Always start on a positive note; All children 
have strengths and interests; No strength is too small! 
 
Concerns: Make sure concerns are data-driven; Ask 
teachers how the student compares to peers; Ask about 
length, frequency, duration, etc. 
 
Interventions: Include school and home-based 
interventions; No intervention is too small to mention; 
DATA, DATA, DATA! 
 
Next Steps: Make a clear plan with timelines; 
Designate individuals for tasks; If an evaluation is 
needed, set a feedback date! 

Intervention Resources 
Free Reading Program (PK-6) 
http://www.freereading.net/index.php?title=Main_Page  

Math Support (K-8) http://www.mathscore.com/  

Social Stories http://www.thegraycenter.org/social-stories 

Interventions for ADD & Learning Disabilities 

http://childdevelopmentinfo.com/learning/teacher.shtml  

Response to Intervention 
http://www.rti4success.org/ 

Progress Monitoring 
http://www.easycbm.com/  
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This was supposed to start with greetings for the new 
year, but I’m writing this just as we’re all reeling 
from the tragedy of Newtown and the anxiety of the 
federal fiscal crisis.  I find myself wondering if I 
would show the courage that school psychologist 
Mary Sherlach displayed in providing the ultimate 
service for the students she cared for so much. We 
can only hope that some positive changes can come 
out of these traumatic events that might result not 
only in safer schools, but schools that are better 
funded to provide opportunities for learning and 
social development for our students.     

You should be reading this just prior to attending the 
NASP Convention in Seattle, and I’m assuming that 
most of you are participating in this wonderful event.  
While you’re there, please stop by the Information 
Booth and say hello, I’ll be there for most of the 
convention.  Also, please attend the NASP 
Children’s Fund Auction on Thursday of the 
convention.  Both Tom Delaney and I will be in the 
midst of the activities there.  Tom is a Children’s 
Fund Board member and I will be holding forth as 
the auctioneer in the live auction.  

Some things to consider regarding the convention: 

Plan your schedule:  You can construct your own 
schedule before the convention so that you won’t be 
so overwhelmed and lost time during the convention. 
Go to the NASP website convention@naspweb.org and 
click on the searchable session list to peruse the more 
than 1200 presentations.   

Consider Documented Sessions: The NASP 
Convention Workshops give you the opportunity to 
delve into topics at a deeper level, in anywhere from 
3 to 12 hour sessions. They are an additional cost 
over and above the convention registration fee.  
Another option are the documented sessions, which 
are 1.25 hours in length on specific topics sponsored 
by various NASP workgroups.  The only cost a 
nominal $5 fee for mailing your attendance 

certificate.   Both types of sessions are 
documented and accredited by NASP, APA, and 
NBCC for continuing education credits for 
certification and licensure. 

If you’re driving in for the day, consider parking out 
and taking public transportation.  Downtown 
Seattle driving can be hectic and slow, and 
parking is expensive. Consider parking at one of 
the Metro Park& Ride lots and taking the bus in- 
it’s much cheaper and more relaxing. And, if your 
bus arrives into downtown in the bus tunnel, the 
Convention Center and Sheraton are the first stop 
in the tunnel (last stop if you’re coming from the 
south).  If you are coming from the south or 
SeaTac Airport, consider taking the Link light 
rail.  You can get on right at the airport or there’s 
a huge parking lot at the station just north of the 
airport off Pacific Highway South (Rt. 99).  The 
light rail is clean, comfortable and quick, and the 
stations you go through are made interesting with 
their varied works of art.  And, this system is 
easy- you just stay on until the last stop, which is 
the Convention Center!  The Sheraton and other 
convention hotels are also at this stop.  

Thanks to all of the folks who have contributing 
time and energy into the planning and events at 
the NASP Convention, including: Shauna Guinn, 
Chris Daikos, Jay Martini, Molly Cevasco, Cindy 
Ola, James Tanliao, Jamie Chaffin, Susan Ruby, 
Steve Hirsch, and especially Tom Delaney.  And, 
let me say thank you in advance to all of you who 
will be volunteering at the convention itself. I 
want to also thank The Roosevelt Hotel and the 
following Seattle restaurants for donating gift 
certificates for the online auction to raise funds for 
the NASP Children’s Fund and the Minority 
Scholarship Fund:  the Dahlia Lounge; 
Dimitr1ou’s Jazz Alley; Lecosho; Palomino 
Restaurant & Rotisseria; Schwartz Brothers 
Restaurants.    

 

News from NASP 
By Fred Provenzano, WA Delegate to NASP 
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Just a few other NASP activities you 
should be aware of: 

Partnership with Lady Gaga’s Foundation: 
NASP is one of two mental health 
organizations that has partnered with the 
Born This Way Foundation, a group that 
is empowering young people to develop 
healthy self-esteem and a kinder, braver 
world.  See the news on this at 
www.nasponline.org. 

