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  At each of the four pilot sites, two fundamental themes and some challenges emerged: 

The first revolved around the belief that we wanted to improve instruction for all children. But 

improve to what and from where? Developing a sense of where we currently are (baseline) led 

us to multiple layers of complication and need – as a district we did not have “universal screen-

ing” in any content area that was consistently obtained across all schools after 3rd grade. The 

good news – we had been administering DIBELS three times a year to all our students from 

Kindergarten through the third grade. The bad news – we found that in some of our buildings 

only half of our students were meeting “low risk” cut scores. On this one indicator, we became 

alarmingly aware of how far from the recommended 80% of our students are responding well 

to our core instruction often seen in the highly publicized RtI triangle. District Leadership and 

Pilot leadership teams arrived at encouraging recommendations: a) increase Universal Screen-

ing, referred to as “benchmarking” to include 4th & 5th grades, using DIBELS, b) explore op-

tions to screen math, c) explore alternatives to pre-existing practice of administering QRI 

measures at all grades after 1st,  d) consider setting an attainable target (80% of students at 

benchmark seems really high to us at this time), and e) develop strategies to improve core in-

struction.   
The second theme revolved around student behavior. Staff at each pilot site wanted to see 

improvement in student behavior and saw RtI as an opportunity to educate the whole child.  

Similarly to our academic data, we found a lack of baseline behavior data across the district as 

well as at our pilot sites. District Leadership and Pilot District Leadership teams embraced the 

idea of an “integrated RtI triangle,” meaning that we would include student behavior with aca-

demic learning. This lead to more encouraging recommendations, including establish Universal 

Screening for behavior at the pilot sites and developing behavior strategies to complement the 

instructional effort to establish a healthy core. 

At the same time, we are exploring the concept of “planned abandonment” we heard Mark 

Shinn talking about last year. This is in reference to the need to remove something when we 

add something to a teacher or a school’s plate. As a district, we struggle with this concept– we 

keep adding. One of the most attractive features of RtI is the reliance on efficient measurement 

practices. We do not want to just keep adding testing demands to teachers and burdening kids 

with redundant tools/tests, etc.  At the same time, we struggle when it comes time to actually 

drop an assessment tool from our repertoire.   

Join us in Seattle this summer at the 

WSASP– SEATTLE U 

SUMMER INSTITUTE ON RTI 
August 15-16, 2011 

 

Behavioral RtI:  

Supporting the needs of all 

students through Positive Behavior 

Interventions and Supports. 
 

 

More details inside this issue of SCOPE... 

E D I T O R   

I N F O R M A T I O N :  

 

You may notice SCOPE  

has a new look this issue. 

This is thanks to our new 

Managing Editor, Laura 

Feuerborn, from University 

of Washington-Tacoma, a 

school psychologist by 

training. I am very grate-

ful for her assistance.  

 

I would also like to wel-

come our new student 

editor, Dajana Kur-

begovic, a first year Seat-

tle U student.  

 

As always, we welcome 

your ideas, feedback, and 

contributions to SCOPE. 

Practitioners can contact 

me at tyrea@seattleu.edu 

and students can contact 

Dajana at kur-

begov@seattleu.edu. 
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“The cascade of 

evaluations flowing 

across our desks 

this time of year 

serves as a 

reminder to me to 

try a little harder 
"to see the forest 

from the trees" in 

my daily work.” 

P R E S I D E N T ’ S  M E S S A G E  

Dear colleagues, 

 
The cascade of evaluations flowing across our desks this time of year 

serves as a reminder to me to try a little harder "to see the forest from the trees" in 

my daily work. The loss of elementary counselor positions has impacted services to 

children in two of the schools in which I work. Making time for students experienc-

ing grief and loss is such a priority that our teams are trying to find ways to "do 

more with less" and to extend a helping hand to these children. Making these con-

nections is such a critical part of what we all do. I was happy to read in the latest 

Communique about the work NASP is doing in collaboration with Howard 

Adelman and Linda Taylor at the UCLA Center for Mental Health in Schools Pro-

gram and Policy Analysis to promote learning supports for students as a critical 

component in school reform. The UCLA researchers define learning supports as 

"the resources, strategies, and practices that provide physical, social, emotional, and 

intellectual supports to enable all students to have an equal opportunity for success 

at school by directly addressing barriers to learning and teaching and by reengaging 

disconnected students." As school psychologists we have pivotal roles in helping to 

reframe the understanding of school administrators, parents, teachers, and students 

about how to reengage struggling learners in our school settings.  
  In our daily work we have cause to celebrate little breakthroughs in re-

framing problems and expanding options both at the individual child case study 

level and the systems consultation and problem-solving we do with our building 

based teams. We are fortunate to be able to bring to the table new ideas and options 

because of the rich data base we draw on in our continuing professional develop-

ment opportunities. Additionally, we have multiple learning opportunities each time 

we work on an evaluation with a speech and language pathologist, an occupational 

therapist, a physical therapist, a nurse, special education teacher, and parents, all of 

whom share their wonderful knowledge bases with us. What we contribute together 

is really so much greater than what we could do if we were working independently 

in evaluating a child.  
  As I sit writing this letter, I am eagerly anticipating my trip to the NASP 

conference in San Francisco. I so look forward to spending time with colleagues I 

have not seen for a long time and to immerse myself in professional development 

seminars and trainings to build my own capacity as an educator. In all my years as a 

school psychologist I have never experienced such a wealth of information as is 

available to us today.  I hope to come back to my schools with renewed energy and 

focus as we make this big push into spring to complete our work and plan for the 

coming year which will bring great challenges with the budget deficit our state is 

facing.  
  I urge each of you to write your legislators and to advocate within your 

districts for the essential learning supports which your students will require to meet 

success in school. Work with your PTA.  Share your ideas with your school board 

members.  Take advantage of the cost effective learning opportunities you can ac-

cess through the Spring Lecture Series on the k-20 system. You have much to con-

tribute in this time of great financial stress in our state because of your knowledge 

base and broad interface with so many stakeholder groups.  
 

Best wishes,  

Sharon 
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In tight budget times, school professionals who support students with behavior that impedes their learning are being asked to do more 

and more with fewer resources. Now more than ever we must work together as problem solving teams to efficiently and effectively 

meet work to meet the needs of students. This conference will provide behavioral consultation skills and strategies to promote interven-

tions that support positive behavior in all students. School-based problem-solving teams are encouraged to attend; the sessions will be 

particularly relevant to school psychologists, counselors, behavioral specialists, and administrators.  
 

 

Registration fees: $150 for WSASP Members, $175 for non-WSASP Members**, $125 for Students, $200 

Registration after August 1st.  (Coffee, Snacks, and Lunches Included in Registration Fee.) 
**If a WSASP member registers with the district administrator, the administrator may attend at the member rate! 

 

Register Online or Print Mail in Registration Forms at www.wsasp.org 

The WSASP/ Seattle University Summer Institute on RtI 
Behavioral RtI: Supporting the needs of all students through Positive Behavior 

Interventions and Supports. 
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August 15, 2011 
9:00- 11:45  GENERAL SESSION: Integrating behavior into the RTI process: Schoolwide applications of  

  PBIS. Doug Cheney, Ph.D., University of Washington; Northwest PBIS 
  

11:45-12:45  LUNCH PROVIDED 
  

12:45- 2:15  CONCURRENT SESSIONS: 
  Bullying Prevention and RtI: An Integrated Approach. Samuel Song, Ph.D. & Kelly Marth, Seattle  

  University; and Jodie Jones, Ed.S., Edmonds SD. 
  

  Effective Schoolwide Screening: Identifying and Supporting Students At-Risk for Emotional/ 

  Behavioral Problems. Bridget Walker, Ph.D., Seattle University 
  

  PANEL SESSION: 
  Building a Raft in the Middle of the River? PBIS in Secondary Schools.     

  Moderator: Laura Feuerborn, Ph.D., University of Washington- Tacoma 

2:30-3:45  CONCURRENT SESSIONS:  
  Evaluating Behavioral Support Systems: Assessing Implementation Fidelity and Student Out 

  comes.  Laura Feuerborn, Ph.D., NCSP, University of Washington, Tacoma; Ashli Tyre, Ed.D. Seattle U.  

  Responding Challenging Behavior: Multi-Tiered Systems for Enhancing Student Self-Regulation.  

  Greg Benner, Ph.D., University of Washington- Tacoma 

  PANEL SESSION: 

  School Bullying & RtI: Reflections from the Real World Moderator: Samuel Song, Ph.D., Seattle U. 

 

August 16, 2011 
9:00- 11:45  GENERAL SESSION: Tier 2 Readiness & the Check Connect and Expect Program. Lori Lynass,  

  Ed.D., University of Washington, Northwest PBIS 
  

11:45-12:45  LUNCH PROVIDED  

  

12:45- 2:15  CONCURRENT SESSIONS: 
  Team-Based Functional Behavior Assessment: Developing a Schoolwide Model of Data-Based  

  Supports (Part 1 of 2) Scott A. Spaulding, Ph.D., Carol Davis, Ed.D., University of Washington 
  

  Meeting the Needs of Students with Behavioral Difficulties: Scientifically-Based Approaches for

   the Red Zone. Greg Benner, Ph.D., University of Wash.- Tacoma 
  

  Strategies for Supporting Success in SWPBS Across the Continuum of Student Needs. Michaela 

  Clancy, Ed.D., Seattle School District and Bridget Walker, Ph. D., Seattle University 

  

2:30-3:45  CONCURRENT SESSIONS: 
  Team-Based Functional Behavior Assessment: Developing a School-Wide Model of Data-Based 

  Supports (Part 2 of 2) Scott A. Spaulding, Ph.D., & Carol Davis, Ed.D., University of Wash. 
  