News from NASP (Continued) 
 

It is a well known but frequently under acknowledged fact that the role of the school psychologist is 
predominately more about shaping the behavior of the adults versus that of the students in our schools. In 
truth, we wear many different hats: diagnostician, counselor, consultant, team leader, etc. Our daily 
schedules, while strewn with student contact via assessment, observation, etc., include a considerable 
amount of time managing the priorities of adults (e.g., answering questions, scheduling meetings, 
creating data sheets, etc). Moreover, a percentage of these interactions include telling adults to do things 
outside of their comfort zone, such as taking on more responsibility, taking data, etc.  

Humans are seemingly biologically hardwired to resist change. Research shows us the common reasons 
that we resist change include the following: fear of the unknown, lack of good information, fear of loss of 
security, no reasons to change, fear of loss of power, lack of resources, bad timing, and habit 
(Schermerhorn, Hunt, & Osborn, 2005).  A common theme amongst these rationales is emotions; 
confronting change is a personal, emotional journey. Everyone changes at different rates, times, and 
degrees (Fullan, 1985; Hall & Hord, 2006).  

Given our knowledge about adult resistance to change, it seems reasonable that in order to successfully 
enact change in our consultative relationships, we would be best served to take a functional approach. 
Specifically, we should engender our roots as psychometricians, behaviorists, and observers, and 
approach consultees with a lens focused on their unique needs, philosophies, and learning histories. In 
this way, we allow for a more meaningful dialogue, which both acknowledges and capitalizes upon 
personal strengths, while simultaneously building benefits for staff and students.  

To that end, the following strategies are offered for consideration when engaging in consultative 
relationships: (1) know you audience, (2) make data meaningful, (3) start small, (4) build on success, and 
(5) maintain an open dialogue.  These theories are non-linear, suggestions based on professional 
experience and research. 

The Role of the School Psychologist; Changing Adult Behavior 
By Caroline Wallace, MS NCSP (Issaquah Schools) 

However, you need to pre-register for the event 
at www.nasponline.org.  

Free Webinar for NASP Members: On January 31 
at 9:30-10:30 PST, NASP is offering a free 
webinar with Stephanie Cawthon on “Test Item 
Modifications for English Language Learners: 
From Research to Practice.”  This is a$30 value 
but free to NASP members.  
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Role of School Psychologist (Continued) 

Know your audience. 
All staff need to feel their expertise and training is 
valued and respected, especially when it is under 
scrutiny in a consultative relationship. Relationships 
work best when there is mutual trust and 
understanding. This includes making a point of 
knowing the staff member(s) with whom you work, 
both professionally and personally. 

• Take time to be interact on a neutral level, 
including being more visible and/or involved 
in school events, committees, and programs. 
Participate in popular staff rituals and routines. 
Humanizing yourself. 

• Take time to talk about your and their 
professional training, philosophies about 
teaching and learning, (e.g., open-ended 
situational questions).  

• Address the elephant in the room.  Ask 
consultees about their perceived strengths and 
areas they feel could benefit from assistance or 
training.  

 
Make data meaningful. 
Data is the new buzzword in education; however, 
staff are not always supported or educated in how to 
interpret and utilize data for meaningful results. 
Change requires consultees to understand and accept 
that the status quo is not working and that change is 
necessary. This may involve the following: 
 

• Comparing student data to fellow grade level 
peers, whole school, district, or national 
standards. 

• Gathering data on behavior specific concerns 
and relating it to successful interventions being 
utilized. 

• Showcasing the inverse relationship between 
the energies they are expending on current 
initiatives and what can be gleaned with 
changes. 

• Sharing successful strategies being 
implemented with students/schools with 
similar concerns, demographics and 
characteristics.   

 

Start small. 
Be sure to see the forest for the trees. As the 
consultation enfolds, several areas requiring 
intervention or change may be identified. 
However, trying to tackle everything at once 
often results in information overload, 
confusion, and ultimate rejection. Be 
cognizant of the delicate nature involved in 
constructive criticism, coupled with asking 
staff to move beyond their comfort. Consider 
the following: 

• Have consultees choose one area to 
address. Have a backup idea that you 
know they can easily meet. Your focus 
should be on supporting early success 
to maintain momentum in your 
consultation.  

• Provide specific assistance in multiple 
modalities: verbal, visual, and even 
physical (e.g., modeling, role-play, etc). 
Remember to recognize the comfort 
level of your consultee and not push 
too hard, too quickly. 

 
Build on success. 
All adults benefit from positive reinforcement. 
Research on positive reinforcement supports a 
5:1 ratio of positive/negative reinforcement 
ratios (Brophy, 1998). Thus, be sure to 
acknowledge what is working and going well. 
Build upon this information when selecting 
next steps and tackling philosophy. Consider: 

• Specify all the skills and positive 
outcomes that are being demonstrated. 

• Discuss the current approach and 
success and failures. Capitalize on any 
successes by using them as a ladder to 
move to the next step in your process. 
 