  Social Skills at Tiers 2 & 3: Individualized Solutions for Improving Performance. Caroline Wallace  

  PANEL SESSION: 
  Implementation of the Check Connect and Expect Program. Moderator: Lori Lynass, Ed.D.,  

  University of Washington, Northwest PBIS 



It is not too late to register for the WSASP Spring Lecture Series. To register, visit the website at 

www.wsasp.org.  Questions? Contact wsaspregistration@yahoo.com 
 

Friday Mar 25  9:30am-12:30pm  Interventions for Students with Anxiety. Thomas  Huberty, PHD, ABPP   University of 

Indiana 

This presentation will focus on identification and intervention for students with anxiety problems and disorders in the school set-

ting.  Included will be discussion of how to use a three-tier approach to prevent the development or worsening of anxiety problems and 

how to develop and implement intervention and consultation approaches for students who have anxiety problems that interfere with 

personal, social, and academic performance.   

 

1:00-4:00pm  Ethics for the 21st Century. Fred Provenzano, Ph.D., NCSP.  

New technologies have raised many novel dilemmas, especially related to generation, storage, transfer and destruction of confidential 

data. This workshop will address these issues as well as other ethical dilemmas that deal with dual relationships, protocol storage, 

HIPAA-FERPA relationships, and other issues. An overview of the new NASP ethics code will also be presented. Audience participa-

tion in case discussions will be expected.  This workshop meets NASP requirement for NCSP recertification requirement for ethics. 

 

Friday April 22 9am-3:30PM  Disruptive Behavior Disorders: Etiology and Interventions.  Richard  Marshall PhD., 

Univ. Southern Florida Polytech 

In the past 15 years, there has been a significant increase in the number of school aged children who display aggressive, oppositional, 

and antisocial behavior in school and at home.  At the same time, there has been a corresponding increase in diagnoses that were vir-

tually unheard of until the mid-1990’s, including conduct disorder, early onset bipolar disorder, and, more recently, childhood schizo-

phrenia.  There is increasing evidence that a number of childhood disorders have strikingly similar causal mechanisms and symptoms, 

and that they respond to similar medical and nonmedical interventions.  Although the Disruptive Behavior Disorders (ADHD, ODD, 

Conduct Disorder) are explained in the Diagnostic and Statistical Manual of Mental Disorders, Fourth Edition, other child disorders 

are less well understood and there are important disagreements about whether they exist as well as how best to identify and manage 

these children.  This workshop provides an explanation of the Disruptive Behavior Disorders, as well as child onset bipolar disorder, 

that share causal mechanisms and that respond to similar medical and nonmedical interventions.  Because it is anticipated that in-

creasing numbers of children with these disorders will be enrolled in public and private schools, a portion of the workshop is devoted 

to how best to manage children with aggressive and oppositional behaviors within the context of the Response to Intervention model 

proposed in the 2004 reauthorization of IDEA.   

 

Friday May 6 9am-3:30PM Preschool Assessment and Intervention Laurie Ford, Univ. British Columbia-  

 

Friday May 13  9am-3:30pm  ** not included in Season Pass  The Comprehensive School Crisis Team: NASP Pre-

pare program (leads to NASP certification to organize and lead school crisis teams). Tom Delaney PhD, NCSP Lk. Wash-

ington School District 

Program Description and Learning Objectives: 1. Understand the comprehensive school crisis team roles on these teams. 2. Know 

systems issues relevant to the prevention and preparedness. 3. Understand the importance of preventing and responding to crises with-

in the structure of a comprehensive, multidisciplinary school crisis team. 4. Understand safe, effective, and responsive school environ-

ments to prevent crises.  (Note: There is a $25 materials charge, for the NASP Prepare handbook.) 

 

Friday June 3 9am-3:30pm Evidence-based Practice in Nondiscriminatory Assessment: Use of the Culture-

Language Test Classifications and Interpretive Matrix with Diverse Populations. Samuel Ortiz PhD, NCSP, St. Johns 

Univ.  

One of the reasons why assessment with diverse individuals is difficult lies in the fact that certain fundamental assumptions key to the 

validity of testing are confounded by the dynamic interaction between language, cognitive, and academic development. In addition, 

current practices tend to be based largely on generalizations, misconceptions, and with little attention to the literature or compliance 

with legal mandates and ethical standards. The purpose of this presentation is to provide participants with a research-based but prac-

tical framework for conducting valid and defensible assessments of culturally and linguistically diverse children. Presentation topics 

include: issues in first and second language acquisition, monolingual and bilingual development (including BICS and CALP); instruc-

tional methodology for English learners and the impact on achievement and ability; limitations of traditional approaches to testing 

diverse individuals; use of the Culture-Language Test Classifications and Interpretive Matrix as a method for reducing bias and evalu-

ating the impact of cultural and linguistic factors on test performance; and guidelines for non-discriminatory interpretation of assess-

ment data. Both the knowledge and materials gained from this presentation will provide individuals with a solid base for engaging in 

evidence-based assessment of culturally and linguistically diverse children that constitutes defensible and current best practices. 

WSASP Spring Lecture Series 
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Letter to the SCOPE Editor 

Dear Editor, 
I used to believe that data doesn’t lie and that through data, we will all experience Truth.  That was till yesterday when I fin-

ished (or rather started) analyzing our winter DIBELS data.  The middle schools where I work are extremely excited to see the results as 

they have spent the last three months or so providing Tier 2 intervention in reading to all of their at-risk readers.  Progress was in the air 

and we couldn’t wait to have our efforts validated by higher ORF scores.   
While many of you have ‘enriched’ your traditional School Psychologist role through assisting in mental health of school-wide 

efforts (e.g. anti bullying), and many of you engage in individual or small group counseling, I have pinned my professional self-esteem on 

assisting schools and the district to understand the data they collect. 
So how do I explain that after all our effort, the percentage of students below criteria in reading actually increased between 

Sept and January? The red and yellow zones of our ORF graphs increased! I pride myself on being the data guru for the middle schools 

and have lobbied hard for universal screening and the using of said data to plan intervention. How do I tell them that right now, the evi-

dence seems to point to the fact that the more they teach reading, the poorer the students are at reading?  I was nearing, the moment 

that I would call the principal and have him immediately announce over the loudspeaker that all reading instruction must cease immedi-

ately as we are actually screwing up our kids the more we teach them.  Every day of reading instruction is lowering their ORF!    
Luckily, before making the fateful call, I contacted the reading specialist who had been assisting the middle school teachers as 

they designed and implemented reading intervention.  What she told me convinced me that my data wasn’t so much lying as it wasn’t 

telling the entire truth.  Apparently our teachers decided that rather than build reading comprehension by building fluency (they still 

don’t fully buy that argument), they will directly teach reading comprehension strategy. To their credit, I do remember them asking me if 

I truly believed that there is a link between fluency and comprehension, and my affirmative response was used to fuel their choice of 

teaching comprehension while measuring fluency.  Color me stupid (or rather naïve)!!! 
Turns out that you indeed can build comprehension by building fluency, but you can’t go the other direction- teaching compre-

hension strategies does not necessarily (and in fact might be counterproductive) result in higher fluency scores.  Teaching a student to 

not skip over an un-decoded word, or to re-read any sentence that doesn’t make sense, is counterproductive to reading for speed (of 

course that’s all DIBELS is-reading for speed-not fluency).  Those of us administering the DIBELS to these students noticed the large 

number of students who hesitated and sounded out the proper names in the stories despite our advice not to.  We also noticed the 

tendency to re-read entire sentences.  Both of these strategies, along with the teachers encouraging students to gain meaning from con-

text even if it takes some time, impede ORF scores.  So we taught students to read more slowly but measured how fast they read.  

Hmmm… Guess who is going to pay more attention to WHAT teachers are teaching not just how? 

Sincerely, Steve Hirsch 
 

Dear Steve,  
 Thank you for reminding us all that we need to be in tune with how instructional practices used in classrooms impact our as-
sessment data. Whether we are gathering data schoolwide or for one child, whether we are gathering data for curriculum-based or-

norm referenced assessments, the manner in which students are taught in the classroom has a direct impact on the assessment data we 

gather and we must consider these linkages in test interpretation, as well as in generating instructional recommendations. 

 Ashli Tyre, SCOPE Editor  Please direct Letters to the Editor to tyrea@seattleu.edu  

 

Lies and Damn Lies: What happens when you can’t trust your data?   
Or why School Psychologists better start paying closer attention to what 

classroom teachers are teaching. 
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“I used to believe that 

data doesn’t lie and that 

through data, we will all 

experience Truth…” 

Calling All Psychologists Nearing  

Retirement  
 If you’re like me, the prospect of sitting around eating bon

-bons may be appealing, but isn’t going to happen when I retire.  It 

would really be difficult for me to just stop being involved in all I do.  

As I contemplate what my areas of interest are and how I could 

possibly be of help in some way or another; I thought about all the 

expertise and wisdom that is out there.  Currently, we do not have 

an active group of retirees that continue to be associated with 

WSASP.  What a waste!  Our president, Sharon Missiaen, has 

charged me with looking into ways of keeping retirees involved in 

the organization.  If you are interested in being on a committee 

which would make recommendations to the WSASP board regard-

ing school psychologist retirees continued participation, please con-

tact Marilyn Krause at voyage53@hotmail.com and thank you for 

your interest! 

AREA NEWS 
 

 On Feb 4th, Areas 5 & 9 hosted a training on the WIAT-

III by Dr. Pat Moran of Pearson Assessments.  40+ school psy-

chologists and special ed teachers attended! Thanks to Dr. Moran, 

the N. Thurston district that provided the space, and the at-

tendees, it was a huge success!! Sherri Bentley, School Psycholo-

gist, Tumwater School District 

 

Calling all Area Representatives 

 
 We would love to hear more of your voice in SCOPE. 