Maintain an open dialogue. 
It is crucial to foster a policy of open, non-
judgmental dialogue. As consultees process 
the new ideas that you share, they may 
traverse different levels of mistrust,  
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Role of School Psychologist (Continued) 

misconception, and acceptance. This may include 
initial acceptance but failure to implement changes, 
difficulties with fidelity, or sustainability. Consider 
the following to help support this relationship: 

• Schedule time for discussion and processing. 
This includes initial consultation, individual 
processing throughout, and frequent checks-
ins.  

• Consider building in multi-modal experiences, 
(e.g., sharing information verbally and 
visually, electronically) to keep discussions 
hands-on. 

• Listen, re-frame discussion, and listen some 
more. Identify the function behind any 
negativity and address it through questions and 
direct aide. 

• Have a plan for ongoing communication once 

School psychologists have the unique role of 
being interventionists for students and adults; 
both roles carry a unique set of responsibilities 
and talents for success to occur. Research has 
well established that changing adult behavior has 
the most meaningful, sustainable positive 
outcomes on student behavior. However, 
changing adult behavior is inherently a beastly 
task, because humans are born with a flight or 
flight nature. However, if we bilaterally honor 
what we know about human nature and take a 
functional approach to resistance, we can smooth 
the pathway to purposeful behavior change and 
ultimately reach more meaningful outcomes for 
students and staff.  

** See author for references. 

ProCert Update (By Susan Ruby) 

Eastern Washington University (EWU) offered 
ProCert for School Psychology this year.  We 
had 13 Candidates submit self-assessments and 
finalize Professional Growth Plans this fall; 
they are now hard at work carrying out their 
plans and documenting evidence of the impact 
of their work.   

Because we taught ProCert in 2010, the 
program was in audit with the Professional 
Educators Standards Board (PESB).  This was 
an intense experience.  After careful 
consideration, EWU has decided not to offer 
ProCert in future years.  I must be honest that 
this decision comes primarily from me.  As an 
EdS program director and instructor for our 
Post-Master’s Certification Program, I 
personally do not have the capacity to meet the 
needs of ProCert in the supportive, responsive 
manner that is needed.  Instead, I am hoping 
that school psychology trainers and WSASP 
will collaboratively embrace the task of 
supporting Professional Certification by  

 

working with the PESB to establish a better route 
for school psychologists to obtain the ProCert.  

The Professional Standards Board will be 
meeting January 17th and 18th to consider options.  
The agenda for this meeting may be found on the 
PESB Website: 
https://docs.google.com/file/d/0B5d85w3Eol73N3h6SnF
mV1NRMlE/edit?pli=1 .   

Please remember that if you are eligible for the 
NCSP, this is the most efficient way to obtain 
your ProCert.  Once you renew your NCSP and 
have evidence that you have taken a Child Abuse 
course, you may apply for the ProCert through 
OSPI’s Certification Office (website: 
www.k12.wa.us; email cert@k12.wa.us with 
questions).  Even if you did not complete a 
NASP approved program, you may seek the 
NCSP by taking the Praxis II and developing a 
Portfolio.  WSASP will be moving forward to 
help candidates do this.  Look for workshops 
coming up in the near future!!  

** If you are close to needing a ProCert and don’t feel 
that NCSP is a realistic option for you, please contact 
Corll Morrissey at the PESB, 
corll.morrissey@k12.wa.us, desk: 360-725-6329, cell: 
206-650-5344. 
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President’s NOTE: 

We will be updating its position 
papers on the WSASP website 
(www.wasasp.org). 

Be on the lookout in February! 

 

--Susan Ruby 



 

 

 

33(3) Spring 2016 

Interested in Advertising in 
the SCOPE? 

 
The services or products offered (advertised) shall provide potential direct and/or indirect benefit for school 

psychologists; children; and/or families.  Benefits are not to be limited to the field of education.  For example, a 
USBank solicitation might be of potential benefit for our subscribers. 

2)  The advertisements must be in good taste, meaning suitable for viewing by children and otherwise non-offensive 
i.e. non-sexist,non-racist, etc.; 

3)  The company purchasing the advertisement space must be an established company in business for over five years 
and with known products.  If the company's status does not meet this criteria, WSASP may require a catalog of 
products or services offered; a sample of products offered to preview; and/or references of prior service recipients.  
If the product/services are judged to be of likely benefit, the account will be accepted.   

4)  Product and service accounts are to be encouraged.  Paid political advertisements and paid public policy 
statements will not be accepted unless approved by the executive board. 

5) The Scope Editor will use the above guidelines to accept or decline advertising accounts.   

6)  The Scope Editor will refer questionable accounts to the WSASP executive board when the guidelines above aren't 
sufficient to make judgment.   

The WSASP executive board reserves the right to reject any accounts deemed below our standards of professionalism 
or of possible detriment to our Scope readers or association. 

Approximately 600 School Psychologists and other educators currently subscribe to the SCOPE ! 

The WSASP Board has approved the following 
guidelines for organizations or individuals 
interested in advertising in our newsletter. For 
rates and conditions, email Laura 
Feuerborn at feuerl@uw.edu  
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