The SCOPE is a great way to communicate with the School Psy-

chologists you represent in your region. You can submit news, 

information, and area reports to the SCOPE Editor at ty-

rea@seattleu.edu.  

mailto:voyage53@hotmail.com


Fellow students! 
 Hello! My name is Dajana Kurbegovic, and I am a first-year graduate student in School Psychology at Seattle 
University. I am also new SCOPE student editor. I hope you like me! 
 As a student myself, I understand the stress and anxiety that you are feeling during this time of year!  Not 
only are we struggling to finish classes, practicum, and/or internship, but we are also waiting for that sunshine and 
warmth to make its way to Washington. But cheer up!!! You’re in graduate school- look at the accomplishment that 
you have made! I am sure that there is someone out there who looks up to you, whether it is a child or your family. 
 

Fun Tests and Opportunities 
 Are you a parent yourself, or do you work with children, and want to know their overall health? Try the 
Kid’s Health Report Card. It asks for age height, weight, physical activity, time spent watching television, and diet. It 
can be accessed at:  http://www.keepkidshealthy.com/nutrition/health_report_card.html 
 Want to know how well your work ethic aligns with the 10 domains outlines in the Model for Comprehen-
sive and integrated school psychological services? If you are a NASP member, you can take a self-assessment survey! It 
can be accessed at: http://www.nasponline.org/standards/survey/self-assessment-intro.aspx 
 Finishing up your internship and looking for a new position in school psychology? Check out the employment 
page on the WSASP website for open positions. It can be accessed at: http://www.wsasp.org/employ.html 
 APA formatting and citations are vital for the field of school psychology. However, it is hard to remember 
every little rule! Visit the Purdue Online Writing Lab for resources on APA. It can be accessed at: http://
owl.english.purdue.edu/owl/resource/560/01/ 
 

A Few Reminders: It is a busy time but don’t forget to:      
1. Plan your Spring and Summer schedules (school and personal) 
2. Start looking at practicum and internship opportunities 
3. Always ask questions about the program, careers, etc. 
4. Focus on your OWN mental health, not just the health of others 

 
 
 

It is Never  too Late to Join the National 
Association of School Psychologists!  
A student membership is only $55 (versus $175 for a 
regular membership!) You will have the ability to 
access resources, such as careers and current news in 
the field of school psychology. Stay-up-to-date and 
share and learn from other students and profession-
als! “NASP represents school psychology and sup-
ports school psychologists to enhance the learning 
and mental health of all children and youth” (NASP 
Mission). Go to http://www.nasponline.org/
membership/index.aspx to register.  
 

Student Connections   Dajana Kurbegovic, SCOPE Student Editor  
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CALLING ALL STUDENTS!  
Let’s Hear Your Voice! 

 
 I have some good ideas, but many more 
heads are better than one! I want to know what 
you have to say about school psychology, and it 
can be about anything! Do you want to say 
something about classes, practicum, and/or 
internship? I want to make SCOPE about YOU. 
You can tell me what you love and what you hate 
in a sentence or an essay. If interested, please 
email me at kurbegov@seattleu.edu 



Dear Colleagues, 
I am just home from the NASP Convention in San Francisco.  It was great!  

Many Washingtonians were there- I hope you were one of them.  It was the third 

largest in NASP history, and offered many interesting sessions, opportunities for 

networking and seeing friends, review of new materials in the field, and professional 

inspiration.  Even if you were unable to attend the convention, you can review the 

handouts for many of the sessions at www.nasponline.org/convnetions/

handouts/2011-handouts.aspx.  You’ll have another opportunity to for professional 

learning and networking in February 2012 in Philadelphia, PA and in 2013 IN SE-

ATTLE!  Plan to be there and to help make the Seattle convention the best ever!  
If you attended the NASP Convention this year and want to get continuing 

education credit for your attendance, here’s the process:   

list the sessions you attended on an attendance sheet;  
scan and email the attendance sheet to Marilyn Krauss, WSASP Clock Hour 

Coordinator, at voyage53@hotmail.com, or mail a copy to her at 12621  

55th Ave. SE, Snohomish, WA 98296.    

Include your email address so that you clock hour form can be emailed to you.  
In time for the convention, NASP has released two publications.  Home-

work, Organization, and Planning Skills (HOPS) offers loads of evidence-based in-

terventions and replicable forms related to time management, organization, and executive functioning. Also available,: the new 

revision of Helping Children at Home and School, 3rd Ed.  This is an invaluable resource of handouts on a wide variety of top-

ics helpful to parents and teachers.  Both are available order on the NASP website.       

NASP has opened its new Communities at http://communities.nasponline.org.  These communities will give you the 

opportunity to interact with other school psychologists on the professional topics that match your interests.  The communities 

integrate an online bulletin board with a listserv, a library for document sharing, blogging, and more.  To learn how to navigate 

this new resource efficiently, look for the “Quick Tips” tab.   

 Have you made your summer plans yet? Consider improving your professional skills and earning up to 18 CPD 

NASP- and APA-approved hours at the NASP Sumer Conferences.  For 2011, they will be held July 11-13 in Indianapolis, IN 

and July 25-27 in Atlantic City, NJ.   
Now let me shift to my role as Western Regional Representative to the NASP Ethics Committee.  I still get about a 

half-dozen questions each year about whether test protocols can be destroyed once the report is completed.  The simple answer 

is, NO!  Interpretations of FERPA and other civil rights laws have consistently found that protocols should be retained, and 

independent hearings officers have even awarded monetary damages because the parents’ ability to participate in the evalua-

tion process has been impeded.   

Destroying protocols following the completion of the evaluation may also be an ethical violation.   Standard II.4.2 of 

the NASP Principles for Professional Ethics, 2010 Revision states that “School psychologists maintain school-based psycho-

logical and educational records with sufficient detail to be useful in decision making by another professional and with suffi-

cient detail to withstand scrutiny if challenged in a due process or other legal procedure.   

How long do you need to keep protocols and other records?  Good question. Check with your district policies for any 

established schedules.  Since NASP has no specific recommendations, I use the guidelines of the American Psychological As-

sociation (APA): hold the records for seven years or for three years after the client reaches the age of 18, whichever is later.  

However, it should be noted that even these APA guidelines are just recommendations and not required to APA members.    

At the WSASP-OSPA Conference in 10/10, a presenter who is an attorney for school districts implied that it is okay 

to destroy the protocols.  Remember that attorneys are focused on management of their client’s risk (in this care, the school 

district) more than on the welfare of students. They may not be concerned about your professional integrity, either.     

Sincerely, 

 

Fred Provenzano, NCSP 

NASP State Delegate - WA 
 

NEWS FROM NASP 
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Fred Provenzano,  

Washington State Delegate 
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If you are uncomfortable with your answers to these questions or feel your school could benefit from a new 

perspective, there is another approach to addressing problem behaviors and school climate; it is Positive Behavioral 

Intervention and Supports (PBIS).  

 

 School-wide PBIS is often referred to as the “behavior side to RtI” or the “other side of the triangle.” Like 

RtI, school-wide PBIS is a tiered, systems approach that includes all school personnel within contexts of school-

wide, classroom, and individual programming. Founded in behavioral theory, school behaviors are taught and moni-

tored (data-driven) in much the same way as academics. Appropriate behavior expectations are defined by the 

school community, taught school-wide, and supplemented by research-based, social-emotional development curric-

ulum. For smaller groups of students who demonstrate increasing levels of need, research-based interventions are 

offered. More intensive and individualized supports are offered to those students with the greatest need, and these 

intensive interventions follow behavioral principles. Once a behavior’s function is defined we introduce an appropri-

ate replacement behavior and then model, practice, and reinforce the desired behavior to encourage generalization 

of the new skill across settings. School-wide PBIS is also preventative. Student performance is monitored at the 

building-level and analyzed as a function of the school environment. Incidents of problem behavior are seen as a 

disparity between student need and curriculum. The approach to addressing behavioral concerns is similar to the 

approach we take regarding academic concerns; the deficit or problem is targeted for intervention. By implementing 

this systematic approach to teaching behavior expectations along with promoting and reinforcing pro-social behav-

ior, students are more engaged and better supported in their pursuit of school success. 

 

 As school psychologists we are afforded with a variety of skills that engender us to be natural collabora-

tors in bringing PBIS to our schools. We can provide help as consultants for interventions, designing behavior plans, 

conducting functional behavioral assessments, coordinating data systems, running social skills groups, and serving on 

the building-level team. This work clearly fits within the context of our larger practice as team members charged to 

improve student’s access to both an appropriate academic and social-emotional education. 

 

Schoolwide Positive Behavior Support in WA State 

Caroline Wallace, School Psychologist Intern, Shoreline School District 
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Teachers invariably co-teach appropriate school behavior and academics, but a 

lack of consistent behavioral expectations and standardized social-emotional/behavioral 

teaching principles can breed confusion among staff. With that in mind, consider the 

following questions about your school: 

Do teachers report spending a significant amount of time responding to behavior issues? 

Do teachers report being frustrated that students do not know how to act respectfully? 

Do teachers report that students are not receptive to the current punishments and consequences for 

behavior (i.e., they don’t care)? 

Are you (school psychologist) frequently referred students with behavioral difficulties?  

Are students rewarded for doing what they are expected to do?  

How many office referrals does your school average per week, per month? 

How many of these are repeat offenders and how are their academic grades? 



Many of you may not be aware of our state group and its current activities. The Washington 

State Positive Behavior Interventions and Supports (WAPBIS) recently merged with a federal non

-profit, Northwest Positive Behavior Interventions and Supports Network (NWPBISN), combining efforts to promote 

the use of School-wide PBIS (SWPBIS) in the Pacific Northwest. WAPBIS originated as a group of professionals in 2007, 

with the purpose of supporting schools and educators implementing PBIS across Washington. The merger with NWPBIS 

occurred in May of 2010. Currently over 325 schools across Washington and over 1,100 Oregon have joined over 

13,000 schools nationwide in implementing SWPBIS. Data illustrates the strong correlation between a school’s level of 

SWPBIS implementation and their reduction in discipline referrals, increase in pro-social student behavior, and overall 

improvement in school social culture. Implementing the three-tiered SWPBIS Response to Intervention Model is achiev-

able with accessible support from free online resources, conferences, and PBIS coach’s trainings. 

The NWPBISN State Leadership Team of Washington is comprised of a variety of educators and professionals 

within the school and university arena. Although the Northwest PBIS Network does not provide direct trainings to 

schools, they can connect schools with PBIS facilitators who do work directly with schools. At this time, the Washington 

leadership team meets monthly to coordinate and update current projects. As a newly nonprofit organization, a primary 

concern is outreach activities and increasing visibility. The leadership team gathers 2-4 times per year as a large group to 

share updates with other stakeholders. As the merger with NWPBIS Network unfolds, members participate in ongoing 

co-leadership meetings with counterparts in Oregon. Additional teamwork involves data analysis, including gathering 

data from across the state and tracking which schools are implementing PBIS with integrity. Planning for trainings and 

conference work is also ongoing.  

Members of Northwest PBIS Network are devoted to utilizing empirically based techniques within a problem-

solving model with the ultimate goal of activating and encouraging pro-social behavior in schools. To this end, they pre-

sent at conferences, provide coaches trainings, and are eager to connect schools with consultants. If you are interested 

in PBIS, you are encouraged to review these sites, attend any of the conferences or workshops, or make contact 

through the website. Interested persons are also welcome to attend the Washington leadership meetings and become 

actively involved in efforts to share PBIS work in Washington. 

 

Northwest Positive Behavior Interventions & Supports

(NWPBIS) 
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 Northwest PBIS Network Presents: 

 Washington State’s 2nd Annual Positive Behavioral Interventions & Supports Conference  

May 20-21, 2011 The Meydenbauer Center, Bellevue, WA.  

 

Sessions are geared for educators, administrators, psychologists, and counselors and include the following topics: 

PBIS in elementary, middle, and high schools, Data-based decision making, Individualized and function-based supports, 

Behavioral screening, Interventions for at-risk students,  Cultural competencies in PBIS, PBIS with families PBIS in the 

classroom, PBIS in early childhood. Additional training and conference information for Washington residents is located at 

the NWPBISN or WAPBIS sites. Information and new sessions are frequently being updated so check in often! 

  

www.PBISNetwork.org     www.WAPBIS.org  

http://www.PBISNetwork.org
http://www.WAPBIS.org


 

WSASP EXECUTIVE BOARD MEMBERSHIP 
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Voting Members 

OFFICERS:   

President Sharron Missiaen smissiae@bham.wednet.edu 

President-Elect Pam Hamilton phamilto@gfalls.wednet.edu 

Past President Don Haas dhaas@bossig.com 

Secretary Suzi Stephan suzicuep@aol.com 

Treasurer Bob Howard 
bhow-

ard@nthurston.k12.wa.us 

AREA  

REPRESENTATIVES: 
  

Area 1A Jill Davidson jilldavidson53@comcast.net  

Area 1B Marilyn Krause voyage53@hotmail.com  

Area 1C Diane Sidari 
sidar-

id@snoqualmie.k12.wa.us 

Area 1D Erika Kelly-Kennedy 
ekellykenne-

dy@auburn.wednet.edu 

Area 2 Micki Clugston clugstonm@eastmont206.org 

Area 3 Laura Herran   

Area 4 Kathleen Topp kathleent@cksd.wednet.edu 

Area 5 Sherri Bentley sbentley11@comcast.net 

Area 6 Jean Gonzales/ Jessica Ford hurlburt@aol.com 

Area 7 Bill Link Bill.link@vansd.org 

Area 8 Jamie Chaffin jchaffin@cvsd.org  

Area 9 Dawn Magden 
dawn_magden@sumner.wed

net.edu 

Area 10 Jenny Marsh/ LoreaK Elliott  

mailto:smissiae@bham.wednet.edu
mailto:dhaas@bossig.com
mailto:suzicuep@aol.com
mailto:sbox@nthurston.k12.wa.us
mailto:sbox@nthurston.k12.wa.us
https://owa.seattleu.edu/owa/redir.aspx?C=55b8082f1b8d4015a70c30058dfc10a5&URL=mailto%3avoyage53%40hotmail.com
mailto:sidarid@snoqualmie.k12.wa.us
mailto:sidarid@snoqualmie.k12.wa.us
mailto:clugstonm@eastmont206.org
mailto:kathleent@cksd.wednet.edu
mailto:sbentley11@comcast.net
mailto:hurlburt@aol.com
mailto:lbates@vansd.org
https://owa.seattleu.edu/owa/redir.aspx?C=55b8082f1b8d4015a70c30058dfc10a5&URL=mailto%3ajchaffin%40cvsd.org%c2%a0%c2%a0%c2%a0%c2%a0%c2%a0%c2%a0+and
mailto:dawn_magden@sumner.wednet.edu
mailto:dawn_magden@sumner.wednet.edu
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LIAISONS: 

University Representatives 
WSU-vacant  

 EWU - Susan Ruby sruby@mail.ewu.edu 

 SU - Ashli Tyre tyrea@seattleu.edu 

 CWU - Suzanne Little LittleS@cwu.EDU 

 UW - Vacant  

Student Representatives 
EWU– Emily Bowne;  

Delphina Irani 

emily_lca@hotmail.com; 

delphina84@gmail.com 

 UW– Vacant  

 SU– Annie Kuvinka kuvinkaa@seattleu.edu 

NASP Delegate Fred Provenzano fredipro@comcast.net 

NASP Futures Liaison Vacant  

NASP SPAN Rep Jill  Davidson jilldavidson53@comcast.net  

NASP State Health Care Rep Vacant  

Conventions & Workshops 

Committee 
Steve Hirsch smhirsch@comcast.net 

Ethics & Professional Practic-

es Committee 
Phil Koester pkoester@mv.k12.wa.us 

Communications Committee vacant  

Retention & Recruitment 

Committee 
Diane Sidari 

sidar-

id@snoqualmie.k12.wa.us 

Assessment & Review Com-

mittee 
Suzi Stehan suzicuep@aol.com 

Awards Committee Jill  Davidson jilldavidson53@comcast.net  

Government & Professional 

Relations 
Jill  Davidson jilldavidson53@comcast.net  

Research Committee Steve Hirsch smhirsch@comcast.net 

Membership Susan Ruby sruby@mail.ewu.edu 

SCOPE Editor Ashli Tyre tyrea@seattleu.edu 

SCOPE Managing Editor Laura Feuerborn feuerl@u.washington.edu  

SCOPE Student Editor Dajana Kurbegovic kurbegov@seattleu.edu 

Clock Hours Marilyn Krause voyage53@hotmail.com 

Lobbyist Terry Kohl tkohl@comcast.net 

mailto:sruby@mail.ewu.edu
mailto:tyrea@seattleu.edu
mailto:LittleS@cwu.EDU
mailto:fredipro@comcast.net
mailto:smhirsch@wsu.edu
mailto:pkoester@mv.k12.wa.us
mailto:sidarid@snoqualmie.k12.wa.us
mailto:sidarid@snoqualmie.k12.wa.us
mailto:suzicuep@aol.com
mailto:smhirsch@wsu.edu
mailto:sruby@mail.ewu.edu
mailto:tyrea@seattleu.edu
mailto:voyage53@hotmail.com


Editor Contact 

Ashli Tyre, Ed.D., NCSP 

Seattle University    

E-mail: 

tyrea@seattleu.edu 

Scope is the Official Newsletter of the Washington State Association of 
School Psychologists. The contents of this newsletter do not necessarily re-

flect the opinions or policies of the Washington State Association of School 

Psychologists or their elected officials. Permission to reproduce and use any 
article is granted to all state school psychology newsletter editors providing 

that the original source is given credit. SCOPE is mailed without charge to all 
members of the Association. The editors reserve the right to edit articles, 

however, no change will be made in the author’s overall objective. Unsigned 
articles or letters will not be published. Commercial advertising for profes-

sional training or materials for school psychologists is accepted. Advertising 

rates may be obtained from the editor. 

 

Editor-In-Chief: Ashli Tyre, Ed.D., NCSP  Seattle University 

Managing Editor: Laura Feuerborn, Ph.D., NCSP University of Washington, 

Tacoma 

Student Editor: Dajana Kurbegovic, Seattle University 
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and otherwise non-offensive 
i.e. non-sexist,non-racist, 

etc.; 

3)  The company purchasing the 
advertisement space must be 

an established company in 

business for over five years 
and with known products.  If 

the company's status does 
not meet this criteria, WSASP 

may require a catalog of 

products or services offered; 
a sample of products offered 

to preview; and/or references 
of prior service recipients.  If 

the product/services are 
judged to be of likely benefit, 

the account will be accepted.   

4)  Product and service accounts 

are to be encouraged.  Paid 
political advertisements and 

paid public policy statements 
will not be accepted unless 

The WSASP Board has approved 
the following guidelines for or-

ganizations or individuals inter-

ested in advertising in our news-
letter.  

For rates and conditions, 
email Ashli Tyre at ty-

rea@seattleu.edu. 
 

1) The services or products of-

fered (advertised) shall pro-
vide potential direct and/or 

indirect benefit for school 
psychologists; children; and/

or families.  Benefits are not 

to be limited to the field of 
education.  For example, a 

USBank solicitation might be 
of potential benefit for our 

subscribers. 
2)  The advertisements must be 

in good taste, meaning suita-

ble for viewing by children 

approved by the executive 
board. 

5) The Scope Editor will use the 

above guidelines to accept or 
decline advertising accounts.   

6)  The Scope Editor will refer 

questionable accounts to the 

WSASP executive board when 
the guidelines above aren't 

sufficient to make judgment.   

7) The WSASP executive board 
reserves the right to reject 

any accounts deemed below 
our standards of profession-

alism or of possible detri-

ment to our Scope readers 
or association. 

 

Approximately 600 School Psy-

chologists and other educators 
currently subscribe to the 

SCOPE ! 

Interested in Advertising in the Scope? 

Washington State 

Association of School 

Psychologists WWW.WSASP.ORG 


